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TOP TEACHING TIPS 

Welcome to the second edition of the Wokingham  

Secondary Federation Newsletter. The ideas in 

this issue come from Dr Andy Love, Associate 

Principal for Teaching Development at Waingels 

College. This is your newsletter and relies on you 

for its success. Please send me your top tips so  

we create a useful resource for everyone. 

Gill Waller, Wokingham, Federation Manager 

GWaller@emmbrook.wokingham.sch.uk 
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schools supporting schools  

Wokingham Secondary Federation has organised a  

Careers Fair for your students on 6th October 

2011. We have 80 local employers participating 

who are willing to spend their time meeting young 

people to give advice and guidance. Lesson plans 

and information about this event are available on 

the Wokingham Learning hub: 
http://www.school-portal.co.uGroupHomepage.asp?GroupID=1158187    
 

There are still a few places available on this course. It is for colleagues who wish 

to develop and enhance their teaching skills and make a direct 

impact on the learning of their students. This course will  

provide a teaching toolkit that can be implemented straight 

away in the classroom.  

Book your place by visiting the Wokingham Learning Hub: 

http://www.school-portal.co.uk/GroupHomepage.asp?

GroupID=1090488 

Developing Pedagogy  @Waingels College 

Loddon Valley Leisure
Rushey Way
Lower Earley
Reading
Berks
RG6 4GD
Tel: 0118 931 2066

Open to all young people and their 
parents  from  4.00 pm– 8.00 pm.

‘This is your chance to meet 
employers and employees  
from a wide range of local 
businesses and ask them about 
the jobs they do.’

http://qrcode.kaywa.com/img.php?s=5&d=http%3A%2F%2Fhttp%3A%2F%2Fwww.school-portal.co.uk%2FGroupHomepage.asp%3FGroupID%3D1158187
http://qrcode.kaywa.com/img.php?s=5&d=http%3A%2F%2Fhttp%3A%2F%2Fwww.school-portal.co.uk%2FGroupHomepage.asp%3FGroupID%3D1090488


‗It‘s good to be in a place where 

people like to have a great time‘, 

and when you use a slightly differ-

ent tone of voice for the words 

‗have a great time’, this is what will 

happen. The students listening with 

conscious minds will register the 

whole sentence, but their uncon-

scious minds will register the in-

struction ‗have a great time ‗and 

act accordingly. 

 

Here are a few examples. Imagine 

hearing the sentences set out below 

with a slight emphasis on the words 

in bold. Can you see how your  

unconscious mind will get it, even if 

your conscious mind isn‘t able to 

think differently? 

 

 to be honest with you, this next 

activity is open to all sorts of  

approaches but, to be frank with 

you, you‘ll get the most out of it if 

you take it seriously. 

 Some people like to participate 

fully in this activity and some  

people are not sure about whether 

to participate fully-do what works 

for you. 

 You may be thinking to yourself, 

how can I get the best out of this 

event? Maybe I should make lots of 

notes, maybe I should ask lots of 

questions. Maybe I should just 

stay open to new ideas. 

 I need someone to volunteer 

now for this role play. Don‘t feel 

you have to volunteer-I only want 

a volunteer so that everyone can 

learn a lot today. 
 

If you are thinking to yourself ‗I 

never use embedded commands‘ 

consider this: every time you say 

to someone ‗Don‘t do that‘, you 

are giving an embedded command. 

The conscious message is of 

course, ‗Don‘t do that‘. However, 

in order for the brain to process 

the instruction ‗Don‘t do that‘ it 

has to form an image of whatever 

‗that‘ is. In doing so, the message 

to the unconscious brain – the 

embedded command-is to do it!! 

That‘s why if you say to a child 

who is carefully walking with a 

full glass of water ,‗don‘t spill the 

water!‘, you can practically  

guarantee that they will.  

 

Never say to anyone ‗Don‘t do 

that‘. Instead tell them what you 

do want them to do – ‗Walk  

carefully‘ 

 

Give instructions 

positively! 

 

You can increase the power of any 

learning event by addressing the 

unconscious mind as well as, or    

instead of, the conscious mind. One 

way to do this is by the use of  

embedded commands. 

 

An embedded command is an  

instruction, which is interpreted 

differently by the unconscious mind 

than it is by the conscious mind.  

 

Example:  If you say to someone 
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Top Teaching Tips  
Embedded Commands  

make the learning 

 unconscious 

Sandwich Technique 

This is a 3 step positive feedback response given to reward stu-

dents and at the same time providing them with an opportunity to 

develop. Use two positive reinforcement statements with a  

suggestion placed in the middle. 

Example: 

‗The description part of your answer is spot on‘ 

‗The explanations part could be improved by including the word 

‗because‘ 

‗You‘ve used some fantastic descriptive words‘ 



Have you got a class where 

there is lots of low level  

behaviour issues, (off task be-

haviour), or a class where a 

couple of students are having a 

significant negative effect on  

learning? Try this. 

 

Produce a bingo grid like the 

one below – where you place  

behaviours that you would like 

to see the student to show in 

class, in the boxes. Make sure 

the student takes out the grid 

and has it on their desk during 

the lesson, and as the lesson is 

underway, ask the student 

which box (or boxes) he/she is 

focusing on achieving. If you see 

the behaviour occurring  

during the lesson, put a small tick 

or smiley in the box. If the stu-

dent gains three ticks/smileys in 

the box – the box can be crossed 

out. When a line (vertical, hori-

zontal, diagonal) is crossed off 

after a series of lessons an  

appropriate reward/praise can be 

given. 

The grid below has been used 

with a student who interrupts 

their classmates and does not 

respond to requests from the 

member of staff. So the  

statements ‗I don‘t interrupt my 

classmates‘; ‗I respond to  

requests the first time the 

teacher asks‘ and ‗I take 

part in a paired discussion‘ 

have been repeated to allow 

the student more opportuni-

ties to focus on that positive 

behaviour. 

Positive Reinforcement Bingo 

B I N G O 

I respond to 

requests the 

first time the 

teacher asks 

  

  

FREE 

I don‘t  

interrupt my 

classmates 

I cooperate 

with my 

teacher 

I come to class 

with my  

homework  

completed 

  

FREE 

  

  

I put my hand 

up instead of 

calling out 

I take part in 

a paired dis-

cussion 

I respond to 

requests the 

first time the 

teacher asks 

I complete the 

classwork set in 

the  

lesson 

I bring pen, 

pencil, ruler 

and exercise 

book to every 

lesson 

I take part in 

a group  

discussion 

I participate 

in class dis-

cussions 

I respect 

other  

students‘ 

 possessions 

  

  

FREE 

I will stay in 

my seat until 

told to move 

  

FREE 

  

  

I respond to 

requests the 

first time the 

teacher asks 
 

I take part in 

a paired dis-

cussion 

I respond to 

requests the 

first time the 

teacher asks 

I don‘t  

interrupt my 

classmates 

I respond to 

requests the 

first time the 

teacher asks 

I take part in 

a paired dis-

cussion 

  

  

FREE 

I write down 

the lesson out-

comes at the 

tart of every 

lesson 
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 Summarising and Synthesising 
 

Exit and Admit tickets—a quick assessment tool for teachers to use as part of their daily routine.  
 

 
They encourage summarising and personal reflection. Students jot down thoughts, questions,  

confusions, or key ideas on index cards or small slips of paper, which are collected as they enter the 

room at the beginning of class, or as they leave at the end of a lesson.  

Prompts: 

 Write one significant thing you learned today on the front of the card and one question you 

have about the material on the back. 

 If you shared one thing you learned in our class today, what would it be and why does it strike 

you as that important? 

 Write ―I didn‘t know that . . .‖ on the card and briefly describe what it is. 

 Write one thing in particular about today‘s reading or lesson that you think might be confusing 

to a lot of people (even yourself) and comment on why you think it is confusing. 

 Select a quote from your reading that you feel is worthy of some discussion, and on the back 

of the card briefly mention why. 

Admit slips can be assigned as a homework component, which students need to hand the teacher 

when they arrive to class. Exit slips are perfect for the last couple minutes of class before a bell 

rings, to ask students to engage in some synthesising when ideas are still fresh.  

 

Exit Ticket 

What I Learned this Lesson: 

  

  

What I already knew: 

  

  

What I might need some more help with: 

  

  

How I feel about this lesson: 

 

Exit Ticket 

What I Learned this Lesson: 

  

  

What I already knew: 

  

  

What I might need some more help with: 

  

  

How I feel about this lesson: 

 

Here is an idea that isn‘t as daft as when you first read it.  

Create an individual for the class who is ‗adopted‘. Giving students an  

opportunity to explain or reflect on their work and understanding is highly 

beneficial. In pairs or groups, get them to explain their work, key terms,  

process, theory, etc. skill to their ‘10 year old brother/sister‘. 

Invent a 10 year old brother or sister 

Join the Teaching and Learning Network Meetings 4.00-6.00 once a term 

Contact: GWaller@emmbrook.wokingham.sch.uk   

3 twilights. First meeting at Waingels . 

A hub to generate ideas & share best practice. 

29th November2011 

13th March  2012 

19th June 2012 


