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The pan-Berkshire Oracy Leaders Programme led  
by Voice 21 was commissioned by LocalAuthority
officers from Bracknell, Reading, West Berkshire and  
Wokingham who work collaboratively to support  
schools to improve outcomes for disadvantaged pupils.

Across Berkshire, disadvantaged children are less  
successful than their more affluent peers and, despite  
the incredibly hard work of our schools to diminish  
differences, the gap in educational outcomes remains  
stubbornly wide.

Our schools identify poverty of language as one of the  
biggest barriers to success. To reduce this barrier we  
turned to research about ‘what works’ in promoting  
social mobility and diminishing the differences between  
those that have and those that have less. This ledus
to explore the value of oracy as a pillar of curriculum  
excellence in schools, and a means of enabling success for  
all children.

By teaching all of our children to talk, and to learn  
through talk, we are not only giving them the best chance  
of achieving meaningful outcomes in terms of academic  
attainment and employment, but also enabling them
to become active citizens with a powerful voice and  
the confidence to contribute to and engage withtheir
community. Perhaps more importantly, developing oracy

also supports mental health, self-confidence,  
self-advocacy, understanding of others, and  
independence.

Over the last year, schools from across our region have  
trained together with Voice 21, leaders in pedagogy, to  
develop high quality oracy teaching. Voice 21’s approach  
to oracy is that it is ‘not about one-off competitions,  
short term interventions or extra-curricular clubs but  the 
sustained and comprehensive commitment to verbal  
literacy in every classroom, so that all students can find  
their voice.’

Participants in the programme have become specialists in  
oracy, with the knowledge and expertise to develop this  
innovative pedagogy both in their own classrooms and at  
a whole-school level. They have planned and delivered an  
‘impact project’ in their classrooms, which has enabled  
them to hone their understanding of oracy in practice.
They have evaluated current oracy provision in their  
schools through observation and analysis, and then used  
these findings to develop a whole-school actionplan.
They have led in-house oracy CPD and staff development
to embed oracy across their whole school.

This booklet showcases the impact of the work in their  
classrooms, and provides wonderful examples of what  
can be achieved through the power of the spoken word.

We are incredibly proud of all that has been achieved this  
year and can’t wait to embark on yeartwo!

We would like to extend a huge thank you to Natasha  
Palladino and Amy Gaunt of Voice 21 for the outstanding  
training they have provided, and their colleagues at Voice  
21 who have supported the programme – especially 
Shreya Datta for her work on this booklet. And also to the  
teachers – now oracy leaders! – who have worked so hard  
throughout the year and have achieved amazingthings!

Zoe Livingstone - Bracknell Forest LA

Alice Boon and Jackie Willcocks – Reading LA

Tessa Ford – West BerkshireLA

Emily Waddilove – Wokingham LA
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Kerry Ayres – Shinfield Infant Early Years Storytelling Foundation 1 

Curriculum objectives:

• Listen to others one to one or in small groups, when conversation 
interests them.
• Listen to stories with increasing attention and recall.
• Join in with repeated refrains and anticipate key events and phrases in 
rhymes and stories.
• Begin to be aware of the way stories are structured.
• Suggest how the story might end.
• Describe main story settings, events and principal characters.
• Show interest in illustrations and print in books and print in the 
environment.

I introduced the story of the Three Little Pigs. We 
told the story together using props. We built our 
own story map. The children presented this to an 
audience. The higher ability children extended their 
knowledge by thinking and talking about different 
story endings. 

We talked together as a whole class, within small 
groups and on an individual basis. Some of the 
children were able to share their ideas with each 
other. 

“I enjoyed building the activity step by step. I really 
enjoyed being able to differentiate throughout the 

activity and see where each child was in terms of oral 
ability. The impact project has put oracy skills to the 
forefront of my Nursery class. We are consciously 
working on raising the skills of speaking, listening 

and understanding.” - teacher 

Oracy objectives:

Physical
• Pace; tone; body language
• Clarity; projection

Cognitive
• Asking questions 
• Building on views of others 

Linguistic
• Appropriate vocabulary 

Social and Emotional
• Listening to each other carefully 

and actively 
• Turn taking 

Impact:

I noticed the wide range of abilities within the group. Some do not 
understand the concept of asking a question and will talk from their own 
agenda and jump from topic to topic. For example when discussing 
what would happen to the wolf if there was no chimney at the house, 
one child started talking about their birthday.

I was pleased to note that the majority of children were happy to share 
thoughts and had confidence to speak within the group. 

“I was very impressed with his story (story map). I could see 
how he had understood the story and he loved sharing it 

with his brothers. T was really proud that he had read it to F2 
class.” - parent



Kate Kearney – St Michael’s Easthampstead A Performance of Little Red Riding Hood EYFS Storytelling

Curriculum objectives:

• To be confident to speak in a familiar group
• To express themselves effectively 
• To represent their own ideas, thoughts and feelings through role play 

and stories
• To demonstrate understanding when talking with others about what 

they have read

Oracy objectives:

Social & emotional:
• Self assurance; liveliness & flair 
• Listening actively & responding appropriately; turn taking 

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Clarity of pronunciation
• Facial expression & eye contact; gesture & posture
• Fluency & pace of speaking 
• Voice projection 

Cognitive: 
• Building on the ideas of others
• Choice of content to convey meaning 

Each week there were three workshop sessions running simultaneously; the children attended a different 
workshop each Monday, Tuesday and Thursday. One was drama based, one was based in the library 
learning lines by heart and investigating alternate versions and one was discussion based in the classroom.

We immersed the children in the story of Little Red Riding Hood. We read different versions and we 
watched and listened to different versions making comments on their similarities and differences.

We developed the children’s understanding of character, plot and setting and encouraged them to use 
adventurous language to describe each element and to act out each character.

We provided story sequencing prompts to provide a structure for retelling and a ‘go to’ if they forgot what 
came next.

The learning culminated in a performance to Year 1 allowing the children to show off their storytelling and 
acting.

“I can tell the whole story all by myself” – student

“The children are using features of storytelling in their play more confidently.” - teacher 

Impact:

The children have enjoyed feeling like storytellers. Children can often be found recreating the story in their 
play and adapting the story to include other traditional tales. 

For many, their confidence has improved around public speaking and performing in front of others. Children 
have a better understanding of the listeners’ needs when talking. Skills around listening to others has 
improved.

Staff in the setting feel better equipped to develop children’s oracy skills around a 
key text or story.

Some parents have reported that the children have retold the story to family 
members or they have been overheard telling the story in their play.



Jenny Twyford – Caversham Park                                           Goldilocks and the Three Bears Reception Reading

Curriculum objectives:

Literacy
• Children demonstrate understanding when talking with others about what 

they have read.

Communication & Language 
• Children listen attentively in a range of situations. They listen to stories, 

accurately anticipating key events, and respond to what they hear with 
relevant comments, questions or actions.

• Children express themselves effectively, showing awareness of listeners’ 
needs. They use past, present and future forms accurately when talking about 
events that have happened or are to happen in the future.

Personal, Social & Emotional Development 
• Children are confident to speak in a familiar group.

Baseline assessment – after reading the story The Three Little Pigs the children were given the opportunity to hot seat the 
big bad wolf in small groups. They were given time to formulate questions and then asked the big bad wolf their 
questions. The information from this was used to ‘rag’ rate the children against the identified oracy skills and was used to 
plan the unit of work. 
Before reading the story (Goldilocks and the Three Bears) the children were given a simple story map in threes. They 
collaborated in their trios to work out what was happening in the story and began using the story map to retell the story. 
Key vocabulary was fed in by the teacher e.g. ‘porridge’, ‘goldilocks’. The children used talk time guidelines that had been 
generated previously to support this discussion, e.g. thumbs in to speak. The children then told another trio the story 
using the story map. 

Using the Talk for Writing approach, the children began to learn the story Goldilocks and the Three Bears off by heart with 
a story map. The children role-played the story with their peers using props and masks. They each took on a character 
role and they thought about the character they were playing.

The children were introduced to the idea that they would be reporters attending a press conference for Goldilocks. They 
watched an example of a press conference and this was used to generate success criteria for what makes a good press 
conference. Criteria included things such as loud, clear voice; using the person’s name and looking at the person you are 
talking to. They practised applying this at various times e.g. asking their partner what they had for lunch today. 

The children were introduced to the concept of statements and questions and how these differ. They looked at examples 
linked to Goldilocks and identified which were statements and which were questions. They were then introduced to the 
different question words and practised asking their partner questions using the question words and following the talk time 
guidelines. 

The children worked in mixed ability groups to generate questions that they would like to ask Goldilocks. They then 
rehearsed these questions in individual ‘nests’, in pairs and in their group. Feedback was provided using the success 
criteria as appropriate. They did not work on turn taking as we wanted them to do this themselves at the press 
conference.

Before the press conference, the children worked on understanding that listening to responses carefully is really 
important. The children worked in trios: one child asked a given question, the second responded and the third listened. 
The third person then had to remember what was said and tell the rest of the class. The roles were swapped so that all 
children had a go at each role. This highlighted the importance of not only listening but remembering. Again, the success 
criteria were adapted as appropriate. 

We held a press conference in which the children asked an adult, in role as Goldilocks, questions. The children asked 
their prepared questions but were also given the opportunity to ask any other questions they may have. 
Throughout the traditional tales unit the children justified their answers to questions e.g. I think that third little pig was 
clever because… They worked on using the sentence stems ‘I agree/ disagree…’ when discussing characters and events, 
and focussed on developing their oracy skills using the talk time guidelines.

“This Oracy stuff is amazing. They are all able to explain their answers and they 
can think about what each other has said” – teacher

“Using the oracy framework has enabled me to ensure that the teaching 
of communication and language is more explicit and focussed.

It is now also giving the children a tool to be successful and reflective 
communicators.” - teacher 

Oracy objectives:

Physical
• Voice projection
• Eye contact 

Cognitive
• Construct answerable and relevant 

questions

Linguistic
• Appropriate vocabulary

Social and Emotional
• Turn taking
• Listening & responding 

appropriately

Impact:

In the baseline activity many of the children just made a statement rather than 
asking a question. During the press conference every child was able to ask a 
question whilst making eye contact. 

The children took turns using an agreed cue. Children who are usually very quiet 
or shy to speak spoke clearly and were able to be heard. Some children did not 
contribute during the baseline activity but everyone made a contribution during 
the press conference at the end. 

Children who were already confident at speaking are beginning to be more 
advanced when speaking e.g. standing up to ask a question, saying the person’s 
name that you are talking to. 

The majority of the children demonstrated a good understanding of the story, 
were able to express their opinions and justify them. 



Kathryn Wells – Basildon                                                         Retelling a Familiar Story EYFS – Communcation & 
Language

Curriculum objectives:

• Children express themselves effectively, showing awareness of 
listeners’ needs. They use past, present and future forms accurately 
when talking about events. They develop their own narratives and 
explanations by connecting ideas and events. Children listen 
attentively in a range of situations. They respond to what they hear 
with relevant comments and questions. They give their attention to 
what others say. 

• They represent their own ideas, thoughts and feelings through 
stories.

Purpose: To speak clearly in sentences. To use appropriate story language. To correctly order the story. To 
answer questions & listen/respond.

• Talking games – developing confidence in talking, sharing their ideas and providing reasons, listening to 
the ideas of others.

• Story games e.g. ‘Unfortunately, Luckily’. Voice/character/volume games

• Reading ‘Little Red Riding Hood’; baseline videos recorded.

• Modelling storytelling, good and bad, to enable children to develop an idea of what the successful 
features of storytelling might be. Created a list of success criteria.

• Story sequencing in small groups, rehearsal of storytelling.

• Storytelling rehearsal – focus on our ‘features’, paired, solo – in a space in room. Paired storytelling to 
provide feedback on how they could improve using our list of features.

• Storytelling performances – recorded.

Features the children identified as making good storytelling:

▪ Speaking loudly and clearly
▪ Using lots of detail
▪ Story language, like ‘Once upon a time’ ‘Granny what big eyes you have’
▪ Looking at the audience
▪ Use different voices for characters
▪ It’s in the right order
▪ Actions and gestures
▪ Make it exciting
▪ Use sound effects

“I think I’ve got more detail in it. I want to practise my loud voice but I’m getting quite good at it so 
I’ll move to the next bit which is adding lots of detail.” – student 

Oracy objectives:
Physical

• Speaking clearly; voice 
projection

Cognitive

• Structure and organisation
• Relevant answers to questions
• Development of ideas 

Linguistic

• Appropriate vocabulary 

Social and Emotional

• Turn taking; good listening 
skills

Impact:

There was a significant impact on the children’s confidence and 
enjoyment in exploring storytelling. The children were performing on our 
outdoor stage with a renewed engagement. They were also able to 
apply their learning about what makes a good storyteller/speaker to 
other opportunities for speaking and listening. 19/24 would now say 
they are ‘really good storytellers’ (compared to 10/24 prior to unit); 20/24 
feel ‘more confident to tell a story now’. 

“This unit engaged and enthused the children. I was particularly 
delighted with the increase in confidence when speaking to a group of 

people.” -teacher



Helen Evans – Winkfield St Mary’s                                          Space: The Planets Reception

Curriculum objectives:

Understanding the world:
• Children know about similarities & differences in relation to 

places, objects, materials & living things.
• Children talk about the features of their own environment & 

how different environments vary from one another. 

Communication & Language:
• Children express themselves effectively, showing awareness 

of listeners’ needs. 

Prepare and present a “Space Show” to Year 5
During our topic about Space, the children were involved in using exploratory talk to find out 
about the planets and explain their learning (planet name, colour, key features, size & distance 
from the sun). They used their fine motor and creative skills to create collage planets. These were 
used to create a display in the main hall of the school showing the order of the planets in the solar 
system and their position in relation to the sun. 

As a class we discussed the idea of putting on a show for our Year 5 buddies in order to share 
our learning and inform others. The children were really excited about the idea and we invited 
Year 5 for a specific date. (We intended to write invitations but ran out of time!) The children were 
all given a line to take home and learn off by heart. More able orators were given 2 lines/lines that 
included more complex vocabulary. We discussed what sort of voices we would need to use so 
that our audience could hear us/learn from us/enjoy the show.

Over the course of 3 weeks we began to practice our lines. We started by running through our 
lines, learning to take turns in the correct order as well as listening to each other. We progressed 
onto standing up to say our lines using louder, clear voices as well as including gestures for 
emphasis where appropriate or standing tall and still to project our voices. Individuals worked 
with our TA if they required support learning their line or articulating certain words/sounds. Next, 
we practised in the bigger space of the school hall. 

Finally, the show was performed in front of our collage display to the Year 5 audience. It was a 
real success and the children were able to present their talk very independently without prompts.

Impact:

Due to our ongoing work on oracy skills the children (despite their age!) were very good at 
identifying the skills needed for presentational talk rather than exploratory talk. The process of 
rehearsing our lines worked well in order to develop children’s clarity of speech as well as their 
overall confidence and enjoyment in the task of preparing and then performing our show. The 
preparation for the show enabled our learning from the topic to be given a real and worthwhile 
focus and helped us to be very specific about what and how much we had learnt 
as well as develop the children’s confidence about speaking 
in front of an audience. 

Oracy objectives:

Physical
• Fluency and pace of speaking
• Body language and eye 

contact with audience
• Clarity of pronunciation
• Voice projection

Cognitive
• Usage of exploratory talk in 

preparation for the Space 
Show

Linguistic
• Use of technical vocabulary

Social and Emotional
• Confidence in speaking and 

audience awareness

“I loved doing the space show!” – student 

“I was really impressed with how the children used such technical 
vocabulary!” – adult observer 



Helen Banning – Farley Hill Primary Child-Led Presentational Speaking F2/ Reception

Curriculum objectives:

• EYFS areas of learning for speaking & listening 
• Children express themselves effectively, showing awareness of listeners’ 

needs.
• Children listen attentively in a range of situations, responding to what they 

hear with relevant comments, questions or actions. They give their attention 
to what others say and respond appropriately. 

• Mathematics - They explore characteristics of everyday objects and shapes 
and use mathematical language to describe them. 

• Understanding the World - They make observations of animals – finding out 
about different polar animals.

Began by demonstrating good speaking and listening via an adult role play demonstrating what not to do.

From the role play we then established ‘good listening’ guidelines and decided on a ‘thumbs in’ protocol when wanting 
to speak/ ask a question etc. Established via lots of practice in show and tell time (in both talking pairs and talking 
trios) and created a poster to reinforce guidelines in classroom.

In order to build the cognitive aspect of talk (structure and organisation) we began introducing sentence stems initially 
in mathematics and show and tell. Encouraged use of full sentences and also sentence starters e.g. for show and tell, 
“I have brought in ……”/ “I know this is a triangle because ….”

We established guidelines for speaking and it became the accepted norm that one word answers were not modelled by 
adults or accepted from children.

The next focus was on the physical aspects of oracy in readiness for beginning their presentational talk. We looked at 
several CBEEBIES clips of reception aged children presenting facts and information.

‘Talking homework’ was established with both children and parents – setting clear guidelines / expectations and helpful 
hints for the parents in the form of an email and booklet.

Children chose a polar animal (child-led topic) to research at home and present facts about to a different audience –
groups of Yr 1 children - including an explanation of why they chose the particular animal. 

Children were asked to recall which animal each child liked and a fact about them – encouraging active listening. Video 
clips were taken and watched back in the classroom. We fed back on good points and points for improvement. 

This culminated in presenting a class assembly to 200 children and 60 parents in which children decided what they 
wanted to talk about – either: 
Which Julia Donaldson book was their favourite and why
Or:
Describe how and what they had changed their stick into (based on Stick Man story).

They formulated what they wanted to say and thought about the best way to speak so that everyone could hear them 
WITHOUT using the microphone

“I loved the assembly – I was so proud – I can’t wait to do another one.” – student

“For the first time I’m expecting the majority of children to reach ‘exceeding’ in the speaking aspect of communication 
and language”. - teacher

Oracy objectives

Physical
• Voice projection; gesture and 

posture; facial expression
• Clarity of pronunciation

Social and Emotional
• Turn taking & active listening
• Self-assurance & confidence 

Linguistic
• Using appropriate vocabulary 

linked to the topic 

Cognitive
• Reasoning to support views and 

thoughts

Impact:

Oracy has become firmly embedded as a fundamental learning tool in the 
classroom (particularly noticeable in mathematical reasoning). It is helping to 
secure confidence and promote levels of critical thinking – children explaining 
‘how and why’.

Modelling of sentence stems and high expectations of vocabulary and use of 
tenses are enabling children to make at least the expected level in the speaking 
aspect of communication and language. 

Adult oracy has improved: Staff / adults working in class are more aware of 
speaking in full sentences and more confident in using sentence stems. 
Expectations of children’s oracy has significantly risen.

Most parents have a more detailed awareness of the importance of oracy, are fully 
supportive and are enjoying helping their child with their ‘talking homework’ that 
is now being set weekly. It is fully cross curricular and individually child-led 
wherever possible – replacing the old ‘Show and Tell’. 

For the first time, we did not use the school sound system during our whole 
school assembly. The audience was able to hear nearly all children speak due to 
their confidence and voice projection. Nearly all children spoke with confidence 
and no ‘adult scripted’ words were used. 



Anna de Oliveira – Westwood Farm Performance of The Little Red Hen EYFS Communication & Language

Curriculum objectives:

• Communication and language: listening and attention – anticipate key 
events in a story

• Communication and language: understanding – Answer how and why 
questions about stories

• Communication and language: speaking – children express themselves 
effectively showing awareness of listeners needs

• Literacy: reading – help children to identify main events in a story through 
enacting

• Literacy: reading – provide props and story boards to talk about a story’s 
characters and sequence of events

We began the project by introducing the story of The Little Red Hen using a story map. As a whole class we decided 
on the actions that would help us to remember the key parts of the story. I taught the children about questions and 
how these are used in a story and how we can change the intonation of our voices when saying the story aloud. After 
introducing question marks the children worked in groups to place the question marks in the correct place on their 
story map. We used an object of reference (a hen) to tell the story, one child saying a line or paragraph at a time in a 
class circle. 

During this activity the children concentrated on projecting their voices and speaking with clarity. We then used 
character hats to practise becoming a character of a story. The children were able to think about how they thought the 
character might sound and act. Once the children were very familiar with the story and knew it in detail we focused on 
questioning the morals of the story. The children were asked to discuss in small groups whether they felt the other 
animals should have helped the hen, and whether the hen was right not to share her bread or whether she was being 
selfish. The children then performed in their small groups to an audience, the Nursery Class. 

During the punctuation lesson I was very pleased with how the children understood when and how to use question 
marks by having opportunities to learn and discuss their ideas in small groups. After a short input and explanation they 
were able to use the pictures within the story map and pick out how their voices were changing when they asked 
questions. This helped them to identify the correct position of the question mark. 

The children were so familiar with the story which helped them to give their own ideas and thoughts on some very 
complex ideas during the questioning morals session. The children were confident to talk about how they felt even if 
their friends felt something different. 

“I like it when we can do acting and I like working in my oracy group.” – student

“They have grown so much in confidence since the Christmas Nativity. I cannot believe how loud they were 
without a microphone and how they were able to get into character after such a short space of time”. -

Nursery teacher
As the class teacher I have been very pleased with how the children have progressed over the past 6 weeks 

and are now able to give their own viewpoint even if their friends are saying something that they do not 
agree with. ”. - Class teacher

Oracy objectives

Physical
• Voice projection; body language
• Clarity of pronunciation

Social and Emotional
• Listening & responding
• Confidence in speaking 
• Audience awareness

Linguistic
• Using appropriate vocabulary 

linked to the topic 
• Rhetorical techniques
Cognitive
• Reasoning to support views and 

thoughts
• Content & structure 

Impact:

The children have become more confident when talking in front of their peers as a 
whole class. They were all able to talk about the different characters and give their 
own opinion on what they thought. When I have asked for opinions in the past the 
children have tended to agree with the last speaker but during this project the 
children were happy to share their own thoughts even when they were different to 
their friends. I was so happy that the children asked to use the stage when they 
performed to an audience. This shows their confidence in their own ability and 
how happy they were to share their learning with others. I was most impressed 
with the lesson on challenging morals of the story. I had thought that this may be 
over rather quickly as they are so young, but they really did spend a lot of time 
engaging in a conversation with each other to get their own points and views 
across.

Overall the children have gained confidence when talking aloud, discussing their 
thoughts and opinions and have understood concepts (such as punctuation) 
deeply when they had the opportunity to discuss this and work within a small 
group. 



Anna Rigby – English Martyrs Primary Effective partner talk Reception 

Curriculum objectives:

• Initiates conversations, attends to and takes account of 
what others say. 

• Explains own knowledge and understanding, and asks 
appropriate questions of others.

• Maintains attention, concentrates and sits quietly during 
appropriate activity.

• Listens and responds to ideas expressed by others in 
conversation or discussion.

• Links statements and sticks to a main theme or intention. 
• Uses talk to organise, sequence and clarify thinking, ideas, 

feelings and events.

Oracy objectives:

• Gesture & posture; facing someone when speaking 
• Controlling volume 
• Actively listening and relevant talk 

The children built up the skills needed to show effective partner talk, which they did through a 
series of lessons each focusing on a different point. The first focus point was the children being 
able to look at each other and use appropriate volume. This had to be modelled a lot for the 
children to understand what we were asking them. I think this was one of their biggest barriers to 
overcome. After that, the focus changed to turn taking and sharing ideas with their partner, which 
was done by giving them titles of ‘partner 1’ and ‘partner 2’, and then to expanding their own 
ideas using ‘because’. 

The biggest achievement was when they started to feedback what their partner had been saying: 
“Anna thinks this … because ….”

This showed that, not only could the children tell their thoughts, but that they could actively listen 
to their partner and explain their understanding.

“It is easy to see how the children’s confidence in 
sharing their own and others’ ideas has grown. 

They are excited to talk to each other and to listen to each other and
are able to use these skills in a range of settings.” - teacher

“I like talking to my partner!” – student 

Impact:

The children became a lot more confident sharing with the class, 
especially the quieter children as it is their partners ideas which 
can take away some of the fear of being wrong. The children 
started to use a lot of the skills in their choosing time as well, 
starting sentences with ‘I think…’ and explaining their 
understanding. In group settings children were also listening to 
each other more. 



Claire Chadwick – Holly Spring Infants How to make a pizza Foundation Stage

Curriculum objectives:

• Use time adverbials 
• Use adverbs to describe how to do something 
• Use imperative verbs 

Oracy objectives:

Social & emotional:
• Listening actively and responding appropriately
• Managing interactions
• Turn taking

Cognitive: 
• Choice of content to convey meaning and intention
• Building on the views of others 
• Seeking information and clarification through questioning
• Structure and organisation of talk 
• Critically examining ideas and view expressed

Linguistic:
• Vocabulary choice

Physical:
• Fluency and pace of speaking 
• Clarity of pronunciation

The children have developed the skills to use presentational talk to
tell someone how to make a pizza following step by step instructions. 
Throughout the project the children have practised many different ways
of talking and have developed these skills over the sessions. 

They have worked in pairs, trios and then small groups all of which has 
helped them develop the presentational skills needed to complete the 
final part of the project. As part of the project the children have had 
opportunities to build up their confidence when talking to different people 
and have learnt how to become a speaker who is aware of their listener. 

Impact:

The children have developed the skills needed to communicate effectively with 
others in different ways. They are more confident to express their ideas with 
clarity and are able to listen to others ideas. The children have used the skills they 
have learnt and applied it to other areas of their learning. 

“It has been fantastic seeing the children’s confidence
grow when talking in class. They have developed the skills needed to discuss 

different topics with each other, listen to other’s ideas and respond 
accordingly. ” - teacher

“I’ve had so much fun learning to talk with my friends and I’ve got 
better at listening to them. I have loved making the pizza!”–

student



Sam Clifford – Grazeley Primary Whatever the Weather Reception (FS2)

Curriculum objectives:

• To be able to name the countries of the United Kingdom on a map.
• To understand and use topic specific vocabulary such as 'temperature' and 

'degrees' when describing weather.  
• To talk about potential hazards/risks for different weathers, giving reasons 

why.
• To talk about what to wear in different weather conditions giving reasons why.

Oracy objectives:

• Liveliness & flair 
• Self assurance
• Appropriate vocabulary choice
• Clarity of pronunciation
• Voice projection; gesture and posture; facial expression; eye contact
• Choice of content to convey meaning and intention 
• Giving reasons to support views
• Structure and organisation of talk 

The first five sessions were whole class, covering the curriculum objectives.  During the first session, weather forecast 
examples were viewed and we talked about whether they were good/not so good and the reasons why - linking to the 
oracy framework.  This led to creating success criteria as a class using the framework i.e. the need for eye contact, 
speaking clearly, and using topic specific words such as 'temperature'.  

Having the oracy outcomes in mind during teaching had a considerable impact.  For example, when adding items to pack 
in the suitcase for different climates, the children were prompted to give reasons for their choice using 'because' and to 
respond in a full sentence.  As a class we also discussed how to challenge/disagree with someone respectfully and that it 
was ok to have a different opinion.  

The final session was with the focus group (4 children), rehearsing and practising each child's weather forecast.  We 
recorded the weather forecasts several times, each time watching and discussing as a group what we did well and how 
we could improve/add to the forecast.  Comparing the children's final forecast with their first one was also very effective. 
The children recognised for themselves that their final video was better and were able to talk about why e.g. 'I spoke too 
fast in the first one.' 

'Practising and talking about it (my forecast)  helped me to get better.” -
student 

“I was surprised at the impact oracy had on a topic that I have taught 
many times before.  As my understanding of oracy has increased 

throughout the training, it seems so simple and obvious. Adding an oracy 
outcome, teaching with oracy in mind and making a few tweaks here and 

there, rejuvenated the topic, significantly increased the children's 
engagement and gave them a real purpose for learning - with very 

pleasing results!”

Impact:

By having an oracy outcome of presenting a weather forecast, all of the children were 
immediately engaged and enthused about the topic and it gave a real purpose to the 
learning.  Becoming a weather forecaster gave them the opportunity to demonstrate their 
learning and knowledge in a 'real life'/familiar context.  I felt that all of the children (even 
those not in the focus group) showed far better understanding of the topic because the final 
outcome was oracy related.

Throughout the project, I realised that even 4 and 5 year olds were capable of understanding 
and talking about strands of the framework once it had been explained and discussed at their 
level.  Using it to create the success criteria, and referring to strands throughout, gave the 
children a very clear idea of how to improve and succeed at the task.

The rehearsing and practising session was more impactful than I had thought it would be.  I 
knew that the children would need  time to practise their forecast but I was surprised at how 
valuable it was to the children in the group who were not being videoed.  For example, while 
holding the 'script' (we created a script using pictures/symbols for each part of the forecast), 
a child noticed that his friend hadn't included potential hazards in his forecast and that he 
was moving around too much.  He suggested that we stop and re-do the video to improve it.  
Re-watching and discussing their videos gave the children ownership of the task and the 
opportunity to practise their peer/self evaluation skills.  This was an unexpected additional  
aspect to the project that I feel was as beneficial to the children's learning/understanding as 
the final video outcome. 



Sara Liddell – Sandy Lane Jack and the Beanstalk Reception 

Curriculum objectives:

• Uses talk to organise, sequence and clarify thinking, ideas, feelings, events.
• Introduces a storyline or narrative into their play.
• Confident to speak to others about own needs, wants, interests and opinions.
• Initiates conversations, attends to and takes account of what others say.
• Begins to read words and simple sentences.
• Uses vocabulary and forms of speech that are increasingly influenced by their 

experiences of books.

Oracy objectives:

• Structure & organisation of talk, maintaining focus on task 
• Appropriate vocabulary choice 
• Voice projection, facial expression & eye contact 
• Turn taking; listening actively & responding appropriately

Our class Impact project was based around the rhyming version of Jack and the Beanstalk by Nick Sharratt. We started 
the project with the children acting out the story - climbing the beanstalk, stamping our giant feet, shouting ‘FEE, FI, FO, 
FUM’, chopping down the beanstalk etc. 

The next session involved the children working in pairs. They had to order pictures to show the sequence of the story. 
They used exploratory talk amongst themselves to develop their understanding of the story. Once they were happy with 
the order, they then took it in turns to tell each other what was happening in each picture.

The following session the children worked in groups of 4/5 to create a story map of Jack and the Beanstalk. They had fun 
presenting their map to another small group to develop their confidence. 

During the next session, the children worked in pairs and were given pictures of either Jack’s house or the Giant’s castle. 
They had to describe the picture to their partner for them to draw. For this the children needed to use appropriate 
vocabulary (cloud, window, door, flag etc) building on their subject knowledge. They realised that the more detailed their 
description, the better their partner’s drawing was!

The next session involved the children reading clues about the different characters in the story: Jack, Mum, Giant, Market 
man, Cow & Hen. The children worked in pairs spotting the tricky words, digraphs and trigraphs in order to decode the 
words. Once they had read the clues, they matched them to a character. The pairs presented their clues to the larger 
group to check they were right. 

Finally, the class presented the story of Jack and the Beanstalk to the children in Caterpillars class to round up the Impact
Project. They retold the story through rhyme and acted out the different parts.

Impact:

Through the Impact Project the children had many more opportunities to talk than 
they may otherwise have done if this project hadn’t happened. As Speaking, 
Listening & Attention are already part of the Early Years curriculum, I was aware of 
its importance but the Impact Project has encouraged me to take it to another 
level. 

The children struggled to work within their pair and needed lots of encouragement 
and guidance. As with all things, the more we practise to talk, the better the 
children will become.

During the Impact project the children were given a variety of opportunities to 
explore and present though talk. Some of the presentational talk at the beginning 
of the project was presenting in pairs/small groups to develop their confidence 
before performing to a larger audience. 

Generally, I feel that children are not given enough opportunities to talk 
purposefully. Consequently, many of the children struggled at the beginning to 
know how to talk to their partner, how to listen and respond. They need to 
develop this skill. As a teacher I encourage them to listen to each other etc but 
when they were in control and their partner didn’t listen to them, they found it 
frustrating. This was particularly evident in the drawing activity. Two children 
commented ‘they’ve drawn lots of clouds and I told them to draw 3’ or, ‘I told 
them to draw a flag and they didn’t’.

The children enjoyed exploring the story in different ways, they were very 
engaged and enthusiastic and by the end of the project all of the children were 
confident to present Jack and the Beanstalk to the other class. 

“That was scary and exciting!” – student

“The impact project has been a positive experience. It 
has highlighted the importance of all children having 
the tools, skills and vocabulary in order to help them 

learn, through talk and to talk.” - teacher 



Philippa Weller – Lambs Lane Primary A Journey Through Space Foundation Stage (Reception)

Curriculum objectives:

The children discussed as a class what they wanted to learn about during their 
time in F2. One big area was space. In talk partners they came up with some key 
questions that we would investigate throughout the topic.
“What is in space?”
“How can we get there?”
“Are there really aliens?”
“What happens to the rockets/shuttles once they have been used?”
These, amongst other questions, were covered over a period of 4 weeks and 
activities included writing, maths, music/dance, science and design technology.

Oracy objectives:

• Facial expression & eye contact
• Maintaining focus on task 
• Appropriate vocabulary choice 
• Turn taking 

We began by discussing in talk partners our prior knowledge of space. Some images were on the interactive whiteboard 
so even those who had no previous learning could engage with their partner by talking about what they could see. This 
gave us an opportunity to see who had strong questioning skills and the gaps we would need to fill for talk.

After some work surrounding the Earth, Sun and Moon we played a game called ‘Odd One Out’. After some examples 
were given by the adults using the sentence stem ‘I think the odd one out is…because….’,  the children worked in pairs 
or trios to come up with their own odd one out sentence. The beauty of this activity is there is no right or wrong answer. 
As each group fed back their ideas, the responses became more natural and less time was given to worrying about how 
to form a sentence for talk. Even the children who find it tricky to project their voice were so proud to say their ideas out
loud.

Next we listened to a selection of music (Holst- Planet Suite), songs (mainly found on YouTube) and video clips about the 
planets. The more the children sang, danced and observed about the planets, the more information they had to share in 
the next oracy based activity. ‘If I was a planet I would be… because…’. Again, with similar goals as the previous activity, I 
wanted the children’s responses to be personal to them but also to continue the use of sentence stems as a natural form 
of talk. This led in to some fantastic writing ideas from many of the children as they wrote about what they could see, hear 
and touch in space.

‘A Place for Pluto’ by Stef Wade was one of the key texts used in this topic. For this activity the children worked in pairs 
and used emotion cards to discuss the feelings of Pluto at certain points in the story. Child 1 would show an emotion 
card to child 2 and they would respond with ‘I think you are feeling… because…’. This activity was great for the children in 
the class that find it hard to understand emotions and relate them to a particular feeling. They worked in their pairs but 
supported by an adult. 

An Alien Landing was an activity that got the children thinking and working together. This required all of their oracy 
knowledge so far as they had to talk with one another to work out the best way of retrieving the aliens’ treasure. There 
were boundaries that they had to be aware of but the main intention was to get them talking, asking each other for help, 
or for assistance in that part of their learning. As they came across barriers to retrieving the treasure, they had to work 
together to overcome the problems. Tangled fishing rods was a tricky one, so they decided that only 4 children could try 
at one time as there were 4 sides to the box. Some children even created their own version of the activity outside. 

All of these activities built up to our class sharing assembly. The children were so excited to share what they had learnt 
and were focused, spoke with pride and projected their voices.

Impact:

To make sure that the children were constantly exposed to great talk it was 
important to involve my whole team. By giving them appropriate sentence stems 
to use alongside the children in their play we were able to maintain a prolonged 
conversation at their level. The children followed on from each other, using eye 
contact and trying to use full sentences to reply rather than one word responses.

Making more time for the children to talk to each other, and learn from those 
around them, has had a massive impact on the class even after a few weeks. 
They know the expectations of talk in the classroom and are beginning to use 
these in their talk around the school.

“When I grow up I want to be an astronaut so that I can visit the space station and 
help people learn about the planets.”– student

“I very quickly started to see how children’s interactions with each other were 
developing as they engaged one another in conversation about a topic that had 

initially been alien to them.”- teacher 



Kate Perry – Kennet Valley Vehicles Year 2/ FS 

Curriculum objectives:

• Key Stage 1 – English – Spoken Language
• Key Stage 1 – Design & technology – Technical Knowledge
• EYFS - Making Relationships
• EYFS - Self-confidence & self-awareness
• EYFS - Listening and attention
• EYFS - People & communities

Oracy objectives:

Social & emotional:
• Working with others 
• Listening & responding 

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Body language 

Cognitive: 
• Choice of content to convey
• Building on the views of others using reasoning

In Year 2 we began by discussing four pictures as a class and deciding whether the talk was 
good or bad. The children were able to explain why they had made their decisions. Based 
on this lesson, the children helped make class rules for discussion. We remind ourselves of 
our rules when using talk in our other lessons. 

We applied our discussion skills to our topic lessons. For example, each child was given a 
picture of part of a vehicle (chassis, wheel, tyre, cab, axle). Each child had to explain to a 
partner how to draw their picture and then we discussed what each picture was.

In Reception we worked as a class in pairs to talk about our future careers. We discussed 
the importance of looking at someone when they are speaking and nodding to show we are 
listening. The children then had to repeat back what our partner told us about them to check 
we had listened and remembered. We worked in pairs to write lists about things that live in a 
pond using our new speaking and listening skills to help us!

Impact:

I felt the children had learned technical vocabulary much more quickly than in the previous two 
years of teaching the vehicles topic. They were also able to recall this vocabulary throughout the 
rest of the unit without prompt.

“If you listen to your friends then 
it makes you a better learner.”

– student
“Children have a better

understanding of each other’s feelings.”
- teacher 



Annie Finn – Rivermead Primary How can we protect the animal’s habitat? Year 2 Science

Curriculum objectives:

• Identify that most living things live in habitats to which they are suited, and 
describe how different habitats provide for the basic needs of different kinds 
of animals and plants, and how they depend on each other.

• Identify and name a variety of plants and animals in their habitats, including 
micro-habitats. 

Oracy objectives:

Social & emotional:
• Working with others
• Turn taking
• Listening actively and responding appropriately

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Gesture and posture; facial expression and eye contact 
• Fluency and pace of speaking; voice projection

Cognitive: 
• Choice of content to convey meaning and intent 
• Building on the views of others
• Structure and organisation of talk 
• Clarifying through questions

The children were faced with a problem: the caretaker was going to build on the school’s wildlife area. In order to change 
his mind, they had to give a persuasive speech to encourage him to protect it. For the speeches to be successful, pupils 
needed to have a secure understanding about animal habitats, why they are important and how to protect them. 

There was a strong oracy focus throughout the learning journey. To begin with, the children were taught skills to enhance 
their exploratory talk in order to have successful learning discussions. They had to explain and justify their ideas as well 
as ask and answer questions. Overall, this exploratory talk allowed all of the children to be not only receivers of 
information but to actively respond, challenge and build on views of others.

The biggest challenge the children faced was transferring the knowledge they had learnt about the topic into a suitable 
persuasive speech and this required a lot of scaffolding from the teacher.

Once the children had their speeches prepared they were able to fully delve into the learning of how to give a persuasive 
speech. The children were exposed to new skills such as voice projection, fluency and pace, gesture and posture and 
finally facial expression and eye contact.

The children were fully involved in all aspects of their own learning process and were proud and excited to have 
something to show at the end of the project. 

Impact:

Certain oracy based activities revealed that some areas where I felt the children 
were already quite secure needed development and vice versa.

I was most surprised at how powerful different ‘nesting’ experiences were. I 
initially thought the children would quickly lose focus but all children were 
engaged in practising the oracy skills to enhance their speeches in both single 
nests and group nests. 

The children were able to use the skills learnt to give effective feedback to other 
groups and the children were then able to act on feedback. This was a vital stage 
in the rehearsal process. 

When it came down to the children performing their speeches, you could see the 
passion and enthusiasm, as they had a clear understanding of the purpose 
behind their speeches and they had been a part of the entire process. 

“I am excited that we made Mr Illsley change his mind to save the animals.”–
student

“Pupils were motivated and engaged as they had a clear purpose behind what they 
were doing. They enjoyed working as a team, sharing ideas and being listened to. 

All pupils were able to contribute to discussions and help build on each other’s 
learning. As a teacher, I found it valuable to be able to watch the learning unfold and 

be able to clearly identify the areas of development and enhance them moving 
forward. The oracy skills learnt worked hand-in-hand with the progress of pupil’s 

subject knowledge.” - teacher 



Alex Powley– Earley St Peter’s Pandemic Panic Year 1 History/ Science

Curriculum objectives:

History
• To find answers to some simple questions about the 

past from simple sources of information
• To understand key features of events

Science
• To describe the importance for humans of exercise, 

eating the right amounts of different types of food, and 
hygiene

Oracy objectives:

• Building on the views of others 
• Summarising
• Listening actively & responding appropriately
• Choice of content to convey meaning and intent
• Critically examining ideas and views expressed
• Listening actively and responding appropriately
• Fluency and pace of speaking
• Facial expressions and eye contact

The unit began by developing the children’s historical knowledge and understanding of how the Great 
Plague spread through London and the steps taken to stop the plague from spreading. This was achieved 
by having children work in groups of three to decipher (through talk) a concept map of how the plague 
spread, which was then supplemented with a “fed-in-facts” activity to map the stages of the spread of the 
plague once any misconceptions had been clarified through peer and teacher feedback.

In the first phase of this unit, teachers focused on the social and emotional elements of talk (listening 
actively, turn taking, and managing interactions) through providing protocols and scaffolds to ensure the 
group discussions provided the right conditions for learning. 

The next stage in the unit provided the ‘hook’ in the form of the children meeting “Buboes Pete” (a cheese 
merchant that had caught the plague in London) who asked the children to use what they had learned about 
the plague to make a cure for him. Children spent the next lesson designing a cure in their previous groups 
of three, with a focus on appropriate vocabulary choice. 

Children then analysed a range of adverts using a talk detectives frame to identify within the adverts the 
choice of content; the organisation of talk; fluency and pace of speaking; and tonal variation. The class 
constructed success criteria for presenting an advert for their plague cure and used this to create their own 
adverts. As well as the talk elements of the advert being assessed, teachers were also checking that there 
was evidence within the adverts of children being able to recall reasons why the plague spread so rapidly. 

Groups were paired up to rehearse and give feedback on each other’s performances. The unit concluded 
with the adverts being filmed in front of a green screen and, as a year group, completed videos were 
presented to Buboes Pete to persuade him as to which plague cure to choose.Impact:

The greatest impact that was observed by teachers was the sudden 
improvement in the use by pupils of Tier 3 vocabulary linked around this 
unit. Year 1 children were confident in using words such as ‘pandemic’, 
‘epidemic’, ‘buboes’, ‘symptoms’ and ‘disease’, and could explain the 
meaning of these words in both historical and current contexts. There 
was also an improvement in the Tier 2 vocabulary used by pupils, which 
helped to elevate the content of their adverts. 

“I really liked filming my advert in front of a green screen and I really liked 
using the concept map to learn about how the plague spread…my group 

disagreed a lot, but our discussion guidelines helped us.” - student 

“It was lovely to watch the children grow in confidence 
as they talked about the plague using subject-specific 

language, such as ‘disease’ and ‘pandemic’. They 
talked like experts on the subject.”- teacher



Sarah Richman – St Finian’s Developing Oracy in Maths Year 1 Maths 

Curriculum objectives:

• Identify and represent numbers using objects and pictorial representations 
• Use the language of: equal to, more than, less than
• Solve one-step problems that involve addition using concrete objects and pictorial 

representations, and missing number problems 
• Read, write and interpret mathematical statements involving addition (+) and 

equals (=) signs

Oracy objectives:

• Choice of content to convey meaning and intent
• Listening actively and responding appropriately; speak clearly & confidently 
• Appropriate use of vocabulary 
• Use sentence stems to link to others’ ideas; Offer reasons for opinions

Firstly the children were given a pile of Cuisenaire rods to share at a table and were given 10 minutes and asked what 
they could see or make using these rods. The children were encouraged to share their ideas with others at their 
tables and reminded that it is good to have a go at other children’s ideas too. 

For our second session, the children were paired up and chose who would be A and who would be B. ‘A’s were 
given a picture of a bar model using Cuisenaire. Their job was to describe to B what they could see on their paper 
without B being able to see their picture. B then had to draw exactly what A had told them to draw. With only a tiny 
bit of prompting, the children were listening to exactly what they were being told to do and some even started asking 
questions to help clarify. The children then swapped over roles. During our feedback at the end of this lesson, the 
children seemed very positive and enjoyed the game they had played. Later in the sequence of learning, it was clear 
that the children had a good idea of the expectation of the formation of blocks, when they were asked to create their 
own part-whole models. 

After a few sessions with a big focus on the vocabulary of using a part-whole model and a bar model, and linking 
these with number sentences, the children then seemed to have a good grasp on the concepts. 

Alongside the sequence of maths lessons, I began incorporating oracy skills into our PSHE/circle time sessions and 
English lessons. One English session focussed totally on the use of our voice, and how we can change it (high, low, 
loud, quiet, fast, slow). One of our circle time sessions was based around the phrase “It is lunch time” and had 
several emotion faces around this. The children played a game with a partner, where the first person chose a feeling 
and said the phrase and showed on their face and in their voice how they were feeling, and their partner had to 
guess. The children thoroughly enjoyed this, and it seemed to help draw their attention to how important our voice 
and facial expressions are when talking with other people, to help people to see how others are feeling and to show 
how we feel about things ourselves. 

At the end of this sequence of learning, the class were engaged in a carousel of activities, one of which included a 
small group discussion about the 3 different ways of showing adding that we had practised (part-whole model, bar 
mode, and number sentences). These groups included 5 or 6 children who were asked what they thought about the 
different ways of adding and which one they liked the most and why. A simple sentence stem prompt was given to 
support the discussion, and an object was provided which most groups chose to pass around to show whose turn it 
was. Most children were able to choose one that they liked best and could say why, and those children that found 
this more difficult were supported to just make a decision about which one they did or didn’t like. During these small 
group discussions, it was wonderful to see some children beginning to invite others into the discussion by repeating 
or rephrasing the question to them and asking them what they thought, without being prompted to do so!

Impact:

Before beginning to incorporate any explicit Oracy teaching into lessons, the children 
often used a limited variety of vocabulary and some seemed unaware of the 
importance of the use of their body language and voice when communicating with 
others. 

After beginning to teach oracy skills through maths, it became difficult to restrict it to 
only these lessons. In Year 1, the children are now becoming more comfortable with 
sharing their ideas with their peers and adults, expressing their opinions, and giving 
reasons for their ideas across most areas the curriculum, including reflecting on their 
free learning time with the use of sentence stems. In Year 1 we now draw the 
children’s attention to when they are using talking skills, and the children are now 
starting to be able to come up with the rules of talking when they are asked to. Not 
only has the children’s awareness of their oracy skills improved, other adults working 
in the classroom are more focussed on supporting the development of these skills, 
ensuring that the skills are being practised not only in taught sessions, but in and 
around the school too. 

During RE discussions, or discussions where children’s ideas are being written down 
on a large sheet of paper, the children enjoy that I now draw lines to visually link 
children’s contributions together, so they are starting to see that they can build on 
other children’s ideas. This will lead into the introduction of the ‘builder’ role card.
Year 1 have also become particularly engaged in a whole school vocabulary building 
activity, which we call ‘Word Warriors’. This is simply the collection of new vocabulary 
encountered while reading, or hearing a book. We then vote on one to take to our 
celebration assembly, and one child explains what it means to the rest of the school.
Across the wider school, we have recently seen Key Stage 2 children beginning to 
confidently read out their own celebration assembly certificates in front of the rest of 
the school.

“It’s basically just like writing with 
talking!.”- student

“The children’s Oracy skills in 
Year 1  have been 

improving with the alteration and 
addition of just a few key prompts in their 

learning.  By raising their awareness of
these skills, they seem to be far more 
engaged in their learning.” – teacher  



Heather Seaton – Ascot Heath Infant How can we keep ourselves healthy? Year 2 PSHE

Curriculum objectives:

• To explain how to maintain and manage emotional and mental well-being.
• To explain and understand ways to keep emotionally safe, identifying different 

influences on health and wellbeing. 

Oracy objectives:

• Building on the views of others 
• Summarising
• Choice of content to convey meaning and intent
• Listening actively and responding appropriately 
• Voice projection
• Facial expressions and eye contact 

The project began with the children working in trio groups to
sort pictures into healthy/not healthy. The children were then
asked to rank the pictures by importance, negotiating with
each other and justifying their ideas to the rest of the class.
We then had a ‘no hands up’ discussion where we explored
the question, ‘Is it healthy to only eat fruits and vegetables?’
using sentence starters to aid the discussion.

Moving on to learning about keeping our minds healthy, the
children had to use gestures and facial expressions to act out a
feeling to their partner. We then talked about examples of
when we might have these feelings.

Then each of the children were given a card with a cause e.g. ‘I
went to bed late last night’ or an effect e.g. ‘I am tired at
school today’. They rehearsed their sentence to themselves
and then said them to each other, in order to match up all the
cause and effect sentences.

In small groups, the children were then given a story about a
problem that someone their age might be facing, such as
feeling cross with their friends at school. One child played the
role of the character and the other children gave advice about
what they could do. One child from each group then
summarised the problem and advice given, to the rest of the
class.

We then wrote a checklist of what we need to do when
presenting. The children then rehearsed a sentence about
their learning, practising putting emphasis on different words
and projecting their voices.

The children then presented to the Year 6 children. After the
presentation they gave feedback in trios, discussing what they
thought went well and what they would try to do next time
they presented, using the checklist to support.

Impact:

Throughout the project the children had opportunities to
speak in different group sizes. Using the sentence starters
helped to develop their conversations and give them the tools
to agree and disagree with each other, build on each other’s
ideas and justify their own thoughts.

Presenting to a more knowledgeable audience really inspired
my class. They practised speaking clearly, using technical
language and using eye contact to get their message across.
Writing a checklist as a group supported their presentations
and also allowed them to evaluate their own oracy skills
effectively.

“When I talk to people I need to make sure I look at them and
speak clearly. I was nervous when we were presenting to the
Year 6 children but afterwards I felt really proud.” - student 

“To implement this project, the lessons themselves weren’t
drastically changed. Instead they were tweaked to allow the

children opportunities to learn from talk and have information
fed in through different ways, such as the cause and effect

sentence matching, and feelings charades.”- teacher



Kate White – Lambourn How important is it to Christians that Jesus came back to 
life after His crucifixion?

Year 2  RE 

Curriculum objectives:

• Understanding beliefs, teachings and sources 
• Understanding meaning, purpose and truth

Oracy objectives:

• Exploratory talk
• Presentational talk
• Fed-in-facts
• Talk Groupings: nest; pair, trio, traverse
• Role Play
• Hot Seat

Impact:

Improved social & emotional skills:
• Turn-taking
• Listening and responding appropriately

Improved cognitive skills:
• Choice of content to convey meaning & intention
• Structure & organisation of talk
• Seeking information & clarification through questioning
• Summarising
• Giving reasons to support views

Physical skills:
• Fluency & pace of speaking
• Voice projection

Conversation about death
Use Drop-in-facts to scaffold conversation. Begin with pictures of seasons, winter, spring, summer, autumn.
Next Drop-in story of pet – share feelings.
Drop-in ideas about Heaven and after-life

Share Easter Egg – symbol of Easter, new life.
Tell Easter story up until crucifixion. This is the end…..or is it?
Share hot cross buns as another symbol of Easter.
Share stories of resurrection appearances in Bible e.g. the walk to Emmaus (Mark 16:12- 13) and Jesus at the beach 
barbecue (John 21: 1-14).
For The Big Question go into Trios and give sentence stems – I think this because. I agree because. I disagree because. 
Person A: states opinion using sentence stem. Person B: agrees or disagrees. Person C: sums up what each person has 
said.

• Role Play: Easter story
• Hot Seat: take on a character – Jesus, Judas, Simon
• Talk Pairs: decide on a question – rehearse.
• Presentational: ask the question of the character.
• Talk Trio: Sentence stems: I want to know…because. I would like to ask…because.

Next: all children rehearse their questions for the speaker.
Traverse: children practise asking questions, then move along one and ask again.

Is it possible that Jesus was in heaven? Did He literally come back to life?
Drop in questions: where do you think Jesus was?
1 – ‘The angel told me that Jesus was alive’ 
2 – ‘I missed Jesus so much that I imagined I could see him’
3 – ‘I saw Jesus. I touched him’
4 – ‘Jesus was in Heaven and came back to life’
5 – ‘Resurrection proves that there is life after death’
6 - ‘Christians believe Jesus was given to people by God to die to rescue/save them from suffering
because they do wrong things sometimes.’
7 - ‘Jesus was sent to ‘save’ people, forgive them for their ‘sins’ and offer them ‘salvation’’

Pair talk: share ideas about why it is important to Christians that Jesus came back to life. 
Sentence stems: I think …. Because. I agree with you because…I disagree with you because…
Nest: children take their thoughts and practise presenting to the room

Presentation: Children present their ideas to the class



Kaylea Povey – South Lake Primary   To Infinity and Beyond Year 1 History

Curriculum objectives:

• Develop awareness of the past, using common words and phrases relating 
to the passing of time. 

• Know similarities and differences between ways of life in different periods. 
• Ask and answer questions. 
• Significant historical events and individuals. 

Oracy objectives:

Social & emotional:
• Liveliness and flair 

Cognitive: 
• Structure and organisation of talk
• Choice of content to convey meaning and intention

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Fluency, pace and tonal variation 

In History, we were learning about ‘The Space Race’ (and then later the achievements of Neil Armstrong 
and Tim Peake). 

Learning to Talk: 
Prior to introducing the history curriculum content we looked at the commentary of the men’s 100m and 
200m sprint race at the London 2012 Olympics. With guidance, the children listened to the change of pace 
and tonal variation and register. We then picked out key phrases and made them into sentence stems. The 
children then worked in small groups to practise commentating on a race between 2 toy cars. The children 
had several opportunities to practise this ahead of the history lesson. After lots of exploratory talk in groups, 
some children performed their commentaries to each other. We used the success criteria to evaluate each 
other. 

Curriculum content:
In order to hook the children into the storyline of ‘The Space Race’, the class was divided into two teams: 
‘Russia (USSR)’ and ‘USA’. They wore stickers with the flag of their team and sat on either sides of the 
classroom. In the centre was a large taped-out timeline and two cars (one with the USA flag and one with 
the USSR flag). The teacher introduced the story as a commentary, modelling the sentence stems and 
physical oracy features previously identified. The children enjoyed cheering on their team and watching the 
story unravel to see who won the space race and had the first man walk on the moon. 

Learning through Talk:
The children then excitedly engaged in a range of activities, all of which had an element of talk and 
collaboration required to complete them. They were challenged to use famous phrases such as ‘the Eagle 
has landed’ and ‘one small step for man, one giant leap for mankind’ whilst exploring the space rocket small 
world toys. They were encouraged to look carefully at diagrams of the lunar module and work in pairs to 
make models. The children had access to a range of non-fiction books and were able to ask and answer 
questions. 
In small guided groups the children re-enacted the space race commentary. They used a visual timeline 
with picture prompts. Working with a teacher was necessary to scaffold the children’s ideas and help them 
refine their commentary, as well as include the necessary curriculum knowledge. 

Impact:

The opportunity to rehearse commentary in a simple context beforehand 
was important. It was useful to listen to quality examples and work out 
the success criteria for a successful commentary, with teacher prompts. 

The children found having sentence stems very useful in helping 
structure their ideas. 

“The concept of a commentary was tricky for Year 1 but they 
completely exceeded my expectations. 

The ‘Learning to Talk’ was integral to the success of this project.” -
teacher



Helen Belas – Shinfield Infant    Year 2 Geography 

Curriculum objectives:

• To name, locate and identify countries, capital cities and seas 
of the UK
• To use geographical vocabulary to refer to human and physical 
features
• To identify features of an aerial photo
• To draw a simple map and construct a simple key

Oracy objectives:

Social & emotional:
Listening actively and responding appropriately
Managing interactions
Turn taking

Cognitive: 
Seeking information and clarification through questioning
Building on the views of others
Taking account of level of understanding of the audience

Linguistic:
Appropriate vocab choice
Choice of content to convey meaning and intention
Structure and organisation of talk

Physical: 
Self-assurance 
Liveliness and flair

Children built up their geographical knowledge and oracy skills through a variety of games (back 
to back drawing, high five facts sharing, paired reflection, fed-in-facts, group challenge, group 
discussion with given roles etc), culminating in a paired challenge where they applied their 
knowledge and oracy skills in a presentational advert about their fictional island.

Impact:

Children were engaged and motivated to learn. They were excited about the project and took 
charge of their own success. Confidence built gradually and even those who struggle to engage 
in class talk, participated willingly by the end. Natural leaders used their oracy skills to collaborate 
and cooperate. 

“When are we doing our challenge? I want to 
do it!” – student 

“I’m looking forward to incorporating this 
approach in other subjects. I’m thinking it 

would work particularly well in science based 
enquiry.” - teacher

“I’ve really enjoyed teaching it. Obviously 
the initial preparation has been considerably 

more than I would normally do for a 
foundation subject but the outcome has 
been worth it and I have the resources 

ready for next year!” – teacher 



Victoria Netherwood & Mary Lewis – The Ridgeway Did you know…? Year 2 Literacy & Science 

Curriculum objectives:

Science
• To describe the basic needs of animals for survival and use simple food 

chains to describe these relationships; name different plants and animals and 
describe how they are suited to different habitats

English 
• To consider what they are going to write before beginning by: 

Planning; writing down ideas and key words; reading aloud what they have 
written with appropriate intonation to make the meaning clear.

Speaking & Listening 
• Listen and respond appropriately; select and use appropriate registers for 

effective communication; participate in discussions and presentations; give 
well-structured descriptions, explanations and narratives, staying on topic and 
initiating and responding to comments.

Oracy objectives:

• Listen actively and respond appropriately.
• Taking account of level of understanding of audience
• Self assurance; liveliness and flair
• Register; grammar; appropriate vocabulary choice 
• Facial expressions & eye contact; voice projection; tonal variation 
• Fluency & pace of speaking

Over the second half of the Spring term, we began the project by 
hooking the children in with a visit from Zoolab. They were able to 
handle different animals and ask questions to the keeper about 
what needs the animal has. 

We then introduced the word ‘presentation’. We watched a variety 
of videos of children presenting - we created a mind map of the skills 
involved for making a good presentation.

Next, we tried to present information about our favourite hobby. 
The children praised each presenter and gave constructive criticism 
of how to be a better presenter. Lots of this included looking at the 
audience and using a less ‘robotic’ voice.

Children had been researching animals for their non-chronological 
reports in literacy and then used these facts and a variety of sentence 
stems to write presentations in groups. They practised presenting using 
their voices and physical presence. They used writing frames to support 
this process. Children then practised their opening - they read to the 
walls/windows/doors/each other and then shared them with the class. 
Then we decided what was successful and what needed to be improved 
again for the next day. We still needed to work on our expression.

Finally, the children performed their polished presentations to Year 5 
using props to be zoo keepers, Jurassic park keepers and vets. 
The Year 5s were impressed with their loud voices, eye contact, bravery 
and that they had learnt new facts about animals. The children were also 
confident in answering questions from the Year 5s, which hadn't been 
prepped!Impact:

The children have become increasingly confident in speaking to an audience. 
They are far more aware of their physical presence and are using their voices and 
bodies more effectively. Their confidence in the knowledge they had of the 
animals, gained through the whole oracy process, enabled them to confidently 
answer a range of questions which hadn’t been pre-prepared. “They have done a really good job. They have actually 

spent their time looking up facts and writing them 
down. Then they used clear voices to tell us facts that I 

didn’t know. It was a real treat.” – Year 5 student 
comments “It was really impressive the courage they had to present to Year 5. It 

shows how hard they have worked in the lead up to the presentation as 
they did it brilliantly.” - teacher



Laura McBride – Francis Baily  The Voyages of Christopher Columbus & 
Captain James Cook

Year 2 History/Geography

Curriculum objectives:

• Learn about the lives of significant individuals in the past 
who have contributed to national and international 
achievements. Some should be used to compare aspects of 
life in different periods.

• Use world maps, atlases and globes to identify the United 
Kingdom and its countries, as well as the countries, 
continents and oceans studied at this key stage.

• To learn new vocabulary associated with the time period 
and circumstances of these 2 individuals.

• Using a map to explore route of explorers and use positional 
language to describe route.

Oracy objectives:

Social & emotional:
• Listening actively and responding appropriately
• Managing interactions
• Turn taking

Cognitive: 
• Summarising
• Structure & organisation of talk

Linguistic:
• Appropriate vocabulary choice

Physical:
• Fluency and pace of speaking 
• Appropriate volume for the audience 

Children were introduced to ‘concept mapping’ as a tool to help them remember key events and 
vocabulary. The children created a visual timeline that told the story of Christopher Columbus and 
Captain James’ Cook’s voyages. 

The introduction of ‘fed-in-facts’ exposed them to new vocabulary in lesson 1. As this was 
introduced in groups, the children were encouraged to turn take and listen carefully to their peers. 
This then led to them using the taught vocabulary appropriately during drama sessions in which 
the children could retell and act out the stories. 

Children then went on to use their concept maps to compare Captain James Cook and 
Christopher Columbus. The newly taught vocabulary enabled them to make detailed comparisons 
orally in pairs. 

This discussion then led to a debate- who is the best explorer and why? The children were given 
the challenge to convince either Donald Trump or Theresa May to hire Christopher Columbus or 
Captain James Cook for a top secret mission. They gave an oral presentation which focused on 
fluency, pace and posture.

Impact:

The children developed a good understanding of the physical strand of Oracy. During their 
presentations, they thought carefully about their posture, eye contact and hand gestures.

Many of the class were eager to learn more about the explorers- some children even 
brought in additional work from home.

A child in the class with poor communication skills was enthused by the topic 
and grew in confidence throughout the unit of work. There was also a 
noticeable improvement in his vocabulary and language choices. 



Shaun Riordan – Warfield How can Oracy help us to use and understand scientific 
vocabulary?

Year 2 Science

Curriculum objectives:

• Ask simple questions
• Use observations and ideas to suggest answers to questions
• Identify the habitats of living things
• Identify, classify, name and describe common animals

Our task was to script, record and publish our very own Podcasts to educate our school community in all 
things Frogs! We began by drawing back-to-back pictures from the different lifecycle stages, using Fed-
in-Facts to unpick the scientific vocabulary accompanying these. ‘What’s the story?’ helped us to 
sequence the stages and gave us an opportunity to demonstrate exploratory talk in our groups, using 
‘thumbs in’ to ensure everyone’s voice was heard! Following additional research sessions about 
amphibian diets, food chains and habitats, we were able to hone our presentational talk by presenting our 
groups’ findings back to the class including our newly-learnt vocabulary. This also enabled us to reflect 
and feedback on our talk and listening skills, as both presenters and as audience, against our talk toolkit. 

Then came the moment we had been waiting for! Having researched and listened to lots of Podcasts, we 
now had a clear idea, not just of our content and vocabulary, but also our audience’s needs and how the 
pitch, tone and pace of our voice would meet these. In pairs, we wrote the entire script independently 
and recorded, reviewed, edited and re-recorded using iPads. We were also able to use new technology, 
learning to publish our Podcasts to the school and our parents on the Seesaw app. 

“I have really enjoyed making podcasts to tell people about frogs. Our class is better at sharing our ideas 
and listening to each other using thumbs in. I feel more confident to use tricky words in my writing because 

I understand them now.” – student

“Oracy techniques have helped the children to acquire and understand new vocabulary, whilst the podcast 
outcome provided them with a clear audience and purpose for doing so. Their success is a clear example 
of learning to talk and through talk, and we are now embedding these skills in everything we do.” – teacher

Oracy objectives

Physical
• Clear, well paced and correctly 

projected voice 

Social and Emotional
• Working well with others to 

formulate ideas and produce our 
output & having a clear 
understanding of the needs of our 
audience

Linguistic
• Developing understanding and 

using correct scientific terminology

Cognitive
• Discussing and agreeing on 

relevant content to inform our 
audience; structuring this 
appropriately

Impact:

Having the opportunity to learn through talk enabled us to acquire, 
understand and use new scientific vocabulary at an accelerated pace. 
There has been a marked increase in our determination and enthusiasm 
to learn and share our new vocabulary, helped by having a clear purpose 
and audience which the Podcast creation drove from the outset. Our 
ability to organise our thoughts and ideas before voicing them with 
clarity, fluency and projection has improved by having opportunities to 
learn to talk using the structure the ‘Four Strands of Oracy’ provides.  
We are now much more aware of the impact good talking and listening 
have on our learning and are proud to show off our growing skills to the 
wider community in our Oracy Lab! 



Kate Gregory - Whitegrove Where does our food come from? Year 1 Geography & Science

Curriculum objectives:

• Understand where food comes from and how it gets to us
• Explore use of land - use geographical vocabulary to describe features
• Explore and answer questions about animals in their habitat

Oracy objectives:

• Listen actively and respond appropriately in pairs and a small group
• Use appropriate vocabulary
• Structure and organise talk
• Choice of content to convey meaning and intent
• Clarity of pronunciation
• Gesture and posture

Over the half term the children took part in a range of learning opportunities connected to the theme of farms and where 
our food comes from. 

Activities to embed vocabulary and knowledge included describing farm items,
sorting and expanding on informative statements and explaining how products
such as milk get from the farm to the shops. A highlight was a trip to the farm 
where they experienced at first-hand animals and crops, as well as experiencing a
very bumpy tractor ride. On our return they interviewed each other about the trip
using open ending questions prior to writing recounts.

The project culminated in small group presentations to their parents, demonstrating
all that they knew about farming. We modelled and shared the planning of an
example and then the children worked together in small groups. They decided on
the content from the various activities and tasks which we had completed and worked
together ensuring all members of the group had a part to play.  They showed aspects 
and were advised by the class group on the clarity of information, good vocabulary and
phrases, and how to stand facing the audience. Pairs of groups worked together 
presenting and evaluating each other's work. Then we invited some Year Six pupils
to be practice audiences and give specific, kind advice prior to the final 
presentation to their parents.

Impact:

Throughout the term it was particularly pleasing to see the children independently 
adding more detail to their discussions. They were listening carefully to each other 
and remembering technical vocabulary and phrases and then using these in other 
situations. Their improved vocabulary and sentence structures are reflected in 
their writing. 

When working together the children became increasingly sensitive to the 
strengths and needs of the different group members.  The final presentations 
demonstrated them actively encouraging and supporting all members to 
contribute.

“Thank you for an absolutely perfect start to the 
morning. We have been waiting with great anticipation 
for 'the presentation' - with details kept secret. And all 

I can say is that it was beyond perfect!” – parent 
“A big highlight was to witness a quiet child with limited English 

participating with clarity and confidence in his group 
presentation” - teacher



Rebecca Reading - New Scotland Hill Famous kings and queens from the past KS1 History and PSHE

Curriculum objectives:

• To ask and answer questions about the past 
• To use artefacts to find out about the past
• To describe and talk about significant people from the past 
• To use language of time e.g. in the past or a long time ago

Oracy objectives

• To speak clearly and with confidence 
• To explore different types of presentational talk 
• To take turns when having a discussion 
• To think about body language and expression when 

presenting a speech 
• To use formal language when speaking 

We started with several warm up activities that 
allowed children to explore different artefacts and 
types of language. At each stage we discussed and 
developed skills required such as talk protocols, 
discussion guidelines and what successful talk might 
look like. The activities were:

• Articulate (royal objects such as castles and 
carriages)

• Back to back (royal artefacts such as a crown or 
flag)

• Small group research on a given famous king or 
queen from the past (children then prepared and 
rehearsed mini presentations)

• Ranking activity (children ranked a ruler’s qualities 
from most to least important in a group) 

• Designed a coat of arms (children designed a coat 
of arms that represented them and their 
personalities)

Finally, we wrote and performed our own speeches as 
to why they would make a good king or queen. We 
watched several speeches by Queen Elizabeth and 
children interviewing to be School Captain. Children 
took turns to perform to their peers and then the rest 
of the school and parents in a class assembly.

Impact:

Throughout the project I have noticed children are beginning to 
speak in fuller sentences. They are using more interesting 
vocabulary and this has been seen in the speeches that they 
wrote and performed. They are becoming more articulate at 
explaining their ideas and are beginning to explore different ways 
of taking turns when discussing. 

“I have thoroughly enjoyed taking part in the project and seeing 
the children work together so successfully. There was a real buzz 
in the room and we could see the benefits of all the talk in their 
writing further down the line. Our Key Stage 2 team also held a 

similar day with the theme of ‘Recycling’ and created radio adverts 
to share with Bracknell Forest Council. I am looking forward to 

seeing the further impact this project will have across the whole 
school.”

“I liked it when we had to order all the qualities. It 
was hard because we all had different ideas. I 

realised that everyone has different opinions and 
that is okay” (George – age 7).



Laura Pottinger - Warfield What key events have happened in the Queen’s lifetime? Year 2 History

Curriculum objectives:

• Observe or handle evidence to ask questions and find answers to questions 
about the past.

• Ask questions such as: What was it like for people? What happened? How 
long ago?

• Use pictures, stories, online sources and databases to find out about the past.
• Describe historical events.
• Describe significant people from the past.
• Place events in order on a time-line.
• Show an understanding of the concept of nation and a nation’s history

Our task was to script, record and share our own version of the Queen’s speeches to educate Reception and Year 1 
about the Queen.

Knowledge

The children’s knowledge of Queen Elizabeth was limited so 
we planned a number of activities to develop their knowledge,
understanding and vocabulary.

1. Introduction of the Royal Family – images of the Royal
Family were given to the children with a family tree.  The
children worked in pairs to decide who each person was
and labelled them.  They took turns (using thumbs in) to share
their ideas and justify their decisions (using sentence stems).
The most interesting conversations were around the ‘incorrect’
labels and why they had thought the image was that person.

2. Main life events – to introduce the Queen’s life events we
shared a concept cartoon / reading comprehension.  The 

children worked in pairs to read the cartoon and used 
highlighters to find key facts including dates.  
The children then used what they knew to create a timeline of her life with a partner.  The children used stem sentences 
to explain their choices for positioning different dates and events.  

3. Castles and Homes – to complete the cycle of the children’s learning about the Queen they investigated the location 
of her different homes and castles around the UK.  The children used atlases and partner talk to discuss the correct 
location.

4. Script writing - with this knowledge the children worked in pairs to write their scripts for the speech.  They had the 
following headings to support the structure of their speech:

• Introduction
• Family
• Role
• Homes
• Key events

5. Following the initial drafting of each paragraph they performed it to their peers.  The small group provided positive 
feedback and constructive ideas for improvements using sentence stems.  They then performed their full speech to a 
different group.

6. Recording – using the iPads a room was set up with a desk, photographs of the Royal Family 
and a decorated Christmas tree.  The children performed their speech to the camera, reviewed it 
and could film a second take if they wished to make any changes.  The films will be shared with
parents at the end of the Summer term as part of the school’s sharing afternoon.

Oracy objectives

Physical
• Effective use of the voice to ensure 

the speech is understood
• Fluency and pace of speaking
• Voice projection
• Clarity of pronunciation
• Good sitting posture and looking at 

the camera to replicate the body 
language of a professional speaker 
(the Queen)

• Gesture and posture
• Facial expressions

Linguistic
• Using appropriate vocabulary 

linked to the topic 
Cognitive
• A clear, well-structured speech 

following the life of Queen 
Elizabeth II

Social and Emotional

• Whilst writing and delivering the 
speech considering the level of 
understanding of the audience 
(Year 1 and Reception).

Impact:

Using the oracy tools allowed the children to access and assimilate a lot of 
knowledge in a fun and engaging way.  Their presentation skills have improved as 
their body language projects greater confidence.  They have also learnt how to 
harness their voices to effectively be heard and understood.  Their coherence and 
fluency in speaking is evident in their writing with a clear structure for their ideas.

“The use of oracy techniques to acquire and share 
knowledge has been fantastic!  The children have been 

engaged throughout the project and produced 
professional speeches.” 



Rebecca Taylor - The Pines The Great Fire of London Year 2 History

Curriculum objectives:

Over the course of the project, children learnt about significant events from the 
past, compared life then and now and learnt how to present ideas in the form of a 
voice-over for a Great Fire of London video. 

Oracy objectives:

The focus was primarily on exploratory talk. Oracy opportunities were woven 
throughout the topic, enabling children to discuss, debate and come to a shared 
understanding of historical knowledge around the Great Fire of London. Direct 
oracy teaching revolved around the social and emotional aspects of listening and 
responding, and working with others, whilst other elements tended to happen 
naturally over the course of children engaging in oracy based learning. 

Children completed back to back activities to begin building an understanding of what fire fighting in 1666 was like. They 
described and drew some of the early firefighting equipment used in The Great Fire. This hooked the children into the 
topic, sparking curiosity and laying the foundations for careful listening and clear communicating.  

The key knowledge learning then became the events of The Great Fire which were discovered by children looking at a 
picture map of events and by placing key events into order on a shared timeline. During these activities children refined 
their use of sentence stems to agree, challenge, build on and link to each other’s ideas. High quality talk in small groups 
led to a secure understanding of events, meaning children could confidently retell the story of The Great Fire. 

The final presentational piece of talk was a voice over of a
short cartoon depicting events of The Great Fire. Children
bought into the importance of basic physical features of
the talk as well as carefully considering linguistic choices
to make their voice-over relevant and interesting for the 

listener. A highlight of this was seeing some of the least
experienced communicators in the class confidently 

expressing their ideas as part of a group. It was fascinating
watching reluctant writers jostling to put pen to paper so
they could record ideas for presentational talk.
Furthermore, the care, time and effort all children put into
rehearsing and re-rehearsing ideas in preparation for
performing was astounding. 

My favourite moment was watching a child with significant communication needs participating in his group’s presentation

by pointing to the relevant symbols on his communication board as the rest of the group spoke. His contribution was 
meaningful and added value to the overall presentation. 

Impact:

Talk in the classroom has dramatically improved, both in the quality of vocabulary 
and in the content of ideas. Children understand that stock answers are no longer 
satisfactory and that they must be ready to reason, justify or modify ideas where 
challenged. This new attitude towards talk has begun to positively impact verbal 
reasoning across the curriculum, particularly in maths where children regularly 
challenge each other’s thinking and discuss their ideas together, using talk as 
vehicle for constructing their own understanding of concepts. 

Over the course of the Impact Project, it has been brilliant to watch the whole 
class attitude towards challenge and disagreement evolve. Initially, children would 
either shrink back or become confrontational when their ideas were challenged. 
Over time, this has changed and children now recognise that challenge and 
disagreement are core elements of exploratory talk. They understand that 
discussion enables them to critically think about their ideas and move forward 
with their learning. 

In addition, the increase in self-confidence shown by some class members has 
been wonderful to watch; the understanding that their ideas are valuable, worthy 
of careful listening and important to the class has given those children who have 
historically lacked self-belief, the confidence to share their views or challenge the 
ideas of others. They have been given the confidence to try at talk and in turn to 
try in other areas such as writing independent ideas or tackling reasoning 
problems in Maths.  

“It has been an absolute delight watching Year 2 children engage in 
sophisticated and critical thinking about their learning using talk as the 
vehicle. Talk has become a great leveller in the classroom, giving every 
child, regardless of ability or confidence, the tools to share ideas and 
collectively construct new learning. Engagement, enthusiasm and fun 
define lessons where oracy has been at the forefront and I am excited 
to find new ways of integrating more rich and varied talk opportunities 

into my classroom. As a teacher, I am privileged to look back at the 
oracy learning opportunities my class has enjoyed during this project 

and to feel that ‘this is the magic of teaching, this is what it’s all 
about’.”



Lucy Markwell - Katesgrove Primary                                      Book Presentation Year 2 Reading

Curriculum objectives:

• Discuss the sequence
• Become increasingly familiar with and retell a wider range of 

stories.
• Participate in discussion about books and other works, taking 

turns and listening to what others say.
• Explain and discuss their understanding of books.

As a class, we discussed which Julia Donaldson books we were familiar with. 

Then, pupils chose a book to read and reread independently. In trios, pupils discussed and drew 
links between the books, using sentence stems to scaffold their talk. Pupils then shared ideas 
about their own book and, using sentence stems and oral rehearsal, practised presenting 
why they had chosen that particular book. They then presented their reasons to a partner who 
gave feedback about their word choice and structure. Pupils then mapped out the sequence of 
their stories and evaluated a book review of The Twits, presented by the teacher. Using skills 
from the cognitive strand of the oracy framework, pupils discussed the physical skills needed to 
present their ideas to a group. 

They planned and rehearsed their book presentation and then presented it to a small group.
Oracy objectives:
Physical

• Fluency and pace of speaking
• Tonal variation
• Clarity of pronunciation
• Voice projection

Cognitive

• Structure and organisation

Linguistic

• Register and grammar

Social and Emotional

• Listening actively and 
responding appropriately

• Self-assurance, liveliness and 
flair

Impact:

The opportunity to spend more time discussing the books led to a 
deeper understanding of the sequence of the stories and gave pupils the 
chance to fully explore their opinions about their books. Their 
understanding of oracy skills also developed and they enjoyed using the 
sentence stems to structure their ideas. They are beginning to apply 
these skills in other lessons.

“I think that it’s good to read and write your ideas so 
when you present it to the class, they can be amazed!” 

– student 

“I have learnt that pupils need much more time to practise their oracy 
skills at each stage of the learning journey to achieve a higher quality 

outcome for the curriculum area. Pupils’ vocabulary and sentence 
structure have improved enormously, as has their confidence” -

teacher



Katie Browne - Ascot Heath Junior What is stress and how do we deal with it? Year 6 PSHE

Curriculum objectives:

• To understand the meaning of stress and anxiety.
• To explore the causes of stress
• To understand how a child can effectively manage their stress and anxiety

Our learning began with group discussions about our current understanding of stress and anxiety. My main oracy 
objective was to improve their social oracy skills; group discussions were notoriously imbalanced in my class and I aimed 
to improve their listening skills and their understanding of collaborative talk.

Lesson 1: Before our discussions, we played the 1-20 game, then a role-play exercise, in which I secretly told half of the 
class to pretend not to listen when their partners had the task of engaging them in a conversation about their hobbies. 
After that, we wrote discussion guidelines and referred to these before each group discussion throughout the topic. 

Lesson 2: During our second lesson, we looked at formal definitions of stress and anxiety. Then each pupil was given 
‘fed-in facts’ about mental health to share with their group. I displayed the discussion title: ‘Children should spend as 
much time at school learning about wellbeing as they do English and Maths.’ Using their fed-in facts, they had to discuss 
this idea. Sentence stems were available and children were encouraged to use them to structure their responses. 

Lessons 3 and 4: we learnt about the Stress Response System. To begin, pupils sat back-to-back with partners: one 
partner had a labelled diagram of the SRS and the other had to listen to instructions carefully in order to label their 
unannotated diagram. We went through each new word (eg hypothalamus), practising correct pronunciation as a class. 
After this, I gave printed facts to groups with more detailed information about each stage of the SRS. Together, they 
needed to analyse the information to put the facts in order. To cement their understanding, pupils briefly practised and 
presented a short play, acting out the roles of the different parts of the brain in the stress response system.  

Lessons 5 and 6: we focussed on finding methods to cope with stress and anxiety. I showed them a poster with pictures of 
important aspects of a healthy life. After they had explored these images through discussion, I covered up a different 
image on each table. After exploring this idea with their group, one pupil from each group told the class why their lives 
would suffer if they did not have this particular entity (fresh air, exercise etc). After this, they created ppt presentations in 
small groups, which were to be presented to Year 2. They needed to consider their audience carefully, making sure they 
were not scared (or stressed) by the discussion, but that they would leave with a better understanding of ‘worry’ and how 
to deal with it.

Impact:

This unit has been hugely beneficial to me as a teacher, largely, because it has 
given me a deeper insight into the strengths and limitations of my class’ oracy 
skills. In addition to this, I feel that, by focussing largely on social oracy 
objectives, the value of discussions in my classroom has increased greatly, 
leading to richer learning opportunities across the curriculum.

Hearing my pupils confidently explain the role of the hypothalamus and other 
parts of the SRS - a process that was previously unfamiliar to them - was truly the 
point where I realised the impactful nature of learning through talk. 
Originally, I planned for the main outcome of my unit of work to be the 
presentations delivered to Year 2. 
These were indeed a success, 
showing good control of volume 
and empathy towards their younger 
audience. That said, I found myself
adapting my plans as I gained a
deeper understanding of the needs
of my class, subsequently focussing 

more on the social oracy demands of
conversational talk than the physical
oracy features of presentational talk. 

So, what were the main impacts of 
my oracy unit? Deep learning of the
topic objectives; greater awareness
and management of group 

discussions; pupil-led learning; more
inclusive conversations between 

pupils and huge strides towards a
dialogic classroom.

“Delivering this unit has changed my approach to teaching. Letting 
pupils lead their learning and teaching them to learn through talk, while 

developing their own talk, has been a truly eye-opening experience”



Lucy Johnstone – Moorlands Primary                                    Are you listening carefully? Year 4 Science 

Curriculum objectives:

• Identify how sounds are made, associating them with 
something vibrating

• Recognise that vibrations from sounds travel through a 
medium to the ear

• Make careful observations and use results to draw simple 
conclusions

• Report on findings from enquiries
• Use straightforward scientific evidence to answer questions or 

to support findings

Impact:

Due to the nature of the activities, sessions took more time than those I have delivered 
previously. Despite this, I think it is worth investing the time, especially around the 
teaching and understanding of key concepts.

I found that the activities clearly highlighted the children’s level of understanding. 
Sometimes it is easy to assume that all the children have a good understanding of what 
has been taught but through these discussions it was very easy to identify those that 
had a solid understanding and those that needed further support. 

Our pupils can find it difficult to communicate their thoughts in a clear, concise way 
using appropriate vocabulary. By the end of these sessions all the children in the class 
were able to use a wide range of scientific vocabulary confidently and in context. 
I can confidently say that the children meet all the science and Oracy objectives.

Oracy objectives:

Physical

• Gesture & posture
• Confidence

Cognitive

• Give supporting evidence
• Ask probing questions; 

reach a shared agreement 

Linguistic

• Specialist vocabulary 

Social and Emotional

• Listening actively and 
responding appropriately

• Self-assurance, liveliness 
and flair

“It was a lot better than sitting at the tables. 
When you are on the carpet you can sit in a circle and the 

discussion is much better.”– student 

“The activities created a really positive working atmosphere. 
Children were motivated, engaged and worked incredibly respectfully 

with one another.” - teacher



Rebecca Green – Falkland                                                       The Importance of Plants & Trees Year 5 Science 

Curriculum objectives:

• Discuss the life process of reproduction in plants 
The children were given a task that helped them develop their listening skills – dissecting 
a plant by listening to instructions. They used these listening skills to help discuss the 
role of each part of the plant in groups, as specific facts were given to them. Using this 
knowledge, they developed an understanding of the stages a plant goes through. Using 
a story map showing the stages and key terms, children discussed and identified what 
happens during the process of fertilisation, germination and pollination. 

The children used talking protocols such as putting their thumbs in to aid them. As they 
were becoming more confident with their discussions, the children, using their reasoning 
skills, broke down the word ‘photosynthesis’ and in groups identified its meaning. They 
created a diagram showing all the elements and the process of photosynthesis. 

With this understanding of what plants do for us and their knowledge of deforestation 
from their current topic unit (Rainforests), the children were tasked with creating and 
performing a speech informing people of the risks and issues of deforestation and what 
can be done to prevent them. 

Oracy objectives:
Physical

• Body language 
• Voice projection

Cognitive

• Structure and organisation
• Self-regulation
• Reasoning

Linguistic

• Appropriate vocabulary

Social and Emotional

• Listening actively and 
responding appropriately

• Speaking confidently and 
audience awareness

• Teamwork 

Impact:

The children engaged fully with all the activities. There was a 
buzz in the classroom and all the children were able to access 
the learning in their own way. The information was retained 
more effectively and children were even discussing their 
learning outside of the classroom.

“I like it because we really get to talk about it 
more and we get to figure it out by ourselves, 

so we are really learning.” – student 
“It was lovely to see all the children really enjoying and being in 
control of their learning. It was clear that all the children could 

access the activities and take the learning where they wanted it 
to go.” - teacher



Helena Wilson – St Paul’s Junior                                             Myth-Making Year 6 English 

Curriculum objectives:

English
• To identify the literary features of myths; to re-write a Greek myth 

using recognised features and to compose part of an original myth

Over the course of the unit (5 weeks), three boy-heavy classes were immersed in a range of exploratory and 
presentational talk activities to support the re-writing of an existing Greek myth and the creation and oral telling of an 
originally composed myth. 

In support of immersing the children in the experience of Theseus facing the Minotaur and re-writing the myth, the class 
undertook many talk-centred tasks including collaborative writing. 

Without knowing which myth was to be studied, the children were presented with paintings they were asked to describe 
to their partners, enabling them to visualise key elements in the pictures and thus in the story itself. They went on to 
discuss likes, dislikes, puzzles and patterns following on from an animated version of the story, with each group’s ideas 
being cascaded around the class as a whole by a summariser. Blindfolded children were then asked to describe how 
objects relevant to the story felt, considering what they might be. These objects were then used as the stimulus for the 
children to improvise stories of their own to be performed to a partner. Their partners fed back two stars and a wish 
relating to the physical, linguistic and cognitive aspects of the storytelling. 

When evaluating a range of different written versions of the Theseus myth, the children were assigned roles within their 
groups to facilitate discussion. Roles and groups were changed through the course of the discussions. Findings were 
again shared around the class by summarisers.

Throughout the unit of work, much use was made of mixed- ability triads focusing on exploratory talk. These groups 
developed pictorial and symbolic story maps, established the ‘ingredients’ required to create an effective myth for a 
reader, to retell the myth collaboratively, sentence by sentence, and to compose a group version of the story.
Talk for Writing technique was then used to focus in on the creation of suspense within the labyrinth whereby the children 
learnt, with actions, a short extract from the text and went on to imitate it collaboratively. 

The final task was for the children to fulfil an individual hot task. This involved scenario setting, the establishing of story 
maps, recording powerful words and phrases for magpie-ing, and discussing aspects of effective presentational talk 
following on from the initial story-telling session. Each child focused on individual ‘success criteria’ according to 
feedback given by their peers during the initial session. 
.
“I felt more confident writing when other people were around me. It helped to hear other people’s ideas. When 
I made mistakes, others helped me with them. I could help too when I saw others making mistakes.” – student 

“When we were given roles, people thought more about what they were going to say and how they would 
start and finish their sentences. They joined in more.” - student

Oracy objectives:
Physical
• Fluency and pace of speaking
• Stage presence and tone 

Cognitive
• Construct detailed arguments 

and complex narratives 

Linguistic
• Vary sentence structures and 

length and consider carefully 
vocabulary and register.

Social and Emotional
• Manage interactions
• Listen actively and respond 

appropriately 

Impact:

The use of exploratory talk was highly significant in the production of quality 
written work. With less focus on teaching the skills of presentational talk, its 
impact was less apparent in the storytelling itself.

Writing collaboratively; rehearsing sentences out loud before committing them to 
paper; and editing in the moment resulted in writing of higher quality than would 
have been achieved for most of those children individually. It was striking how 
one of the children with SEN and a couple of ordinarily reluctant boy writers, 
exhibited more confidence and were more engaged in the task when working in a 
triad rather than a pair. Each child within the groups of three, regardless of the 
make-up of that group, voiced their opinions more readily than when they have 
worked as pairs. They were far more willing to change what they were writing in 
the moment whilst discussing the potential effect of their writing on the reader. 
Language choices were discussed and more ambitious vocabulary was used.

Another notable success was when the children were assigned specific talk roles 
and given the thumb protocol to follow: some of the usually more reluctant 
contributors felt compelled to involve themselves whilst those who would 
ordinarily drive a discussion managed to hold back when their role dictated the 
level and moment of involvement. Sentence stemming was particularly helpful for 
some children although others felt themselves somewhat inhibited by them – in 
spite of being told that their use was not compulsory.

When telling their final stories, the physical, along with the social and emotional, 
aspects of their storytelling were particularly apparent: they recognised what they 
were doing was a performance and almost all the children ‘lost’ themselves in the 
telling.



Fiona Watson – Springfield                                                                       Home and Away:
Escape to the continent!

Year 3/ 4 Geography 

Curriculum objectives:

Geography 
• Understand geographical similarities and differences through the 

study of human and physical geography of a region of the United 
Kingdom, a region in a European country, and a region within North 
or South America 

• Identify the position and significance of latitude, longitude, Equator, 
Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer 
and Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich 
Meridian and time zones (including day and night) 

DT: 
• Children express themselves effectively, showing awareness of 

listeners’ needs. 

Our Oracy project was based around the Geography topic of studying another country in Europe. 
There were a number of opportunities to learn to talk and learn through talk, with the outcome of 
the sessions being to explain to an audience their decision about where they would like to live 
based upon a number of criteria (in the same way as the TV programme). 

The children started off by looking at different geographical locations around the world, 
identifying their characteristics and discussing similarities and differences they found (using the 
discussion guidelines set up in class for these conversations).

There were opportunities for presentational talk to the class to share findings. Spain and England 
were then examined more closely through a range of sessions, with children examining the 
human geography of the regions. The culture was then looked at and debated through a 
presentational speaking opportunity. 

The children finished by presenting their final decision to the class with reasons identified from 
their previous learning. Feedback was given to the children based on the four strands of oracy.

Impact:

The project was really useful for all involved. Pupils engaged well with the various oracy
activities and we have seen in improvement in the way children engage and interact with 
each other through talk and discussion opportunities.

The discussion guidelines and sentence stems allowed them a way in to conversation and 
enabled them to build on the ideas of others in a more purposeful and meaningful way. Work 
is still ongoing but, together with the introduction of discussion protocols and sentence 
stems across the school, we are at a positive starting point.

“I have enjoyed the lessons where we have spent more time talking to others and discussing what 
everyone thinks.”– student 

“It has been wonderful to see the importance being 
placed upon Oracy and to see the strides that 

children have made with their Oracy skills.” – adult

Oracy objectives:
Physical

• Fluency and pace of speaking
• Clarity of pronunciation
• Voice projection; Tonal 

variation
• Gesture; posture; facial 

expressions

Cognitive

• Choice of content to convey 
meaning

• Building on views of others
• Structure & organisation of talk
• Seeking information through 

questioning
• Giving reasons to support 

views 
• Summarising 

Linguistic

• Appropriate vocabulary choice
• Register

Social and Emotional

• Managing interactions 
• Turn taking 
• Listening actively & responding 
• Taking into account the level of 

understanding of the audience 



Chloe Furey & Julia O’Neil - Whiteknights “Rainforest- it is in our hands” Year 4 Geography

Curriculum objectives:

Habitats and Biomes
• The location and characteristics of a range of the world’s most significant 

human and physical features.
• Physical geography, including: climate zones, biomes and vegetation belts, 

rivers, mountains, volcanoes and earthquakes, and the water cycle.
• Use maps, atlases, globes and digital/computer mapping to locate countries 

and describe features studied.

• Introduced biomes and habitats through back to back drawings which gave 
children an opportunity to use their prior known vocabulary to explore a new 
topic. Fed in information of different biomes for mini group presentations 
which developed exploratory talk into presentational. Each group presented 
on a different biome and children reviewed and reflected on each other’s 
learning which allowed us to explicitly explore the social strand of the oracy 
framework.

• Detailed examination of structure of rainforest. Children first watched a 
point-of-view video of the rainforest which explored the structure of the 
rainforest. They then had images and facts about how animals had adapted 
to survive the rainforest. In pairs they had to use this knowledge to work out 
where different animals lived within this structure. This developed their 
social and cognitive language skills as they had to work together, manage 
their time to ensure they got through all the information and justify their 
reasons.

• In groups of four, children had to piece together a concept cartoon of what 
could happen to rainforest if not taken care of. Firstly, they explored the 
order in which it was most likely before re-telling the story to each other. To 
demonstrate an understanding of the learning, they wrote a letter to their 
grandchildren apologising for not taking care of the rainforest. 

• Watched the banned Iceland advert of Rang-tan – children shared an 
emotional response. The video gave us the opportunity to explore the 
physical strand as children’s emotional responses had changed their tone, 
posture and facial expression, as well as the social and emotional strand. 
We then fed in information on use of palm oil/alternatives to pairs/trios for 
children to develop their knowledge of the product beyond impact on 
orangutans. 

• Children worked in pairs or trios of similar abilities to write a persuasive 
podcast which would be sent to companies using non-sustainably 
resourced palm oil. The children applied the knowledge they had learned 
about the topic as well as the oracy strategies we had explicitly taught to 
create their speech. 

• Finally, we set up a recording studio for children to record in front of peers. 
All groups had a chance to rehearse in front of their peers and receive 
feedback regarding voice, structure, confidence in speaking, and audience 
awareness before their final recording.

Impact:

• Development of vocabulary (becoming more technical) as the unit of work 
progressed.

• Social and emotional skills of discussion improving in every lesson.
• Enjoyment at sharing ideas and working together to write and edit the 

podcast.
• Children taking turns to listen to each other and build on ideas shared.
• Making a real effort to think about the way they presented their podcast for 

maximum persuasion.
• Children challenging themselves and others to clarify and develop their 

reasoning.

“I’ve enjoyed working in my trio because we have helped 
each other with ideas to make the podcast the best it could 

be.” – student 

“I was amazed at the high level of engagement and absorption 
throughout the project (particularly with the podcast) but also the 

speed with which oracy skills were developed across the framework.” 
– teacher 



Lauren Yearsley – Geoffrey Field Junior What does the journey of a red blood cell look like? Year 6 Science 

Curriculum objectives:

• Identify and name the main parts of the human circulatory system, and 
describe the functions of the heart, blood vessels and blood

We started by doing an ‘odd one out’ activity, where the children were
presented with pictures to do with animals, including humans. 
Some pictures were linked to objectives they’d learned before and others
were to do with what was coming up in the unit. It allowed them to discuss 
each picture in turn, exploring what they already knew as they tried to 
come to a conclusion about which was the odd one out. This also helped 
them generate questions that they wanted answered 
for the unit.

We then did a back-to-back activity, where one child described an image 
of the circulatory system to another who then drew it. This worked well as 
it made them focus on the fact that it happened inside the body, involved 
the heart and blood vessels, and that it was a continuous circuit. 

Following on from this, we introduced a hand-drawn concept map that 
showed  the process of the circulatory system. The children got a lot out of 
this activity as they tried to decipher what the map was showing and the 
different stages. 

We used this in multiple lessons and the children added notes to it as they 
learned more about the circulatory system. We also introduced key vocabulary 
alongside this, which really helped them move from the exploratory talk of 
figuring it out to the presentational talk when they presented to another group.

The final oracy opportunity was for the children to present an explanation as 
‘scientists’ to year 5 children through a recorded video. They were asked to 
create an accompanying poster for a visual reference, to explain key vocabulary 
and to make it ‘year 5 friendly’. We explored the success criteria for a verbal 
explanation and how this would look in their own presentation, focusing mostly 
on the physical strand of oracy as they began to practice. This activity then led 
in to them producing a written explanation for a year 5 child.

Oracy objectives

Physical
• Fluency and pace of speaking
• Clarity of pronunciation

Social and Emotional
• Listening actively and responding 

appropriately
• Taking into account of level of 

understanding of the audience

Linguistic
• Using appropriate vocabulary 

linked to the topic 
Cognitive
• Choice of content to convey 

meaning and intention
• Building on the views of others
• Critically examining ideas and view 

expressed
• Giving reasons to support views

Impact:

The children quickly became very used to learning through talk and soon realised 
that I wasn’t going to give them all the answers. This allowed them to use 
exploratory talk more effectively and they were able to come to conclusions that 
would otherwise have been fed to them and, consequently, easily forgotten. 
Through oracy, the children retained a lot of the information and were able to 
write a very accurate and effective explanation at the end of the unit. They 
thoroughly enjoyed all of the activities and were almost tricked into learning the 
curriculum content!

“It was really fun doing the back-to-back activity because it introduced 
the circulatory system to us through someone describing it instead of just 
seeing it on the screen. The concept map was good too – we used it lots 
in our lessons I liked how I could go back and look at it so I could explain 

what it showed.” – student

“The children have really taken to all of the oracy activities and it’s been 
wonderful to see them coming to conclusions themselves without me 

leading them every step of the way. I’ve really enjoyed taking a step back 
and letting them do most of the talking. The quality of talk has improved 
lesson on lesson and they have a deep understanding of the circulatory 
system now. I think I could ask them to explain it to me again at the end 
of the year and they’d still be able to accurately verbalise the process.” -

teacher



Shaun Eynon – Moorlands Primary Life in Extreme Environments:
the life and times of significant British explorers 

Year 6 Geography/History 

Curriculum objectives:

• A significant changing point in British History: a focus on how great 
British explorers of the early 20th Century have paved the way for 
modern exploration

• To learn about key aspects of human and physical geography

As a class, we studied explorations by Sir Robert Falcon Scott, Ernest Shackleton and George Mallory 
(Sir Edmund Hillary and Sherpa Tensing). We were also very privileged to have a guest speaker in, who 
worked on Antarctica for 2 years, to tell us about what life is like living 24/7 in an extreme environment. 
After we had researched the explorations, we discussed what we thought were some BIG questions. E.g. 
Where did it all go wrong? Who was responsible? Could certain things have been avoided? What would 
you have done? 

These questions were regularly explored in a class Harkness-style discussion, where we eventually came 
to a shared agreement (or in some cases, a shared disagreement). We delved deeper into the mind-set of 
the characters involved in the story and why they behaved in certain ways: Where did they get their 
motivation from? Why did they still rigidly stick to routine when everything seemed like a lost cause?). 

In our research, we ended up pursuing many different lines of enquiry and the discussions were very 
organic. We learned A LOT!

“I love our Oracy lessons.
I finally feel like I have a voice and can have my say without 

being told that I am wrong.” – student

“Oracy, in particular the Harkness discussions, has transformed my class into a group of mature, 
confident individuals with opinions. Opinions that matter to them and to everybody. 

They are not just seen as children: they are a voice, and an incredibly important voice to be 
listened to, because they are the future minds that will influence how we all think, feel and 

behave”. - teacher

Oracy objectives

Physical
• Facial expression & eye 

contact
• Gesture & posture 

Cognitive
• Choice of content to convey 

meaning & intention 
• Giving reasons to support 

views
• Critically examining ideas & 

views expressed

Linguistic
• Using appropriate vocabulary 
• Register; grammar
• Fluency & pace of speech; 

Voice projection 
• Clarity of pronunciation

Social and Emotional
• Turn taking & active listening
•

Impact:

Children are engaged in talk. They feel they have a voice and can share 
their opinions. Pupils have respectfully challenged each other and 
respectfully debated and disagreed. Children are now building on ideas 
and exploring different threads. (At the beginning, they were repeating 
many of the same ideas). The children are brave enough to state, “I think 
we’ve covered this point already, shall we now discuss something else?” 

We manage to cover more aspects of the learning and explore the 
threads and discussions that the children want to discuss. In fact, as a 
teacher, you end up learning more yourself as a result because the 
children want to know about different things. For instance, we learned 
more about Shackleton’s character through how he treated a stowaway 
(Perce Blackborrow), who was only found 3 days into the exploration. I 
would never have asked the same questions as the children. Therefore, 
they are more engaged as they want to know the answers to their 
questions, not the answers to ours. 



Georgina Stagg – St Paul’s Primary How to inform the public about electrical safety Year 4 Science 

Curriculum objectives:

• To identify common appliances run on electricity (mains and battery)
• To construct a simple series circuit, identifying its parts: (cell, battery, wires, 

bulb, buzzer, motor, switch) and their function
• To recognise common conductors and insulators
• To understand the dangers of electricity and how this is linked to materials 

that are good conductors.

Our Oracy Project was based around the science topic of Electricity, with the aim of creating 
and recording a segment to be shown on a ‘morning TV show’, informing the public about 
electrical safety in the home. We started off looking at circuits, electrical components and how 
electricity gets into our homes using lots of Oracy activities including ‘Back to Back’, ‘Fed-in 
facts’, ‘Concept maps’ and lots of opportunities for feedback in groups so pupils could reflect 
on their talk and learning. 

We then moved on to looking at conductors and insulators, linking to how we can stay safe 
around electricity. The final stages were spent looking critically at information videos and 
adverts to inspire pupils to create their TV show segment. All of their prior learning was used as 
they worked in groups to create scripts for the recording. Pupils performed these in front of the 
class and were recorded on camera. They watched the finished products afterwards and gave 
feedback on their presentations based on the four oracy strands.

“I have really enjoyed talking with lots of different people in class and understand what they have to say. 
We can learn lots from each other.” – student

“How exciting to be part of such an important initiative! My pupils now understand that meaningful talk can 
take their learning to a deeper level and can be exciting. Recognising the power of their voice is the first 

step to success and long may it last.”
- teacher

Oracy objectives

Physical
• Clarity of pronunciation
• Fluency & pace of speaking; voice 

projection; tonal variation 
• Gesture; posture; facial 

expressions

Social and Emotional
• Managing interactions; turn taking 
• Listening actively and responding
• Taking into account the level of 

understanding of the audience

Linguistic
• Appropriate vocabulary choice 
• Register 

Cognitive
• Choice of content to convey 

meaning
• Building on the views of others 
• Structure & organisation of talk 
• Seeking information through 

questioning
• Giving reasons to support views 

Impact:

This project was really useful for both myself and the pupils. It gave me 
the chance to re-establish myself as a facilitator of talk, rather than 
leading it all the time. By observing group discussions, I could address 
misconceptions and found that pupils were much more willing to talk to 
each other about new concepts than as a whole class.

Pupils quickly got on board with the various oracy activities and how 
these were used to access the scientific objectives each lesson. They 
were excited about their learning and were confident about using topic-
specific vocabulary, having talked about it in detail with each other.

The project overall has given them the tools to enable them to engage in 
valuable and successful talk. The sentence stems allow them a way in to 
conversation, and the balance of speakers in the class is much better 
than before. The physical elements of talk (e.g. gesture, volume, register) 
still need work, but as their confidence grows, I’m sure these skills will 
develop.



Jen Sandilands – Binfield  Is life better without phones and tablets? Year 5 English

Curriculum objectives:

• Identify the audience and purpose 
• Select appropriate vocabulary
• Use a range of devices to build cohesion 

Oracy objectives

• Voice projection and expression
• Selecting appropriate and persuasive vocabulary
• Selecting and structuring content to be impactful
• Audience awareness and confidence 

Children worked towards a final presentational 
speech, arguing whether life was better in the past 
without phones and tablets. They had to choose one 
side of the argument to present, and structure the 
speech with the audience in mind, with the aim of 
persuading them of the point of view.

The unit began with several games where children got 
used to talking more - activities like ‘just a minute’, 
which drew out the language naturally used to 
persuade. As the unit progressed, children explored 
the issue in trios and had mini debates in groups, 
using a range of sentence stems to help structure 
their responses.

The end goal was a short, well-structured speech, 
which contained the techniques explored earlier in the 
unit. Children developed and rehearsed their speech 
using story-map style cue cards and repeated 
practise to themselves. They then shared their 
speeches with other members of the class and got 
feedback to help continue the development process.

“I’ve become more confident when learning my speech 
because we used visuals to help us. It helped when we 
talked to ourselves outside as we had to be aware of 

what was happening around us as well.”
“As we were walking around we had to look away from 

the post-it note. In the end this made me more 
confident and I can now nearly say the whole thing 

without it. It really helped me and now I have another 
way to remember things.” – student 

Impact:

At the start of the unit, the children really struggled with talking 
for any longer than about 10 seconds, not developing their 
answers or linking ideas together. By the end of the unit, the 
children could formulate their ideas much more clearly and 
sustain a longer, more focused amount of talk (both unprompted 
and rehearsed).

The pupil engagement was excellent - they were much more 
willing to experiment with language through talk, trying out 
different ideas.
Preparing the speech gave the children a real purpose to what 
they were doing, which encouraged them to continue developing 
not just the content, but also the delivery. 

Even some of the more quiet children found their voice during the 
unit, which was lovely to see.

“There’s a real buzz around talk in our classroom which is not only 
making children more confident to speak, but is having an impact 

on so many different areas of the curriculum.”



John Fox - Geoffrey Field Junior Wildlife documentary Year 3 ICT/ DT/ Science/ Literacy

Curriculum objectives:

• To explain ideas and processes using imaginative and 
adventurous vocabulary and non-verbal gestures to support 
communication.

• To use planning to establish clear sections for writing.
• To use appropriate language to make sections go together.
• To write a non-chronological report

Oracy objectives:

• To acquire new vocabulary
• To work as part of a group and manage interactions
• To explore and evaluate ideas and to reflect upon them
• To speak in an expressive manner, using voice and body 

language.
• To structure talk
• To consider a speaker’s impact on the audience

The oracy project was woven into the writing of
non-chronological reports about dragons and a DT
project to present these reports in an eye-catching 
and engaging manner (pop-up books). The outcome of 
the project was to present parts of their report as a
wildlife documentary using animation to 
bring their fantastical beasts to life.

Initially the children described dragons to each other
and developed their descriptive vocabulary. After this, in
groups, they discussed which dragon facts were most 
likely to apply to the different dragon pictures. This
developed their reasoning skills and ability to evaluate 
others’ opinions in a discussion format.  Still in groups, children explored concept maps which 
showed the different elements of a dragon report – description, habitat, family, diet, habits, 
unusual facts. They discussed the pictures using vocabulary prompts and a range of sentence 
starters. 

The children then drew their own concept maps of their dragons. We then used a range of 
activities to build interest and fluency when talking about their dragon reports. 

The children watched clips from wildlife documentaries and developed some success criteria for 
an engaging wildlife presentation. They discussed in groups what were the most important 
elements  and were then given the opportunity to practise their presentation whilst trying to 
include these key features. Their peers evaluated their efforts and suggested how their 
presentation could be improved.

The class filmed their plasticine dragon in their habitats using stop start animation. This was then 
played via a smartboard screen in front of which the child stood giving their presentation.

Impact:

The process engaged the children and led to a clear end product 
beyond a piece of writing. The discussions enabled the children 
to imbed key vocabulary and sentence starters within their day-
to-day language which they began to use without the aid of a 
prompt sheet.

“The speaking activities were fun. All the children benefited from 
the opportunities to speak, listen and mediate their own 

discussions. I hope it’s inspired one of the class to become a 
David Attenborough of the future.” - teacher



Sarah Amin – English Martyrs Life in Ancient Egypt - debate Year 6 History

Curriculum objectives:

• Develop a chronologically secure understanding of world history, 
establishing clear narratives

• Understand how our knowledge of the past is constructed from a 
range of sources

• Explore key facts about life in Ancient Egypt and begin to compare 
and contrast with life in other eras

Oracy objectives:

• Use key vocabulary appropriate to the topic
• Construct informed responses that involve thoughtful selection and 

organisation of relevant historical information 
• Address and devise historically valid questions about change, cause, 

similarity, difference
• Prepare and present factual information to an audience 
• Participate in a debate, sharing views with supporting evidence and 

responding to/challenging others’ views

Throughout the topic, pupils were given the opportunity to guide their own learning by choosing the key 
elements of the topic they wanted to learn about. In a hot-seating activity at the start of the unit, pairs of 
pupils devised questions to ask Tutankhamun and his chief slave about life in Ancient Egypt. 

Working in table groups, pupils then went on to present information to the rest of the class about some of 
the key ancient rituals such as mummification, using story maps to guide their presentations. Some tables 
chose to act theirs out whilst others presented their information using diagrams and a running commentary, 
shared between the group. 

Whilst preparing to present to the class, pupils were supported with guidance about how to speak in front 
of an audience such as tone of voice, using gestures and selecting vocabulary carefully. Whilst each group 
presented, the rest of the class were invited to give feedback about the presentation, including oracy skills. 
At the end of the unit, pupils were invited to participate in a debate comparing life now to Ancient Egypt. 
The class split into two groups and given time to write down their key points to support their argument, 
recorded by an appointed scribe. 

Sentence stems were provided to support the activity and pupils reminded to listen carefully to each point 
and to make sure that their contribution linked to the previous point. A chair was appointed to provide a 
summary of the key points and to come to a conclusion at the end.

Impact:

Pupils really engaged well with the topic and were very enthusiastic as 
they were able to ask questions and explore areas of interest much more 
than if the learning was entirely teacher led. The debate at the end of the 
unit demonstrated a) just how much information pupils had learnt over 
the unit when given the opportunity to research and present to others 
and b) how much their oracy skills had developed over the course of the 
unit: pupils were confidently using sentence stems independently and 
really listening to each other, so that their responses were relevant and 
linked clearly to the previous viewpoint. 

“I didn’t like to speak in front of the class in case it was wrong or they 
think it’s stupid, but now I feel more confident about giving my 

opinion.” – student 

“The principles of learning to talk and learning through talk were very 
evident over the course of this unit. It was very rewarding to see how 

confident the children were in their understanding of key historical 
information and how eager they were to share their views with their 

classmates. Throughout the unit, they had the opportunity to work in 
pairs, small groups and as a whole class and, as a result, were highly 

engaged in their learning.” - teacher 



Sarah Menhenitt - Garland What do plants need to survive? Year 3 Science 

Curriculum objectives:

• Identify and describe the functions of different parts of flowering 
plants: roots, stem/trunk, leaves and flowers

• Explore the requirements of plants for life and growth (air, light, 
water, nutrients from soil, and room to grow) and how they vary from 
plant to plant

• Investigate the way in which water is transported within plants
• Explore the part that flowers play in the life cycle of flowering plants, 

including pollination, seed formation and seed dispersal

The first lesson was a prior learning check. We asked the 
children to make a model of a plant out of junk modelling 
materials. Myself and my TA listened carefully to the 
vocabulary the children were using and found they were 
not using much scientific vocabulary. 

The next lesson we used a back to back drawing activity 
of different plants of a plant. This encouraged the children 
to use their oracy skills to ensure they drew correctly. We 
then used a ‘fed in facts’ type discussion along with a 
labelled drawing of a plant to help the children 
understand the function of different types of plants. 

The following lesson we used concept cartoons about 
photosynthesis and fertilisation to facilitate discussion 
between the children. The children used the key 
vocabulary from the previous lesson (which they had in 
front of them) and were keen to use the sentence stems 
in their discussions. 

Our final piece of work to sum up the learning was a short 
presentation in groups about what they had learned so far 
about plants. This was presented in front of the head of 
our gardening club. 

Oracy objectives:

Physical
• To ensure children are 

speaking clearly and loudly 
using appropriate personal 
space

Cognitive
• To use sentence stems to help 

the children give reasons for 
their opinions and 
agree/disagree with others

Linguistic
• Children to use scientific topic 

vocabulary confidently

Social and Emotional
• Listening to each other carefully 

and showing respect for other 
people’s opinions. 

Impact:

• Children’s confidence in presentational talk was hugely increased by 
giving them time to practise and valuing their talk. 

• Children’s willingness to share their ideas by discussing them.
• Children using sentence stems to improve their conversation skills.
• Children more willing to use the key vocabulary in their discussions.

“I really enjoyed discussing my learning with my friends. 
We had lots of fun and I liked sharing my ideas” –

Student 

“This way of teaching meant the children really understood the 
concepts and vocabulary they were using. Their presentational 

talk at the end of the unit showed their improved 
understanding” – teacher 



Rebecca McCormack - St Nicholas Junior What was it like in the Roman army? Year 6 History

Curriculum objectives:

• To draw conclusions from historical evidence
• To recognise the impact the Roman army had on Britain
• To learn how and when the Romans invaded Britain
• To understand what life was like in the Roman army

Oracy objectives:

• To listen attentively to the ideas and opinions of others
• Share their own views with confidence and clarity
• Support their ideas with detailed explanations
• Use questioning effectively to find information and clarify meaning
• Adapt their spoken and body language to present to an audience

Archaeological dig: The unit of work began with an 
archaeological dig. The children worked in small groups to 
uncover artefacts hidden in a small dig site. Through 
discussion they had to identify what each object was; who it 
might have belonged to and what it was used for. This 
activity focused on both the cognitive, and social and 
emotional aspects of the oracy framework.

Roman Army: The children watched a short programme 
about the Roman army and following this were asked to work 
in trios to identify what jobs and key skills the soldiers would 
have needed. Later they needed to reduce these to the top 
five skills. This meant they needed to question each other in 
more depth, examine ideas critically and support their own 
views with clear reasons.

Applying for the job: The next stage was to give the children 
an application form for a Roman soldier. They completed 
these individually and then worked in pairs to help each 
other develop their ideas further. They were given prompts to 
help them and encouraged to improve their answers 
together. This activity built in many of the cognitive skills 
from the oracy framework.

Preparing for the interview: The children were asked to 
prepare a short pitch for their interview outlining why they 
considered themselves to be a good choice for a Roman 
soldier. They worked on these using oral rehearsal; 
presented their speeches in small sections to different 
partners; and developed their ideas through paired talk. The 
final stage was reading their speech to a small group, and 
their peers then offered feedback to help them develop their 
ideas for the final draft. Short structured tasks were then 
used to develop presentational skills e.g. eye-contact, voice 
projection and confident body language.

The Interview: The children then went into their final interview 
and presented their speeches to the Roman emperors.

Impact:

The level of engagement throughout the unit was really high. The children 
participated fully, enjoyed their learning and were able to recall their 
understanding with confidence. 

The variety of groupings provided them with the chance to work with 
different people which they responded well to, adapting their social skills 
accordingly. The build up through the unit meant that during the final 
sessions the children were full of ideas, and even those with additional 
learning needs had the confidence to begin planning their final speech 
independently. 

The quality of the presentations was good; language choices, structure and  
content were considered well, with careful attention to detail.

“It really helped me improve my ideas when I could share and 
talk about them with my friends” - student

“The learning captured all the children’s attention and they were 
able to take more responsibility for their own learning” - teacher



Jane Heydenrych - Beedon Did Anne Boleyn deserve her fate? Year 5/6 History

Curriculum objectives:

History:
• Study an aspect or theme in British history that extends pupils’ chronological 

knowledge beyond 1066

English:
• Explain and discuss their understanding of what they have read, including 

through formal presentations and debates, maintaining a focus on the topic 
and using notes where necessary.

• Consider and evaluate different viewpoints, attending to and building on the 
contributions of others.

• Give well-structured descriptions, explanations and narratives for 
different purposes, including for expressing feelings.

• Participate in discussions, presentations, performances, role 
play, improvisations and debates.

• Ask relevant questions to extend their understanding and knowledge.
• Articulate and justify answers, arguments and opinions.

The unit started off by the children talking through the Tudor timeline
and working out who the key characters were and the key events that
happened in that period of history.  This gave them a grounding and 
a brief insight into Henry VIII and his many wives and some of the 
complications surrounding their marriages.  We then moved onto 
fed-in-facts to find out about the wives in more detail.  I had to repeat
this lesson as the first time too many facts were provided to the
children and so it got over complicated.  Once I condensed the
facts the children stayed on track much more and were able to piece 
together all the loose ends.

After the basics, we focussed on the story of Anne Boleyn and Henry
VIII.  We looked at Anne’s version of events and Henry’s version of 
events through a couple of lessons of concept maps.  When it came
to Henry’s story the children were also provided with a few mini
fed-in-facts to enable them to finish the concept map.  This added 
an interesting dynamic into the sequence of lessons which I had not anticipated.  The children were working in trios and 
all of the children were really engaged and involved, whereas usually only one person in the group would have been doing 
anything!

Once the children had looked at the stories and compared them,
focussing predominantly on the differences between Anne and
Henry’s stories, we started to concentrate on preparing for our 
debate.  We watched some clips on YouTube to help us with our
preparation, came up with class success criteria based on the 
Oracy Framework and had a couple of lessons preparing.  All the 
children were on task: it was clear that the children wanted to do
their best to fight for their side.  It was a revelation for them that 
they didn’t actually have to believe what they were saying; they 
just had to convince everyone else that they did!

The debate itself was good - a little short maybe, but there was a
definite element where the children were pushing themselves out
of their normal comfort zone.  There were of course the usual 
more vocal children who participated but I felt that they were 
much more conscious of the quieter children and wanted them to be a part of the discussions.  We then watched our 
debate back and the children offered their own WWW and EBIs.  They identified all of the points that I would have 
brought up which proved to me that the children definitely have an increased sense of good talk and what it looks like.

Impact:

From the start, the children were pretty good at having a good discussion in small 
groups but as soon as the groups joined forces and doubled in size, discussion 
guidelines and any form of mutual respect went out of the window.  This meant 
that I had to take things back a step every now and then and we went back to 
square one, focussing on how to have respectful discussions.  

By the end of the unit, when the class was split into two big groups preparing for 
the debate, the children were focussed, on task, following the guidelines and 
were much more confident in being able to express their opinion without having 
to shout it at the others.  I regularly heard people inviting others into their 
discussion and any views given were challenged in a really nice way. 

The children seemed to really enjoy the topic and the way that the unit was 
presented.  Lots of them commented that it didn’t feel like we were doing real 
work – despite the fact that they could retell Anne and Henry’s story without 
having to really think about it!  Sometimes subtle learning is the most effective!

“When we discuss, it makes us feel better…it is fun 
talking to people we don’t normally work with and we 

learn more.” - student

“I have loved watching the children’s speaking confidence grow: 
more children were willing to have a go than I have seen 

previously and the level of respect in the classroom rocketed!” -
teacher



Ian Freeman – Meadow Vale Keep Calm and Save the Planet Year 4 Science

Curriculum objectives:

• To recognise that living things can be grouped in a variety of ways
• To recognise that environments can change and that this can sometimes 

pose dangers to living things
• To report on findings from enquiries, including oral and written 

explanations, displays or presentations of results and conclusions
• Use straightforward scientific evidence to answer questions or to support 

findings.

Impact:

From the start, the children were pretty good at having a good discussion in small 
groups but as soon as the groups joined forces and doubled in size, discussion 
guidelines and any form of mutual respect went out of the window.  This meant 
that I had to take things back a step every now and then and we went back to 
square one on respectful discussions.  

By the end of the unit, when the class was split into 2 big groups preparing for the 
debate, the children were focussed, on task, following the guidelines and were 
much more confident in being able to express their opinion without having to 
shout it at the others.  I regularly heard people inviting others into their discussion 
and any views given were challenged in a really nice way. 

The children seemed to really enjoy the topic and the way that the unit was 
presented.  Lots of them commented that it didn’t feel like we were doing real 
work – despite the fact that they could retell Anne and Henry’s story without 
having to really think about it!  Sometimes subtle learning is the most effective!

Session 1:
Back to back – Describe the (positive/negative habitat) image to your partner who must draw what you describe. 
Children were able to communicate ideas however, they were quite simple to begin with. Good turn taking.
Pair reflection – Compare the images. How similar are they? 
Partners were not descriptive enough. Instructions should have been given more accurately. Pupils showed appreciation for each 
other’s efforts and were complimentary about how patient they were with each other. 
Feed-in-facts – Join another pair with the ‘opposite’ picture. What key vocabulary can you think of relating to the images?
Group discussion – What is similar and different?
Good discussions took place. Children showed an awareness of ‘how’ they were speaking to one another.
Session 2: 
Share video - How does that video make you feel? 
Raised a lot of opinions. Children were shocked at the impact of Palm Oil on deforestation. Outrage and numerous questions were 
raised as to why the advert was banned. Brilliant discussion points. Some powerful and emotive use of language.
Group discussion – Join another pair. What key vocabulary can you think of to do with deforestation and the problem the Orangutans
are facing?
Teach children about deforestation – group and class discussions 
As their knowledge grew, their emotions and opinions deepened. 
Sessions 3 and 4:
Repeat of sessions 1 and 2 – this time with ‘Marine Pollution’
Back to back: Children’s vocabulary choices were more precise. Instructions were given in more accurate, detail. Overall 
improvement in outcome. 
Session 5:
Fed-in–facts – Provide children with concept map timeline template (children to choose own groups and decide which habitat to 
research). What is the difference between the first and last picture? How do you think the forest/ocean ends up like this and why? 
Group presentations - in groups children to present their timeline choices to the class, clearly explaining the reasons for their ‘fact’ 
choices.
Session 6:
Articulate – Give children card with scientific terms on. Can you explain the word on the card to your partner/group without actually 
saying the word?
Presented children with a challenge but was thoroughly enjoyed. 
Group planning – children to research topic and decide how to present it to rest of class. 
Some children were concerned about creating their presentations on paper as they felt that they would be contributing to 
deforestation. 
Session 8/9:
Presentation – children present their findings to the rest of the class. 
The final presentations/campaigns were EXCELLENT! Every child contributed and spoke with increased confidence and clarity. Not 
only were the technical vocabulary choices good, children were also able to explain what each of the terms meant. A huge sense of 
achievement and pride felt by both children and staff. 

“Oracy was amazing because we got to work with lots of different groups and 
share our ideas. It was interesting to learn about what other people thought and to 

work together.” - student

“I liked the flexibility and freedom of the teaching style. There is a lot of preparation needed 
beforehand, however this has enabled children to be more independent during the teaching 

week.” - teacher



Jenny Hill – St Joseph’s Why is the UK unique? Year 3 Geography 

Curriculum objectives:

• Ask and respond to geographical questions.
• Communicate findings in ways appropriate to the task or for the audience. 
• Use and interpret maps, globes, atlases and digital / computer mapping to 

locate countries and key features.  
• Identify where counties are within the UK and the key topographical features. 
• Name and locate the cities of the UK. 
• Identify physical and human features of the locality. 
• Develop an awareness of how places relate to each other. 

Impact:

I noticed a big impact in the children’s confidence to speak in public. We started 
the project with problems working in groups, with some children in tears who felt 
they weren’t being listened to. I gave two children who were overly leading their 
groups a secret mission to listen to everyone else before they had their say. One 
was insightful enough to realise that a quiet member of her group was speaking 
much more and joining in better. 

By the end of the unit, all the children were working well with their group, 
confidently presenting their tourism advert and answering questions from the 
audience. They all were aware of how their body language affected their 
presentation and tried to stand still, without fidgeting, and speak loudly, clearly 
and with expression. 

Objective 1: What is the UK?
Oracy hook:
UK quiz – sorting key facts about UK; Give reasons to support views & vocabulary to describe the country.
Geography skill, mapwork – explore countries, capital cities, key cities. 

Objective 2: What are the physical features of the UK?
Oracy - introduce:
Fed in facts to explore counties, rivers, seas, terrain
Geography skill, mapwork -Teach how to use atlas contents, index, grid references, distance, direction, symbols, keys 
and scale.

Objective 3: What would make somebody visit your city?
Oracy - explore: discussion roles 
ICT skill: Groups to research their given city (–culture, tourism, history, food, entertainment, places to visit including 
museums/zoos/parks, rivers/canals, physical geography features etc.) 

Objective 4: How are the cities of the UK different?
Oracy - deepening: 
Discussion – what do we know so far? What more do we need to find out? 
ICT/Oracy skill: 
As a group, complete research then deeper discussion about the history of their city. Explain Harkness rules, thumb in to 
speak, display on board. What’s similar/different about our cities? (Traverse grouping activity)

Objective 5: What is the message that tourists need to hear about your city?
Oracy - consolidating:
Example tourism advert; discuss use of voice, tone, etc; show good/bad examples - Talk Detective activity 
What makes an effective advert? (Trio grouping activity – 2 talk, 1 summarise)

Video each group giving presentation.
Watch back each video: complete advert feedback sheet
Each group to reflect on their feedback and make any changes needed to their advert.

Objective 6: Feedback & evaluation
Oracy - presenting/applying:
In hall, each group in turn to present their tourism advert to each Y2 group, followed by Q&A session. 
Y2 to vote in a secret ballot on 1st, 2nd and 3rd city they’d most like to visit.

Y3 to reflect and evaluate their own presentations: what would they do the same next time? 
What would they do differently? What have they learned? Enjoyed? What skills have they improved on?

“I have learned to speak in front of people and making a presentation 
because I have never made one. It was fun!” - student

“We moved from the children not working well in groups and being scared of the idea 
of presenting, to six weeks later, being aware of their voice and body language whilst 

presenting, and asking if we can do it to another year group!.” - teacher



Charlotte Martin – Compton How does electricity work? Year 3 Science

Curriculum objectives:

• To construct a simple series electrical circuit, identifying and naming its basic 
parts, including cells, wires, bulbs, switches and buzzers.

• To identify whether or not a lamp will light in a simple series circuit, based on 
whether or not the lamp is part of a complete loop with a battery.

• To recognise that a switch opens and closes a circuit and associate this with 
whether or not a lamp lights in a simple series circuit.

• To recognise some common conductors and insulators, and associate metals 
with being good conductors.

Impact:

What struck me the most when delivering the oracy programme to my 
class was the accessibility of the lessons for all. It was wonderful to see 
children that might otherwise have shied away or would have had 
difficulty joining in with class discussions or oral based activities, 
showing full participation and confidence without the need for adult 
intervention. 

The lessons were very much child-led and child-focused, allowing me 
the time to observe and evaluate their interactions at a level I had not 
been able to before. I was then able to use this information and the 
children’s feedback to plan activities and lessons with the development 
of the children’s skills and interest solely at the heart of the programme.

Oracy Outcome: Electricity based science show presented to Year 4.
Purpose: To share information about electricity in an engaging and interactive way.

What is a circuit?
Back to Back – Children described two images (Image 1 – Circuit diagram with symbols; Image 2 – Circuit diagram with 
pictures.) Focus was on clear instructions and asking questions for clarification from partner. Children evaluated success 
of activity. Fed-in-facts – Children worked in groups of four and were given instructions for building a circuit. Discussion -
How do you think electricity travels?

How does a circuit work?
Short discussion – how does electricity travel? Drama role play – based on how a doorbell works. Children took turns, 
watched carefully so they knew when to play their role in the circuit. Element of problem solving. Challenge: how fast can 
we make the electrical energy travel using our circuit? Discussion - How is our role play like and not like real electricity?
Practical Activity - Children worked in small groups to build a simple circuit, with the addition of a buzzer and a push-
switch.

What are conductors and insulators?
What’s the story? – Story based on a frog breaking a circuit and needing to find a piece of material (conductor) to fix the 
circuit. In trios, children decided what each image represented and how they should be ordered. Once ordered, children 
looked at how different groups had ordered the images. What is the same/different? Would you change your order based 
on what you have seen?

Which materials conduct electricity?
Story map – In pairs, children recapped story map from last lesson using discussion guidelines. Feedback –Children 
paired up with another pair to share ideas using sentence stems: A. This picture shows… B. At this stage… C. You may 
notice… Circuit Investigation – Using the story map as an aid, children built a circuit. Children tested different materials to 
see which would conduct electricity. Discussion: Why are insulators important?

What can we teach others about electricity?
Example science show: Children watched a ‘science show for kids’ video: ‘The Power of Circuits’.
Discussion: What makes an effective information video for kids? Children given time to practise. Discussed how to 
interact and engage the audience, e.g. asking for volunteers, using puppets, etc.

Feedback and Evaluation
Children presented science shows to Year 4. Year 4 evaluated Science Shows using the ‘Talk Detectives’ evaluation 
sheet. Year 3 shared feedback on performances and how they felt about the programme in general.

“I liked that I got to work with other people and I learnt how to build upon 
other people’s ideas and how to include others in our discussions.”

- student

“The oracy programme has revolutionised my teaching. It has allowed me to provide 
all the children in my class with better opportunities to reach their full potential through 
a different pedagogical approach. I can be safe in the knowledge that I am providing 
these children with vital communication skills that will outlast their school career and 

carry them forward as they face the challenges of adult life.”- teacher



Leanne Hogburn – Thatcham Park What did Romans do for us? Year 3 History

Curriculum objectives:

• Locate relevant information in reference books and web-based texts 
for purposes of historical enquiry. 

• Describe some distinctive features of Roman society and make 
comparisons with today.

• Know why Julius Caesar wanted to invade Britain.
• Explain the impact the roman invasion had on Britain.
• Explain why the Roman army was so difficult to defeat.
• Understand why the Romans needed to defend their empire and how 

they did it. 

Oracy objectives:

• To speak with self-assurance. 
• To use appropriate vocabulary choice and register when persuading 

an audience.
• To speak with fluency, pace and use tonal variation. 

Impact:

Fed-in facts and other discussion cards helped focus discussions and move the 
lessons on. It really cut down the time on the carpet and teacher led talk, which 
meant my more active students were engaged for longer periods of the lesson- if 
not all! Also, this gave more time for whole class discussions which I feel were 
richer as the children hadn’t had to listen to ‘an input’. The Year 3 children were 
able to compare the erection of Hadrian’s wall with current political arguments 
and the impact that has/ would have on the world today. 

Through turn taking protocols (such a talk counters), the quieter children had 
more time and motivation to contribute. 

Their subject knowledge was enhanced by having more opportunities to talk, and 
this was reflected in their speeches at the end of the unit. It was good to see the 
children using a success criteria to critique their peers and improve their own 
work.

Initially, Children used ‘Sort cards’ to distinguish between aspects of Roman Society and Britain today with 
a talk partner. This inspired further child-led research and findings were presented to the class.

To fulfil the objective ‘To Know why Julius Caesar wanted to invade Britain’, children sorted ‘True or False? 
Cards’ (pictures and facts) to distinguish what Britain was like before the Romans. Through Role Play, pupils 
pretended to get dressed in Roman Soldier armour. Once ‘dressed’, children had a discussion in coaching 
onion format. The teacher modelled first how to discuss their General’s decision to send them across the 
sea to Britain, and then children discussed between themselves. The children wrote a speech bubble, in 
role as a Roman soldier, outlining Caesar’s main motives and their opinions on this.

The next session started with a big question which urged them to compare a roman legionary and a modern 
British (female) soldier.

Using Fed-in facts, the children discussed the purpose of training activities and punishments the Roman 
soldiers faced.
After looking at photos and videos of some original sources (including archaeological finds), groups of 
children used sentence stems to discuss what they tell us about what a soldier’s life was like on the northern 
frontier. The children wrote a postcard back to Rome using their knowledge, after exploring thoughts and 
feelings through role play.

The final sessions explored what made a good persuasive speech, with children writing, practising and 
performing a speech as Emperor Hadrian. Their objective was to try to convince their Roman people to 
build a wall in the North of England. 

“I thought our topic lessons were interesting and fun. We got to work 
altogether. We learned about different words and learned how to speak 

clearly…I’m not shy anymore” – year 3 student

“Some of the quieter characters surprised me. Not only did they perform a speech, 
they used their voice and body to generate a reaction from the audience akin to that in 

the House of Commons. Hear, hear!” - teacher



Katherine Stephenson - Southcote Primary Roar! Year 4 production Year 4 Guided Reading

Oracy objectives: 

Each area of the Oracy Framework was  developed during the 
unit as the children were expected to use vocabulary to help 
them act out parts of the play in the correct manner. They had to 
work as a group to achieve the tasks and for some of the tasks 
they had to use their cognitive skills to choose the correct word 
or definition.

The unit started by looking at each scene in turn and 
completing a variety of activities to ensure that all the children 
had access to the vocabulary. For most of the lessons, the 
children had the opportunity to act out the scene to show 
what they had learnt. The final lessons focused on 
summarising and inferencing skills. For the summarising 
lessons, the children were given summaries for each scene 
and then decided as a group whether the given summaries 
were accurate or not and why. During the final inference 
lesson, the children were given lines from the play for a 
particular character. They used the lines and stage directions 
to draw the given character as they understood it. 

Impact:

Many more children wanted to audition for the play once we had 
completed a few sessions, compared to the beginning of the unit. 
After the first lesson, all children were happy to join in with the 
acting out and present to the class, even the one child who was 
adamant she wouldn’t participate! Rehearsals were easier 
because the children knew what the words meant and were able 
to act it out accordingly. 

“I enjoyed this unit because it was like problem solving, 
but in English.” - student

“It was fantastic to see all children, regardless of ability, 
accessing the learning. Even the most tricky of customers was 

engaged, generally as part of a group, but also as a ‘talk 
detective’” – teacher 



Jane Critchlow – Wooden Hill  How do plants and animals reproduce? Year 5 Science

Curriculum objectives:

• To describe the differences in the life cycles of mammals, 
amphibians, insects and birds.

• To describe the life process of reproduction in some plants and animals.

Oracy objectives:

• Listen actively and respond appropriately
• Critically examining ideas and views
• Structure and organise talk
• Choice of content to convey meaning and intent
• Clarity of pronunciation
• Fluency and pace of speaking
• Appropriate vocabulary choice

Over half a term, the Year 5 classes worked on improving their knowledge of a variety of lifecycles. They did this in 

various ways: back to back drawings, fed-in-facts, use of concept
maps, sorting cards and many paired, trio and group
discussions. Throughout, there was a clear focus on accurate
use of the appropriate scientific vocabulary when talking and in
discussions about the similarities and differences between the
life cycles. The adults supported through probing questioning
to clarify understanding.

After four weeks of knowledge building, they were then ready
to use what they had learned to ‘design’ an animal of their
own and pitch their ideas to a group of ‘dragon scientists’ who
would choose which animal to create. They spent two
mornings working on what makes an effective pitch and
putting together their presentations and the visual resources
to go with them (they were expected to include and explain
the animal’s life cycle as part of their pitch).

The presentations were largely successful with the children all
really enjoying the opportunity to share with their peers and
the panel of dragons (the teachers) sitting in front of them.
The presentations were also recorded. Children were chosen
to give feedback to each group and did so sensitively.

Following the presentations, the children were asked to write
an information page on their animal (they did work on
non- chronological reports last term). The teachers were very
pleased with the outcomes, with all children’s writing being of
a high quality and requiring less support that previously as
they were so familiar with the subject matter.

Impact:

Over the five weeks of the project, I became aware that the children became 
much better at including all members of the class in discussions. Even naturally 
very quiet children felt able to contribute. I made sure that the groupings changed 
each time we met and found that groups of three gathered around the corner of a 
table were most inclusive.

The quality of the presentations at the end of the project was significantly better 
than when children had shared their thinking with the class earlier in the learning 
sequence. Focusing on what would make the presentation effective and then 
giving a generous amount of time to work on it significantly improved the 
outcomes. It was amazing to see children who do not generally put themselves 
forward in class standing confidently in front of their peers and talking loudly
and clearly about their ideas.

“This science topic could have been taught in a very ‘dry’ way
as there is little opportunity in it for practical investigation. By
getting the children in the class to work in this way, they were
fully engaged at all times. There was consistently a ‘buzz’ of
interest and excitement as they worked the life cycles out for

themselves. As the teacher, my role was listener and
questioner. This was important as I didn’t want them to leave

with misconceptions unchallenged.” - teacher

“I thought that learning about life cycles would be really boring
and a bit yucky but I really enjoyed it. We did lots of talking
and worked it out for ourselves. I was a bit worried about
doing our pitch to the scientists but I think my group did a

really good job. We worked really well together and worked
out the lifecycle of our ‘chutterfly.’ – student 



Eleri Hughes – Hungerford  Should we protect the rainforests? Year 3 Geography

Curriculum objectives:

• To compare similarities and differences between UK and South America
• To understand the use of natural resources and the impact on human 

geography.
• Persuasive language

Oracy objectives:

Social & emotional:
• Listening actively and responding appropriately
• Managing interactions
• Turn taking

Cognitive: 
• Seeking information and clarification through questioning
• Building on the views of others
• Choice of content to convey meaning and intention

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Gesture and posture 
• Facial expression and eye contact 

Why is habitat important?
Using the Iceland advert as basis for discussions.
Paired discussion: Discuss images given to them of deforestation. 
Group Discussion: What is the video about?
Using the different group roles chn to come to a shared decision as to what the video is about.
How would we feel if our homes were knocked down if someone wanted to build a road?

Which animals rely on the rainforest?
Would you rather? Chn to decide if they would rather be an orangutan in the rainforest or zoo.
Feed in facts: Have image of rainforest and its layers. Give children images of 4 animals. Feed in facts to help the 
children decide where each of the animals will be found – include temperature, predators etc.

How do rainforest compare to woodlands?
Back to Back: Draw the image described by your partner. Take turns and then share images. What worked well and 
what was tricky? Feedback to another pair. Woodland leaf/rainforest leaf.
Fed in Facts: Have an outline of the layers of the rainforest. Feed in facts about the features of certain areas – chn to 
match.

What causes deforestation and what is its impact?
Concept Map: Working in trios chn to be given a story map of the causes of deforestation.
Another group is given the impact of the story.
Share and Feedback: Each trio to join with a trio with a different story map and explain their part of the story.
a. This diagram shows…
b. At this stage…
c. You may notice...

Why is the rainforest important?
Roles within a debate: proposer and opposition.
Debate: Group of 7 children. Give each child a debate card with information about different roles (conservationist, logger 
etc) – and why the rainforest is important to them.
Discuss sentence stems and group role cards.
Discussion: Each group to then jot down why the rainforest is important and needs saving.

What is the message the public needs to hear about deforestation to save the rainforests?
Present Speech - Whilst you are listening to each speech, use the guiding questions on the talk detectives 
sheet to support your evaluation.
Chosen children to present to the Headteacher.

Impact:

The children really enjoyed the different Oracy focused activities and this 
resulted in deeper understanding of a tricky subject. The children were 
able to write speeches, using their presentational skills to emphasise the 
importance of taking action. They used the knowledge they gained, 
especially from the debate, to write facts and back up their thoughts.

“I really enjoyed talking about if I wanted to be an orangutan in a zoo or 
the wild. I changed my mind.” – student

“The learning from this scheme of work was much richer and deeper. The 
children’s own ideas were challenged by each other, showing them that it 

was OK to change their minds or not agree.” - teacher



Vicky Thorpe – South Lake Primary   The Victorians Year 5 History 
Curriculum objectives:

• Choose reliable sources of information to find out about the past.
• Give own reasons why changes may have occurred, backed up by evidence.
• Describe similarities and differences between some people, events and 

artefacts studied.
• Describe how historical events studied affect/influence life today.
• Make links between some of the features of past societies (e.g. religion, 

houses, society, technology).

Oracy objectives:

Social & emotional:
• Listening actively and responding appropriately
• Liveliness and flair 
• Turn taking

Cognitive: 
• Seeking information and clarification through questioning
• Giving reasons to support views 
• Choice of content to convey meaning and intention

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Fluency and pace of speech 
• Voice projection
• Gesture and posture 

The sequence of work started near the beginning of the Victorians topic and ran throughout the Spring term. 

The first lesson was based on Queen Victoria- children were working in trios. In order for the children to understand who 
Queen Victoria was and her place in history, I used the fed in facts method.The facts were fed in one at a time and they 
discussed the content using a range of sentence stems to help structure the talk. At the end of the session, children were 
asked to summarise their learning by giving the ‘headline’ facts. They used this information to complete a factfile/timeline 
of Queen Victoria. 

The second session was focused on life in the workhouse. Working in trios, children were given discussion statements 
based on the book ‘The Street Child’. Each trio was given a specialist area such as food/work/reasons for being in work 
house. Using a range of sources each group then presented their finding to the rest of the class. This encouraged active 
listening as they had to then use the information to complete a ‘lift the flap’ information page. 

The third session had a focus on the Industrial Revolution. Working in pairs children completed a spot the difference 
activity looking at pictures of pre and post-Industrial revolution. The children then moved into groups of 6 and started to 
build an understanding of the impact the Industrial Revolution had. They organised their talk and thoughts under main 
headings. During this session I developed their skills at questioning each other to deepen understanding. 

The fourth session had a focus on inventions. Back to back activity - each child was given a different invention, which 
they had to explain to their partner for them to draw. Children were then given time to reflect, comparing their drawings 
with the picture.

Children were then given discussion time to try and work out what their invention was and what it did. The children were 
then given facts/information about all the inventions, but they had to work as a group to work out which information 
related to their invention only. They used sentence stems to help structure the discussions and question prompts, which 
were introduced in the previous session. 

Each group was then given a proforma to help structure their thoughts. The children worked together to complete this. 
Then one child from each group made new groups of 6, where they all shared their learning about their specialist 
invention. We used the roles of prober and clarifier during the discussions. 

The fifth session was a learning to talk session - using their prepared presentations. The children stood up and walked 
around the hall reading aloud their presentation. When I said stop, they had to read aloud their sentence to the first 
person they came to with their eyes shut, then repeated with their eyes open and giving eye contact.

At this point we watched a Youtube video of several people giving presentations and we generated 
our steps to success. Once the children had learnt the first 3-4 sentences, they read them to a small 
group and they were given feedback against our steps to success and could make changes. 

In the sixth session, ‘The Victorians Oracy Exhibition’, Year 5 worked in trios to set up their 
exhibition stands using a range of pieces of work they were proud of, artefacts and props.
Throughout the afternoon all year groups came around and listened to the children’s presentations 
of their learning over the term. 

Impact:

Throughout the sequence of learning children were more engaged in their 
learning, they retained more information and all children grew in confidence. 

“Lessons are so much more fun; we find out things for ourselves and everyone is 
joining in” - student

“It has been wonderful to see the shift from less teacher talk to more student talk. 
My class are more engaged in their learning and have grown in confidence. The 
oracy exhibition brought me to tears, as I was so proud of them. Children that at 
the start of the year wouldn’t have the confidence to answer a question in class, 

were confidently presenting their learning on the Victorians” - teacher



Carla Szadowski – Jennett’s Park Can an oracy focus build confidence for writing activities? 
Ancient Egypt – Horrible Histories 

Year 5 Literacy/History 

Curriculum objectives:

Writing
• Purpose of writing for a range of audiences is clear and structure is sustained. 
• Non-narrative writing is well-developed and logically linked.
• Word choices are selected for deliberate effects and are used with precision.

History 
• To know the achievements of the earliest civilizations: Ancient Egypt. 
• To construct informed responses that involve thoughtful selection and 

organisation of relevant historical information. 

Oracy objectives:

Social & emotional:
• Working with others; listening & responding 

Linguistic:
• Appropriate vocabulary choice

Physical: 
• Clarity of pronunciation

The Year 5 group completing this unit of work find writing a challenge. It has also been identified that the children’s social 
and teamwork skills need further developing to better prepare them for learning alongside their peers. The sessions 
spanned over a number of weeks and were planned to include opportunities to cover history, literacy and social aspects 
of their learning in a cross curricular manner. 

1. Joint research using books and internet on an open task to find and share facts about Ancient Egypt. 
Oracy focus – Listening and responding to others. They were challenged to ensure there were no repeated facts on their 
table groups.

2. Note taking on mummification and comparison of video presentation styles from videos. 
Oracy focus – Compare and contrast physical and structural aspects of the presentations viewed.

3. Writing instructions on mummification 
Oracy focus – Clarification of topic based vocabulary. 

4. Group sessions to create and edit a group script for video presentations on “How to mummify the dead!” 
Oracy focus– Listening and responding to others. They were challenged to consider all ideas from the group with respect. 

5. Rehearsal sessions to use their scripts and practise their performance. 
Oracy focus –Working with others and a focus on physical aspects of the framework such as gesture and posture.

6. Recording the presentations – putting it all together! 
Oracy focus –Physical aspects of the framework such as gesture and posture.

7. Watching to evaluate and enjoy! 
Oracy focus – Discussion and self-evaluation on physical aspects of the framework such as gesture and posture.

“I was nervous when we were told what we would be doing but once we talked about how to make a good video 
presentation, I wanted to have a try!” – student

“The children found this unit of work interesting and were excited to make their 
presentations the best using good oracy skills!” - teacher 

Impact:

Class confidence and engagement in writing continued to grow due to a clear 
purpose and focus for their work.

The video/horrible histories style presentation as an end point was an effective 
stimulus for joint discussions and group work.

Children became more aware of their own thoughts on effective presentations, 
which could be linked to the framework, through comparing, contrasting and 
evaluating model videos at the start of the unit. 

Group work was initially a challenge for this group as they struggled to listen to 
and respect ideas of others in their group. As the sessions progressed, roles 
within the groups became more defined and the social aspect progressed. 



Susan Mcllwain – Coley Primary School The Living World – to raise awareness of the diversity of 
life, change and interdependence 

Year 6 Science/Literacy

Curriculum objectives:

• To discover which animals live in the hedgerow by looking for clues
• To know which animals and plants in a habitat depend on each other
• To understand why hedgerows are disappearing and how this impacts the 

endangerment of animal and plant species
• To support the conservation of hedgerows – understanding threats to the 

hedgerow habitat

Oracy objectives:

Social & emotional:
• Managing interactions
• Turn taking
• Listening actively & responding appropriately

Linguistic:
• Appropriate vocabulary choice
• Register; grammar 

Physical: 
• Clarity of pronunciation
• Fluency & pace of speaking; tonal variation; voice projection

Cognitive: 
• Choice of content to convey
• Building on the views of others
• Structure & organisation of talk 

Over a three week period the children participated in a sequence of lessons to develop their oracy skills. We started by 
playing Articulate where the children were given a set of topic related words to describe, without saying the written word. 
They then had to work together to sort the words into sets by looking for links e.g. types of habitats. Pairing up with 
another group, they had to explain links and use the sentence stems provided to agree/build/challenge. The children were 
then introduced, through video and first-hand experience, to a local habitat – the hedgerow. 

We then played a game called ‘If this is the answer, what is the question?’ All the clues were linked to what living things 
need to survive. Afterwards the children had to discuss similarities and differences relating to what animals and plants 
need to survive. Then, to increase their knowledge on the hedgerow, they had to discuss why the hedgerow is a good 
habitat for a song thrush. This was a great opportunity to try out ‘fed in facts’, and subject knowledge was developed 
through talk. The children then had a sentence stem to complete to describe why the hedgerow is a good habitat for a 
song thrush and this gave them the opportunity to engage in presentational talk. To check subject knowledge, they were 
given a number of statements to discuss and had to agree whether they were true always, sometimes, or never e.g. Top 
predators will survive the best in the hedgerow.

Following on from that, the children were given a story showing the importance of hedgerows and had to describe what 
was happening in the story. They were then given a short paragraph and had to use the information to draw a web of life.

The next lesson in the sequence also included a story, but this time I gave them key words to help them with their talk. 
They were then given a set of line graphs showing the decline of many species found in the hedgerow and had to discuss 
what they noticed and think of reasons why. They then completed a Diamond 9 involving thinking about the biggest 
threat to habitats. They paired up with another group to feedback, discuss and, again using ’agree, build, challenge’, form 
a consensus.
We then had a debate, forming arguments FOR and AGAINST the cutting down of the hedgerow. The children took on 
different roles: farmer, housing developer, highways officer, hedgehog, butterfly and song thrush. They had to construct 
their argument and children were encouraged to conjecture what the other team’s arguments and responses were likely 
to be.

Finally, the children worked to develop a radio broadcast, similar to a Public Service Announcement, to inform the listener 
of the plight of some of the animals living in the hedgerow and what the listener could do to help, thus bringing in the 
topic of conservation.

Impact:

There were opportunities for the children to engage in exploratory talk and 
presentational talk and all talk was purposeful! The oracy skill that developed 
most during the three-week period was social and emotional - lessons were no 
longer dominated by more confident children and some of my more nervous 
children were able to find their voice. 

The collaboration between children was extraordinary – children spending time 
with those they would not normally work with or choose to work with. They were 
able to develop their thinking and understanding – giving reasons for their 
opinions as well as beginning to ask questions. 

“I really enjoyed making the radio broadcast because it was fun. I liked working with 
my group and talking to different people to plan and write it and everyone had their 
say. When we performed it, we had to work as a team and I felt my confidence in 

speaking in front of others has got better.”– student

“It was great to see the children interacting with children they would not usually 
work with. The children clearly enjoyed the project and I really did feel like a 

facilitator –modelling talk, scaffolding talk, listening in, guiding discussion when 
necessary and asking questions to move their learning on. The final outcome – the 

radio broadcast – was amazing and more than exceeded my expectations.” -
teacher 



Catriona Chihota – St Finian’s Know the facts Year 6 Science

Curriculum objectives:

Science
• To recognise the impact of drugs on the way their bodies function in 

the context of drugs and alcohol: I can explain the impact of drugs 
and alcohol on the body.

• To identify scientific evidence that has been used to support or refute 
ideas or arguments in the context of changing attitudes to smoking: I 
can describe how scientific evidence highlighted the dangers of 
smoking.

Oracy objectives:

Social & emotional:
• Managing interactions
• Turn taking
• Listening actively & responding appropriately
• Audience awareness
• Confidence in speaking

Linguistic:
• Appropriate vocabulary choice
• Rhetorical techniques

Physical: 
• Body language 
• Fluency & pace of speaking; voice projection

Cognitive: 
• Choice of content to convey
• Building on the views of others
• Structure & organisation of talk 
• Critically examining ideas and views expressed 

We began our learning with looking at the language associated with drugs of all types: in small groups 
playing articulate; finding and talking about similarities and differences; and sorting into legal and illegal. 
This was where some interesting points and misconceptions emerged and could be addressed. Since the 
children were talking with peers, they felt able to explore their thoughts and ask questions.

We then went on to examine the impact of drugs on our bodies- both the ‘positive’ and the ‘negative. 
Children were put into trios and were given information about one particular drug. They then had to make it 
their mission to become the expert on that drug and to teach other trios that information. They were 
encouraged to draw pictures/images/note key words to help them explain to other trios verbally all that they 
had found out. 

After this, we went on to watch and evaluate public health adverts regarding alcohol and smoking. We 
discussed techniques used, information given, tone of voice, pace, volume, audience, images used to assist 
etc.

In the later stages children chose a drug to focus on and planned, prepared and presented their own 
advert/YouTube type video to help their peers ‘know the facts’ and make informed choices about their 
behaviour. There was a wide range of responses to this.

Impact:

• A high level of pupil engagement and cooperative work.
• Children remembering a lot of information about the subject.
• Children clearly enjoying what they were doing.
• Some children slowly growing in confidence.

“This has been the best bit of Science work we have done all year.”–
student

“This project has shown me the power of teaching through talk, and the 
process of reflection on how well we do the talking has been incredibly 

useful.” - teacher 



Laura Smith – New Christ Church Our Local Environment Year 6 English & Geography

Curriculum objectives:

Speaking & Listening
● Listen and respond appropriately to adults and their peers 
● Participate in discussions and presentations
● Give well-structured descriptions, explanations and narratives for different 

purposes

English
• Consider the audience and purpose of the text.
• Make note on ideas and phrases used in formal letter and persuasive texts
• Develop a vocabulary bank or new words and meanings
• Make drafts of a complaint letter and edit by reading aloud
• Practise reading with appropriate register and awareness of all oracy strands

Geography
• Identify features on local area map.
• Compile a chart/ graph showing litter picking results
• Research recycle reduce and re-use materials in Reading
• Plan a 10 point how I can make a difference programme
• Produce an emotive poster for use in and around the school

Oracy objectives

• Listen actively & respond appropriately
• Manage interactions; taking into account the level of understanding 

of the audience 
• Giving reasons to support views 
• Appropriate vocabulary choice; register; grammar
• Facial expression & eye contact; voice projection; tonal variation

During the second half of the spring term we had a visit from 
Thames and Avon River Trust who held a workshop with year 6 on 
water safety and water pollutants.

We carried out 3 litter picks in 3 different local areas and plotted the 
results in bar graphs.

We also completed a feelings grid from each area and took photos 
of before and after our litter picks.

The children researched how Reading recycles its waste and which 
items go into each different coloured bin.

The class made posters which were laminated and displayed 
around the school and local area.

The class used facts on plastic pollution from their research to hold 
discussions in small groups and suggest solutions to this local 
problem. They took on roles of local business/ parent/ tourist/ 
school pupil/ media reporter.

The fed-in facts activity worked well by providing a constant new 
focus to the discussion, allowing everyone to share a fact and 
share their ideas.

Next term the children will use their new-found knowledge to write 
complaint letters and a persuasive text on the issues of litter in our 
local area.

We will send these letters to our local MP!

Impact:

A real sense of enjoyment from the children who are now very 
passionate about keeping their local environment litter- free. An 
increased confidence when talking to each other and adults about this 
issue using new vocabulary correctly.

“I knew that there was plastic in the sea but I didn’t know it was in 
Whitley too” – student “A fun and enjoyable project with lots of chances 

to develop writing next term.” – teacher 



Karen Cameron – Birch Hill What do Christians believe about heaven & hell? Year 6 R.E.

Curriculum objectives:

• Explore and describe the beliefs of Christians regarding 
heaven and hell

• Use parables of the bible to explore and understand 
Christians’ beliefs

• To understand the challenges of commitment or beliefs 
of a faith

Context: Public Service Announcement for those who 
have died and are reflecting on their lives to help them 
decide the path they should take: heaven, hell or 
purgatory
Purpose: To show an understanding of what 
Christian’s believe
Audience: Recorded

Explored the beliefs of Christians about heaven and 
hell using:

• Video extracts. 

• Fed in extracts from the bible.

• Story cartoon map – children worked out the 
parable by interpreting the map.

• Discussions in pairs, trios, circle groups, onion 
groups and whole class.

After gathering information through exploratory talk as 
above, the oracy task was presented to the children:

To make a public service announcement that will help 
people to reflect on their lives and decide which path 
they should go down when they die: the path to the 
gates of heaven; the path to the gates of hell or the 
path to the gates of purgatory.

Children then listened to a model PSA and through 
exploratory talk decided why it was successful. They 
then, in groups of 6, produced their own. 

Impact:

Using the talk mats enabled everyone to talk and have a 
voice. Those children who were not so good at writing, 
were suddenly finding a way of communicating at a much 
higher level than their writing had suggested.

Class discussions were much more focused and the 
children were beginning to challenge each other’s ideas 
and opinions in a focused unthreatening way. The lessons 
kept the interest of the children throughout and they told 
me that they were enjoyable.

“I feel able to disagree with people, without upsetting them –
in a civilised manner!” – student 

“They naturally took the skills learnt in R.E. and used them in 
other lessons too.” – teacher 



Megan Penn – Lambs Lane Primary Secret Agent Gadgets Year 6 English

Curriculum objectives:

• This impact project informed the children’s writing of adverts which included each 
of the following authorial techniques: 
An effective name; Rhetorical questions; Alliteration; Adjectives; Modal verbs;   
Imperative verbs;  Comparatives; Passive voice; Colons and semi-colons for an    
extended list; Hyphenated phrase 

Oracy objectives:

• Fluency & pace of speech
• Appropriate vocabulary choice 
• Structure & organisation of talk 
• Managing interactions 
• Liveliness & flair 

1. Reminder of the discussion guidelines then Back-to-back Task: Chn had one of two photos of spy gadgets (a 
button camera or a spy lipstick- see photos). They had to describe the object to their partner without using any words 
closely associated with it (explained at length using an example). The other child had to draw the item. Sentence 
stems were displayed on the board. The children then swapped. At the end of the allotted time, they looked at what 
they’d drawn compared to the photo. We spent some time as a class talking about what had gone well and what had 
made the task more difficult.
2. Reminder of the discussion guidelines. Then moved from pairs into fours. Fed-In Facts Activity: Children had to 
work in their fours with a range of descriptors about the spy gadgets (all descriptors used elements of the English 
success criteria for the unit- comparatives and semi-colons etc.). After decoding the facts, they needed to decide 
which gadget they applied to. This lead to some fascinating debates as a few children were happy to leave 
descriptors in the middle of the two images as they thought they provided description about both spy gadgets, but 
others disagreed with this idea and insisted that each descriptor only fit one of the gadgets. At the end of the task, 
children were invited to put forward some of their ideas/arguments and debate between teams was encouraged. 
*Between activities* Children’s work on spy gadgets continued in English sessions. Children were encouraged to 
develop their own spy gadget (see photos) and were rehearsing advertising/persuasive writing techniques throughout 
the unit. 
3. Dragon’s Den Video Experience: Children were exposed to the ‘Dragon’s Den’ concept. We watched a number of 
videos from a Comic Relief special where children completed pitches to The Dragons. We critiqued each child on the 
video before showing some more memorable adult pitches where adults had chosen to use songs or raps to help 
their cause. We then discussed the discussion guidelines and were very clear about the quality of talk and 
presentation we were looking for. 
4. Reminder of discussion guidelines. Then moved children into groups of 4-5 across both year 6 classes (lots of 
children were faced with a challenge of working with someone they hadn’t worked with for a while). Planning time:
Children were given some time to put all of their own gadget ideas on the table. Then the group had to come to a 
consensus about which gadget they would take forward to present. After a decision was made, time was given to 
prepare the pitch. Strict guidelines were displayed and children were told that they MUST NOT have any notes with 
them before entering the Dragons’ lair. 
5. Reminder of discussion guidelines. Then Presentation Time: The classroom was rearranged to allow for a ‘stage’ 
area as well as a Dragons’ bench. Groups came up one-at-a-time and performed their presentation, fielding 
questions from awkward Dragons as they went. One winning team was decided upon and congratulated publically at 
a later date.
6. Using either their own gadget, the one their group had agreed on, or one of their other group members’ ideas, the 
children then wrote an independent advert for their gadget. It produced some of the best writing we’d had so far.

Impact:

• Our children really are (in the majority) uncomfortable talking plainly with other 
children who are not their friends so need a lot of well-thought-out sentence 
stems to get them on their way.

• Being stricter with expectations during the presentation (e.g. saying that each 
child must have an equal speaking part) was hugely beneficial as shyer children 
really put effort into performing at a good volume.

• Our children are not used to being each other’s audience members- this is 
something that we need to work on.

• Combining an oracy task with the usual elements of model texts and skills work 
had a huge impact on the children’s ability to come up with ideas during later 
writing tasks.

A rap from one group’s Dragon’s Den presentation… 

“Every day when you’re out there as a spy,
You need this gadget and I’m gonna tell you why, 

It boasts a host of amazing features, 
(to the Dragons) and if you pick us you’ll be the best teachers,

Inside it has the coolest things, 
Priceless objects - fit for kings!” 

“I was surprised how difficult my year 6s found some of the oracy activities. It really made me see how much work 
needs to be done to make them feel more confident in communicating. I was, however, pleasantly surprised with 

how much impact the cumulative tasks had on the children’s writing. They were more natural, more confident, and 
full of ideas and vocabulary!” - teacher



Susan Thomas – Crown Wood The Highwayman – What is a hero? Y5 Whole Class Guided Reading

Curriculum objectives:

• To show that I understand what I read by taking part in a discussion about 
poems.

• To explain characters’ feelings, thoughts and reasons for their actions, using 
evidence from the text.

• To talk about why authors use language and the impact it has on the reader.
• To predict what might happen next using evidence from the text.

Oracy objectives:

• Listen actively & respond appropriately
• Seeking information & clarification through questioning 
• Fluency & pace of speaking 
• Manage interactions
• Critically examining ideas & views expressed
• Formulating a point of view 

The Highwayman is a piece of text covered by many children in Year 5. I only teach this class one day per week and this 
is the main piece of work that I plan weekly. I wanted to plan a piece of work that I could deliver and change in the course 
of my evaluations. I had already tried a few oracy activities with the class previously and they were very good at trying 
new things.

I started from the premise of asking them to unpick what they thought a Highwayman was. We did this through Back-to-
Back drawings and Fed in Facts where they had to discuss a variety of information I provided about Highwaymen. Having 
struggled during a similar activity to describe The Space Bat Angel Dragon from The Iron Man, they were much better at 
using specific language.

The language of The Highwayman can be difficult for the children to understand. I read the first section of the poem to 
them and we talked about one of the verses as a class. In pairs, they were given a verse each to discuss and then used 
dictionaries to explore some of the language. During the activity, I gave them definitions of some of the words to support 
their understanding. At the end of the task, each pair summarised the meaning of their verse.

Once we had read the whole poem, the children looked at images from the book and using the visual clues presented an 
explanation of where in the poem the images came from.

We linked the whole poem to the concept of whether the Highwayman or Bess was the hero of the poem.

We discussed what a hero is using the model of working in threes with a Micro and Macro listener. The children then 
evaluated the process and this feedback was used to support the final project. Many of them wanted more time to plan 
and prepare. 
Elevator Pitch – To plan and perform a pitch about the person who is their hero. 

I wrote a plan and an elevator pitch about Florence Nightingale in order to model the process. Children planned and 
practised their speeches. Some of them found this very challenging and needed more time to complete the activity. We 
had a couple of sessions to practise their performances and it was lovely to hear them giving positive feedback to each 
other and to observe them editing their speeches without prompting. 

They performed their speeches in pairs and as individuals to their parents.

Impact:

The children are beginning to use a variety of sentence stems in their oracy 
activities across a variety of subjects. 

The children were able to collaborate with a variety of children and in a wide 
range of groups.

Children who at first did not want to take part in the performance process at all, 
were the ones who give their speeches on their own to the whole class and 
parents.

The children were able to evaluate the process and give feedback to each other in 
a positive way.

I included the process of performing them in pairs so all of the children had the 
opportunity to perform to either a friend or their parents. Many of them are not yet 
confident enough to perform to a larger audience and I wanted them to all have a 
sense of achievement.

“I can remember the whole
speech myself now.” – student

“I was so proud of Oliver when he performed his
speech to the parents’. - teacher 



Nicola Taylor-Dickens – Willow Bank Junior Lime Travels Europe Year 4 Geography

Curriculum objectives:

• Create a case study of a country, outlining its human and physical features. 
• Draft and write by composing and rehearsing sentences orally, progressively 

building a rich vocabulary and an increasing range of sentences structures.

Oracy objectives:

• Fluency and pace of speaking; tonal variation and voice projection.
• Managing interactions and turn taking. 
• Seeking information and clarification through questions, and summarising key 

information. 

Our final project was to create podcasts; the children worked in small groups of two or three with a real life audience.
We began the project with 6 children going to the local radio station to see how it worked. They then came back and 
explained to the rest of the class what they had seen and noticed, and what they had found interesting. This was 
presentational talk and they needed the following skills: audience awareness; choice of content to convey meaning and 
intention; and voice.

As part of their topic on Europe, children were allocated a country. They did research through guided reading, library time, 
and using the internet. They also used this information to create educational PowerPoints that could be shared with 
others.

Children listened to a range of podcasts so that they could identify features of them. They then had opportunities to 
discuss what worked and what they felt could have been better. They created their own success criteria for when they 
were ready to record their own podcasts. This was a good example of exploratory talk: seeking information and 
clarification through questions; summarising; maintaining focus on task; guiding or managing interactions; and turn 
taking.

The next step was to write a podcast all about themselves and introducing what their next podcasts would be about. The 
children practiced these, and as they practiced they were able to edit, improve and move their podcasts forward. The 
success criteria they had created here were useful, especially when they were using peer to peer feedback, as it meant 
the next steps they were offering each other to improve were structured and constructive. Less able children were also 
supported through the success criteria and feedback. In this stage both exploratory and presentational talk were used. 
Some of the many oracy skills used were: fluency and pace; tonal variation; appropriate vocabulary choice; rhetorical 
techniques; choice of content; structure and organisation of talk; listening actively and responding appropriately. The 
children then recorded their podcasts.

Next the children worked in the same groups to write their final podcasts which were about their European countries. 
They used their PowerPoints and research to support them and used techniques picked up in their previous podcasts to 
ensure their final podcasts were of high quality. The important stage here was again the practising. We used the 
technique of walking around the classroom reading the podcast in parts so that they were learning it without realising. 
They would then stop and read it to another person, and this was repeated. They then recorded their podcasts once they 
felt confident and happy with their work.

The final part of this project was the creation of theme tunes - the children wrote lyrics and used musical instruments -
and editing of their podcasts using Audacity.

Impact:

The children were hooked as soon as they realised that the end result had a real 
purpose and that friends and family would be able to listen to their podcasts on 
the school website. The children naturally developed and improved their own 
writing through the talk that took place with their peers, and as a result their 
writing was of a higher quality. There wasn’t a child in the year group who didn’t 
enjoy taking part. The classrooms were full of purposeful talk and it was clear that 
the children were enjoying taking part in this project.

“I loved this because it made me feel really independent. I enjoyed all of 
the talking parts as it made our writing easier to do. Recording was fun as 
I’ve never had this opportunity before. I’m excited for my parents to hear 

it!”- student 

“Every lesson had a purpose and the children shared 
this fully. My classroom had a lovely buzz about it. It 

was wonderful to see the children editing and 
improving their work independently, and as a result of 

the talk and advice given by their peers.” - teacher



Alice Lee – Radstock Primary Evolution & Inheritance Year 6 Science

Curriculum objectives:

• Recognise that living things have changed over time.
• Recognise that living things produce offspring of the same kind, but 

normally offspring vary and are not identical to their parents.
• Identify how animals and plants are adapted to suit their environment in 

different ways and that adaptation may lead to evolution. 

Oracy objectives:

• Take turns to talk and look for opportunities to include others.
• Listen and be ready to respond appropriately without repeating what has 

already been said.
• Explore ideas through discussion.
• Be clear about what you want to say and include suitable information.
• Ask questions that clarify, probe and challenge.
• Use scientific terminology confidently and in context.
• Use sentence stems with fluency and accuracy.
• Consciously adapt tone, pace and volume of voice for different situations.

Describing a beak for a partner to draw without being able to see it.  Children had to draw a bird’s beak which was 
described to them by their partner. Their partner had to describe the shape of the beak as carefully as they could so that it
could be drawn accurately. 
I noticed that the children looked more closely at the beaks than they otherwise might have done. They also selected 
language carefully. We discussed which words and descriptions were most useful and why.

Fed-in facts related to features of beaks, and using specific vocabulary. This was a sorting activity done in discussion with 
partners. It followed on immediately from the drawing activity above. 

Adaptation – concept cartoon. Children used oracy techniques taken from assembly (thumbs up – everyone has two 
opportunities to speak) to discuss several concept cartoons on the theme of natural selection. They were asked to 
consider which of the answers was correct and why the other three answers were not correct. This lead to an opportunity 
for class discussion of misconceptions and ideas. Because the children talked before the teacher, it gave them more 
ownership over their learning.

Story map for adaptation – explain the story. Fed-in facts. In pairs, children worked on a story map which explained the 
process of evolution/natural selection. They had to discuss and ‘tell the story’ of the map together. After some discussion 
time, they were given ‘fed in facts’ to improve the scientific vocabulary being used.

Clarifying scientific vocabulary. Children worked in 5s and had specific roles within the discussion which changed for each 
new word. They were asked to explain in as much detail as possible what each of these scientific words (already met in 
the unit) meant. Talk roles used were: instigator, challenger, builder, clarifier and summariser. Sentence stems were 
provided for each role. A number of children ‘sorted out’ their misconceptions within the group discussion. 
Sorting and discussing adaptations within a habitat. This was a sorting activity done in discussion with partners.

Discussion and creation of an animal suited to a given environment, using vocabulary. Each group was given an 
environment. They discussed an animal which might fit into this environment and began to make it out of playdoh and 
other items. During the lesson, each group was asked to present their animal and its adaptations (in a fairly informal way). 
Listeners were asked to note down good examples of scientific language used and give feedback on this. Teacher noted 
down examples of non-scientific or non-specific vocabulary which could be improved. 

Oral presentation – wildlife documentary. We watched several wildlife documentaries and then discussed them in terms of 
the four strands of the oracy framework. Children worked in groups to develop a wildlife documentary for their creature. 
Rehearsal time was given. Children presented their documentary. The audience faced the whiteboard and looked at 
images of the creature. The presenters stood behind the rest of the class to give their voice-over. Each group was asked 
to give feedback to another specified group about the success of their documentary 
(focusing on the oracy skills identified after watching the documentaries). 

Impact:

• Children are using sentence stems more naturally.
• Children were exploring and correcting misconceptions themselves.
• Children were more actively engaged in their learning.
• Overall understanding of the subject matter appeared to be better than in 

previous years.
• Children have a raised awareness of oracy skills (this is not just from this 

project, but oracy work during the year) and are now more able to give 
feedback to each other in relation to these.

• Some quieter children were surprisingly confident in the final task. 

“Talking about the pictures really helped me understand and 
nobody in my group laughed if anyone had the wrong idea.”  –

student

“I enjoyed the oracy approach and so did the children – it was 
engaging and they were more actively involved in their learning.” -

teacher 



Lisa Thornton – Easthampstead Park ‘Wonder – an oracy focused scheme’ Year 7 English 
Curriculum objectives:

Reading 
• Identify and interpret explicit and implicit information and ideas. Select and 

synthesise evidence from different texts. 
• Explain, comment on and analyse how writers use language and structure to 

achieve effects and influence readers, using relevant subject terminology to 
support their views.

Writing 
• Communicate clearly, effectively, and imaginatively, selecting and adapting 

tone, style and register for different forms, purposes and audiences. 
• Candidates must use a range of vocabulary and sentence structures for 

clarity, purpose and effect, with accurate spelling and punctuation.
Speaking & Listening 
• To consider a variety of audiences; articulate speech; project and consider 

volume; use non-verbal codes to capture an audience.
• To take-turns; follow the discussion guidelines; show evidence of listening 

through non-verbal cues.
• To provide quality feedback to all formal speakers.

Over two half terms, students completed 14 oracy focused lessons continuing their SoL in English on the text, Wonder, 
by RJ Palacio. Students were aware of the focus on talk and that they would be talking in a variety of situations over the 
course. 

1 – Establishing current skill / fears. Students completed an online questionnaire to share their current understanding of 
‘what makes good discussion’ and what works for them specifically when working in a group. 

2 – In groups students completed a discussion on what they think the story might be about. Fed-in-facts model used. 

3 – Students created discussion guidelines as a class. 

4 – Trios worked together to create a piece of drama and all students had to contribute to the drama in some way.

5 – Students were informed of the upcoming debate. Split into two sides, students were given a research lesson in the 
library. Group of 15 led by teacher before splitting into smaller research groups to provide structure to debate introducing 
facts and stats. Return to feedback using A,B,C model.

6 – Class discussion - what is a debate? Students considered the context of talk and used specific vocabulary to 
consider the structure of a debate. Introduction of topic to groups and students develop ideas for both the proposition 
and opposition before deciding which side they would ideally like to argue for. 

7 - Students assigned to proposition or opposition and 3 separate case studies were issued. Students used the Harkness 
discussion template to share ideas on how these case studies might link to their case.

8 - Debate with peer assessment sheets for non-participants. Debate videoed.

9 – Next assessment introduced: speaking in front of the class. Students learnt to empathise through the character of 
Auggie in Wonder and spendt time in groups to develop scenarios that show how Auggie should respond to Jack Will 
after the Halloween incident.

10 – Reading Jack Will’s apology, students learnt persuasive techniques (DAFORST) in order to take on Jack Will’s 
character and write a more convincing letter. Individual task, followed by peer assessment and general class discussion 
on effective use of persuasive techniques.

11 – Students worked individually but with a ‘buddy’ to share tips and ideas on how to develop a 
speech on ‘equal rights’. 

12 – Students used computers to write up their speeches, print and then annotate with information /
on their delivery, considering tone, pauses, gestures and movement.

13 and 14 – Students presented their speeches individually, providing instant verbal feedback.

“Because I don't like everyone looking at me, I also have a little stage fright.”
“I was scared because of what people might say” 

– students who did not participate

Impact:

Students began the unit incredibly reluctant, with 88% of students saying that 
they are either uncomfortable speaking up or outright refuse to say anything. Only 
3 students in the whole group felt comfortable speaking. Over the course of the 
talk lessons, 55% ended up contributing to the formal debate. When asked about 
why they chose to speak, they all indicated that a number of strategies helped 
them: having thinking time, writing notes, asking advice, research to back up 
ideas, supporting my team…

Students felt very confident generally working in small groups of up to 4 and in 
pairs, but were not comfortable working with people they didn’t get to choose or 
participating in class wide discussion. The discussion guidelines helped to set 
expectations, but students, despite trying a number of different group scenarios, 
still struggled to hold a discussion and during the lessons 16 students were given 
negatives for disengagement.

I feel like the oracy focused lessons gave students a clear idea of what to aim for 
and explicitly taught students the expectation of talk in the classroom, however, 
some took advantage to try and ‘get away with’ poor behaviour or to complete 
very little work relying instead on others in the group. This was seen particularly in 
the Harkness discussion.

I do believe that more students participated in the debate and the presentation 
than would have done had we not had the oracy focused lessons building up to 
each task.



Sally Alexander – The Downs Oracy Scheme of Work for PP students Year 7 PSHE

Curriculum objectives:

• Teaching oracy skills through personal and social development.
• Understand and reason.
• Organise and structure ideas.

Oracy objectives:

• Using voice & body as an instrument. 
• Understanding & reason.
• Appropriate use of vocabulary. 
• Organise & structure ideas.

Lesson 1 - Objective: To learn to listen with respect and work collaboratively with the activity: 
Back to back - Describe the image to your partner who must draw what you describe.
Evaluation: After initial introductions were made and the premise of the group explained, the students began the task. 
There is a real mixture of characters within the group, with 2 very confident and dominating boys. The pairings were 
mixed sex and the discussion focussed strongly on who actually used language most effectively to achieve a 
successful outcome. The second time of doing the activity saw a vast improvement on accuracy and type of 
language used.

Lesson 2 - Objective: To listen to others and reflect with respect with the activity: 
Sentences – Give pupils one sentence, such as ‘It’s going to snow today.’ Ask them to say it as if they are feeling 
different emotions.
Evaluation: After an initial discussion on what it means to listen with respect the students then took it in turns to say 
sentences. A wide variety in confidence, ability to convey emotion and use of body language. Some of the quieter 
students actually much more nuanced and successful.

Lesson 3 – Objective: To speak clearly and explain ideas to a small group with the activity: 
Moonshot – A debate over which items to save in a crash on the moon. 
Evaluation: A very productive session with surprising students coming to the fore. The most dominant students 
needed to be reminded to take their turn and listen to one another. The two groups were similar in most decisions but 
varied with the more ‘middle-of-the-road’ items. 

Lesson 4 – Objective: To be able to make relevant points and get ideas understood with the activity: 
Hat Debate – Pull a motion from the hat. 1st speaker talks for the motion, 2nd speaker against. Only 1 minute per 
motion. 
Evaluation: Students were nervous and tentative initially and I needed to lead by example. By pairing students 
carefully, everyone was able to speak and be listened to. It was a challenge for the students to find the right language 
in order to convey meaning in only 1 minute. 

Lesson 5 – Objective: To be a clear and fluent speaker with the activity: 
Um-Err Game – Students have 1 minute to speak without saying –um-err’. Points deducted if they do. 
Evaluation: This was an enjoyable activity but definitely challenged the quieter and less confident students. It was 
hard for everyone, so that made it a more level playing field, and we discussed this at the end. The activity made the 
students reflect on how carefully they listened and was good in terms of providing very clear guidelines on who was 
speaking and when.

Lesson 6 – Objective: To be able to speak using formal language, tone and expression
and to listen attentively with the activity: 
Balloon Debate – Whole group debate using Voice 21 discussion guidelines and debate 
protocols. 

Impact:

I am the Student Manager for the Pupil Premium students at The Downs and so do 
not have a teaching role within the school. Therefore I decided to trial the Oracy SOW 
with a group of Y7 PP students and use it as a vehicle for PHSE/PDP. The idea is that 
I will be able to run the SOW twice and cover all Y7 students by the end of the year. 
Going forward, I will then run an Oracy SOW for all new Y7 PP students each 
academic year. I will also re-visit the group in Y8 so that I can evaluate the 
effectiveness of the provision.

Reflecting on the sessions so far, it has been very beneficial to spend time each week 
with the students. Having chosen a mixed group of students, with a wide variety of 
confidence and ability, the sessions have proved to be a big learning curve for all of 
them – whether learning to become more assertive or needing to be more sensitive. 
Having oracy skills discussed overtly and made transparent has been new for all the 
students and it has given a structure to all the activities and a focus to any reflections.

Looking at the 4 strands of oracy and discussing which ones were being used, and 
when, made the students much more aware of how they were interacting with one 
another and what the learning objective was. I used the Skills Builder Toolkit as a way 
of assessing each session. I focussed on the Listening and Presenting strands only 
and on Levels 0-5. When the students re-visit oracy in Y8 they will progress up the 
toolkit levels.

“I really like the games we get to play and listening to one another. It’s 
made me feel I can speak better’. - student

“Spending time with these Y7 students has been valuable
in terms of building relationships and giving them all

a stronger and more positive voice within the school.” - teacher



Sarah Lee – King’s Academy Binfield Exploring author’s intent and characterisation in                          
Private Peaceful

Year 7 English 

Curriculum objectives:

• To identify literary techniques, including era-appropriate language and adapt 
these for creative writing.

• To analyse the effect of the writer’s methods on the reader.
• To understand methods used by Michael Morpurgo to increase tension and 

atmosphere in Private Peaceful.

Lesson one:
Students had to take part in a ‘group conversation’ task with no guidelines or scaffolding and were encouraged to spend 
two minutes discussing questions about the chapter we had read. After two minutes they realised that they had achieved 
very little in the conversation!
They completed a back-to-back task using key concepts from the chapter just studied. I provided scaffolded 
suggestions on how to start this. Strict ‘discussion guidelines’ meant that students were all actively engaged – some of 
their descriptions were surprisingly creative! 
Students then completed a paired time-line challenge organising events from the novel, again with clear sentence 
starters, asking them to fully justify their choices. The whole class then completed an ‘agree, build, challenge’ oracy task 
about their timeline to model the extended answering.
Finally, they completed a discussion based around a key question about the chapter. They were introduced to the talking 
roles. At the end, we discussed as a class the difference in the quality of their conversations from the first attempt at the 
very beginning and to the end. They unanimously agreed the talking roles way was the way forward!

Lesson two:
Talking roles were revisited, this time with more challenging comprehension questions. Students worked on their tables 
on two or three specific questions from the comprehension question menu. Halfway through the talking task, I changed 
the students’ roles so that they had to think about a different skill.

Lesson three:
Following letters read in the novel, the students’ objective was to create their own. Rather than focus on the writing, we 
used fed-in-facts to match the context-specific language that they would need for the task. They matched wartime 
language to its modern-day definition/equivalent. Sentence-stems were provided to encourage more extended reasoning 
– they then produced their own letters and their use of the new language was excellent!

Lesson four:
Students were given character cards and, using all the talking skills practised so far, they had to justify who they thought 
they had and why, using quotations from the novel. Which emotion was used with quotes from the book, with students 
answering in the voice of the character using the range of emotions. We then explored If I ruled the world and students 
reported back to the class on the best responses.

Lesson five:
Students were given a character from the novel and had to prepare for an interview as if they were that character. We 
watched a YouTube clip of a panel interview to consider the different roles in an interview and the different skills required. 
Using talking roles, they then discussed how the interviewer asked questions, how they responded
to the interviewees answers (to promote the listening aspect of the performance!), and the tone of
voice of both interviewer and interviewee. 

Lesson six:
Hot seating performance time! Each group performed their interview and were assessed by the
rest of the class using the talk detectives sheet. 

Impact:

As the lessons progressed, students’ confidence in speaking increased and off-
task talk decreased. The sentence-stems and clearly scaffolded success criteria 
really helped them understand how to talk and consistent class conversations 
about how they felt the talk was going helped them see the importance. With the 
letter home lesson, the letters that they produced following the talk tasks really 
showcased excellent use of contextual language. Their character interviews 
demonstrated a clear understanding of character and, above all, a real sense of 
enjoyment and motivation. Overall, their group discussions and conversations 
became more complex, and they were beginning to really listen to each other.

“The sentence starters and talking roles we were given really helped – I 
felt people were listening to me and I had to listen too.” – student 

“It has been incredible watching the students’ confidence in themselves 
and their talk grow throughout the impact project. For me though, the 

biggest impact has been on their listening skills – they are really starting 
to listen to each other and respond.” – teacher



Amy Harvey – St Crispin’s Greek Myth & Non-Fiction Writing Year 8 English

Curriculum objectives:

• To be able to explore and use different types of non-fiction 
writing successfully.

Oracy objectives:

• To use talk to become more confident in approaching writing 
tasks.

The overall unit ran for a half-term and looked at different Greek myths as a way into writing different types 
of non-fiction. I used the outline of the science SOW shared at our training session but adapted it to fit my 
curriculum objectives.

The oracy section of the unit ran across 6 lessons, culminating in a group project: a news radio broadcast 
on a Greek hero of their choice. Each lesson involved an oracy activity before a more explicit subject skills 
part of the lesson which focused on approaching writing a newspaper. I found that the oracy activities were 
a great way into the learning and helped to engage pupils at the start of the lesson.

The oracy activities included:

• Back to Back - in a lesson about Achilles’ heel, pupils began by working with a partner to draw an image 
of either Achilles’ mother dipping him in the river Styx or Achilles being shot in the heel. This helped 
pupils to work on being specific in the information they gave, which is an important skill in news writing.

• Fed in facts – In a lesson about Hercules, pupils used fed in facts to explain a mind map they had been 
given. I made this a competitive relay which added an extract buzz and got pupils really engaged. This 
was nice starter to a lesson about the importance of facts in news writing.

- Concept maps – I used concept maps to help pupils internalise the story of Narcissus and Theseus. 
Pupils then looked at bias in writing through the lens of imagining how different characters might have 
reframed the story of Narcissus for a specific effect.

• Concept maps (pupils own) – these were used in a lesson about manipulating audiences, for pupils to 
explore how they could change the meaning of a story for their listeners by using different persuasive 
devices.

• Radio Broadcast- the final oracy element was a presentation in the style of a radio broadcast. Pupils 
loved this activity and were so engaged. They produced some incredible, funny and informative 
presentations. Pupils also gave each other some really insightful and helpful feedback using the four 
strands of oracy as their guide. This activity helped them with their final written assessment which was a 
newspaper article.

Impact:

• Pupils were extremely engaged in lessons and enjoyed the 
opportunity to work with others and discover knowledge for 
themselves, rather than merely listening to the teacher. 

• Pupils felt more confident in approaching their written 
assessment, a newspaper article, because they had done a 
‘dry run’ with their news radio broadcast. It was clear that the 
verbal collaborative work had improved their understanding 
and confidence in approaching written tasks. 

“Can we stay at lunchtime to work on our broadcast?” –
student

“Oracy fitted naturally into this unit of work and it was a real 
pleasure to see positive and productive talk happening in my 

lessons. I was so pleased to see how quickly the students 
adopted and internalised the four strands of oracy and I was 
blown away by the quality of their presentations.” - teacher



Angela Azzopardi – Ranelagh Romeo & Juliet – Shakespeare Year 10 English

Curriculum objectives:

• In line with the Eduqas GCSE syllabus: analysis and understanding 
of the play as a spoken as well as written piece of Literature.

Oracy objectives:

• Develop presentational talk 
• Appropriate vocabulary choice 
• Fluency and pace of speaking
• Critically examining ideas and views expressed 
• Taking into account level of understanding of the audience 

Impact:

Students were uncomfortable at first with the notion that in some 
lessons, purposeful talk was at the forefront rather than note taking. 
They really enjoyed working in groups, particularly when we were able 
find a more open space to work in, and gradually they became more 
confident with this approach and with their ability to “think hard” and 
develop the greater analytical skills required at this level. 

It will be interesting to compare their results in an upcoming assessment 
on Romeo and Juliet with those from “An Inspector Calls” earlier in the 
year. I also found the work and student feedback helpful to pitch using 
oracy in lessons to the teacher who I share the class with and who I 
liaise closely with. We are going to plan some lessons together to build 
on the work that has been done.

We started out by looking at the Prologue and watching an example of cast members from the 
Globe theatre’s recent production reading of the prologue one by one. This allowed us to 
consider body language, gesture, and how to project voice. Groups then produced their own 
versions and listened to each other and fed back, as well as to developed rules for discussion. 

Act 1 scene 4 gave us the opportunity to look at the Queen Mab speech differently, with students 
using a word bank to explain what an illustration of this fairy looked like, and discussing whether 
this scene is necessary in the story, again using sentence starters. 

A particularly successful lesson was where the plot was recapped through students sorting short 
bullet points of the story into order and then explaining it back before doing their own summary. 

This work lead to a “spark talk” on an aspect of the play (eg violence/family) of each student’s 
choice – we watched the director’s answering of the question “Is Romeo and Juliet a Love 
Story?” 

Students used a “talk detective” approach to analyse this speech before crafting their own.

The aim was to move the students on from being, and expecting to be, “spoon fed” to being 
more involved in their own learning and for episodes of learning to be more memorable.

“I actually found myself asking for silence to move students on 
– interrupting purposeful talk – this from the group that were always “too quiet” and just 
expected to sit and write stuff down that they were told and then couldn’t remember.” -

teacher

“I like it in the lessons where we get to talk about what we 
think rather than just writing it.” - student



Mark Lovejoy – Sandhurst  Radio Play Year 7/8/9 Drama

Curriculum objectives:

• To develop a better understanding of the importance of quality verbal 
communication and developed vocal skills through the medium of Radio 
Drama.

Oracy objectives:

• Tone, clarity, pace of speech
• Appropriate vocabulary choice 
• Choice of content and appropriate vocabulary to convey meaning
• Listening and responding; confidence; awareness of the audience
• Structuring talk for planning to reach consensus 

Impact:

Despite the format of creating and sharing drama being very familiar to the 
students, and the fact that there is a regular focus on respect in our lessons, they 
seemed to enjoy the specific focus on Oracy skills and revisiting guidelines for 
discussion in the early stages of the unit. The back to back pictures was a great 
way to get the students really focussing on the quality of what they said, before 
focussing this same outcome on their radio drama. It was interesting to note that 
the students had already done this exercise in other lessons. A good sign!

I noticed that there were very mixed results with their drawings as they became 
progressively more difficult, perhaps also suggesting a very mixed baseline Oracy 
skills set? I also noticed that during the hot seating exercise students often found 
it difficult to remain back to back, especially when they were answering questions 
as themselves. They needed to see each other to somehow ‘respect’ the speaker. 
I found that focussing on an outcome and needing to feed this back to the group 
really aided their focus when discussing. There was an inherent pressure to reach 
a consensus and knowing that one of them would need to share this really helped 
with engagement. The quality of their recordings were good but as with many 
things in drama, the real value in the learning was in the process. Focussing 
students on guidelines for discussion and the need for reaching a consensus and 
putting in some key focusers, like the need for someone to be accountable for 
feedback to the group, really aided in getting the students to use their time 
effectively. 

Overall it was really useful for long term quality of work to re-focus students on 
the importance of quality planning discussions and the students seemed to enjoy 
the unit.

I created a 6 lesson unit of work investigating the importance of quality verbal communication through the 
medium of a radio play. Students initially investigated the importance of basic Oracy skills through talk 
around ‘Discussion Guidelines’ and subsequent back to back picture drawing, focussing on the importance 
of clear instructions and structuring verbal communication to ensure meaning is clear. This was then related 
to drama specific content. 

Students went on to start to explore Radio Drama through creating a short scene from a radio play. 
Students were required to create a 1 minute scene from a radio drama, whereby character A had done 
something to upset character B at a recent party. Character C was also at the party and has subsequently 
been caught in the middle. The scene is set 3 days after the party where character B confronts character A 
about the events. Students were free to decide the given circumstances for themselves but directed to use 
discussion guidelines to share initial ideas, taking turns to offer suggestions and build and clarify on others 
ideas. 

Students then used the same process to write a script for their scene which they were required to learn for 
homework. Students also used a back to back hot seating technique to really focus them on listening 
carefully to verbal communications and develop a sense of their characters. Students then went away in 
groups to record their scene on one of their phones before returning to the group to share groups’ 
recordings. Students were required to offer a grade out of 5 (demonstrating their opinions with their fingers) 
for both the quality of the scrip (could the audience clearly understand the events and characters emotions) 
and the quality of the verbal communication; if a character was supposed to sound upset, did they for 
example. This generated a mark out of 10 for each group and students were picked on at random to 
support their mark with a justifying comment. 

“Err, I don’t think you are respecting my opinion!” - student
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Curriculum objectives:

• Developing our skills and understanding of the GCSE reading paper
• Learn tools and practical strategies to develop high-quality answers to the 

questions

The six lessons covered the reading section of the AQA English Language paper – questions 1 
to 4. Lessons 1 and 2 were spent creating talk protocols, playing confidence building oracy 
games and developing the skills needed to answer questions 1 and 2 through oracy. 

Lessons 3 and 4 were spent on question 3, which is a structure question. I approached this 
question through a lot of visual stimulus in order to enable learners to see where the writer was 
shifting their focus. The learners spent time producing their own visual representations of the 
text, discussing in detail each word in order to ensure the explicit and implicit meanings were 
not lost. They also tracked the visual journey by placing icons onto the text – this required very 
specific communication and rationale. 

Lessons 5 and 6 were dedicated to developing question 4, the question with the most marks, 
through a Harkness Discussion. For these learners to take part in a discussion as a group 
would be a success in itself; however, for everyone to actively contribute valid, well-structured 
responses was a fantastic achievement for them. Having spent a sufficient amount of time 
cultivating a culture of talk in the classroom, the learners felt empowered and confident in the 
validity of their responses, and their ability to use the talk protocols. 

“I never thought of looking at this question in that way” – student

“Wow. Just seeing my group using these lessons as a forum to discuss the questions and share 
their ideas was worth all of the time spent planning.” - teacher

Oracy objectives

Physical
• Peer of peer analysis of appropriate 

tone, pace and body language. 
Opportunities for learners to reflect 
on and evaluate their own physical 
attributes. 

Social and Emotional
• The learners established their own 

talk protocols; these were 
displayed for each session. The 
talk protocols helped remove 
inhibitions and enable learners to 
talk freely in the discussions

Linguistic
• Sentence stems, modelling and 

clear criteria provided in group / 
paired talk to structure the learners’ 
contributions and provide the 
necessary tools to feel confident in 
accessing the discussions. 

Cognitive
• Oracy games were carefully 

selected and developed in order to 
embed learning and provide 
rehearsal opportunities. These 
games were also integral to 
building the learner’s confidence in 
their own abilities. 

Impact:

Being a pupil referral unit, one of the biggest challenges for this project was pupil 
engagement due to the barriers some of the learners have developed. 

Once the students were in the classroom and the lessons were underway, they 
were taking active roles in the games and the discussions. I have previously used 
group discussions activities but due to the unstructured approach previously 
utilised, these had often failed to produce the desired outcomes. Through 
meticulous planning and a very careful selection of activities, all of the discussions 
and group activities achieved the desired outcomes and a marked improvement in 
student engagement and ability was evident. 

The main objectives were the production of four high quality written responses, as 
well as a sustained group discussion, with all learners actively contributing. 
At the end of the sixth session, we had achieved our objectives and the learners 
took part in a sustained Harkness discussion.

To be a part of their oracy journey over the last few weeks has been a rewarding 
experience. These learners have taken part in engaging, valid and quality 
discussions, where their responses were well-structured, detailed and of a high 
quality. I am very proud of them!


