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Dear parent / carer. You can access advice from the Early Years Speech and Language Therapy service. Please send an email to your local team. 
Wokingham - CYPIT.ADMINBRWOK@berkshire.nhs.uk  
Reading - CYPIT.ADMINREADING@berkshire.nhs.uk 
West Berkshire (Newbury) - CYPIT.ADMINNEWBURY@berkshire.nhs.uk 
Please include your child’s name and date of birth or NHS number, a contact telephone number and information about the day of the week that works best for the team to contact you. If your child’s nursery has provided some information below, please attach this to the email. 
A speech and language therapist will call you as soon as they can.  

	Child’s name:
	Date of birth / NHS Number:
	Name of early years setting:

	What are you hoping for from early years speech and language therapy service?

	How is the child’s speech, language and communication skills affecting them on a day to day basis?





	What additional support has been put in place? 




	How has the child responded to this?




	Please provide the details of the key person (at your setting) who we can liaise with:

	Name:

	Role:

	Telephone number:
Best day / times to ring:
	Email address:
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	Appendix 3: Attention Autism 
Stage 1 – Gaining Attention
The aim: To achieve a child’s shared attention willingly 
[image: Image result for bucket with lid]The Bucket


· Support the child to transition with visual prompt (whiteboard)
· Supporting adults model positive behaviour – If you’re in the room, you cannot ‘opt out’
· Sing ‘Bucket song’
· Model 3 adult-led motivating activities

	
Stage 2 – Sustain Attention
The aim: To achieve sustained attention to an adult-led activity
e.g. Flour Shaking
[image: Image result for flour shaking through sieve]
· Keep language at a minimum – model key words only
· The child should watch the activity from start to finish, including set up and tidy up
· Take time to admire your creation before packing away


	
Stage 3 – Turn Taking
Aim: To be able to watch, participate and re-engage. 
To tolerate when it is not your turn.
[image: Image result for sat under a see through umbrella]e.g. Umbrella










· Leading adult chooses who gets a turn, model the activity with a supporting adult first 
· Model that turn-taking opportunities are limited and sometimes we won’t get a turn 
· Keep language at a minimum – model key words only
	
Stage 4 – Table Top Activity
Aim: To observe, transition to a workstation and complete an independent activity
e.g. The Box
[image: Image result for plastic takeaway box]









· Leading adult demonstrates activity to the group 
· A box of supplies is provided for each child and supporting adult
· Children are supported to transition to a workstation and complete same activity
· Children come back together in a group to share their success!





	Stage 4
	Juggling Balls – Wrap a handful of uncooked rice in cling film to make a ball. Cut the ends off two balloons. Put the ball of rice inside one balloon. Use the second balloon to cover the hole.  
Build a tower – Put coloured blocks and a corresponding pattern for the children to copy in each box. Build the tower and knock them down!
Playdoh Creatures/Faces – Provide pipe cleaners, feathers, jewels, sequins, etc for decoration.
Paper plate Creatures/Masks - Provide pipe cleaners, feathers, jewels, sequins, etc for decoration.

	Stage 3
	Umbrella – Have the child sit and hold the umbrella over them. Drop glitter/sequins for ‘rain’ and cotton balls for ‘snow’. 
Handprint tree – paint hands and print the ‘leaves’ of a tree. 
‘Day at the beach’ – Fill a row of trays with rocks, shells, sand, water and place a towel at the end. Take off shoes and experience a ‘day at the beach’. 
Parachute – Sit/Lie the child beneath the parachute while singing ‘the parachute goes up and down…’ to the tune of ‘wheels on the bus’
Flour shaking – see stage 2
Marble run – see stage 2
Jump off a chair/step – Ready… Steady… Jump!
Crawl through a tunnel


	Stage 2
	Flour shaking - shake flour over stencilled shapes and reveal them.
Rainbow – Create a row of multi-coloured paints on a sponge and print a rainbow. 
Cake Splat! – Present silicone cupcake cases and fill each one with shaving foam. Spray food colouring and ‘decorate’. Splat! them one by one. 
Marble run – Build marble runs of varying shapes/sizes. 
Flour Castles – Use a small container to make sandcastles. Decorate with flags, feathers, etc. Knock them down!
Volcano Eruption – Mix baking soda and vinegar in a container.
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Appendix 7: Intensive Interaction Checklist

Name of Client: ______________________________  	 DoB: ___________________
Completed by:  ______________________________ 	Date: ___________________
Location of Session: __________________________	Length of Session: ________

1. Looking and Eye Contact
	1.
	Child averts eyes from adult
	

	2.
	Child gives fleeting gaze to adult when they make exaggerated movements and noises
	

	3.
	Child gives sustained gaze when adult makes exaggerated movements and noises
	

	4.
	Child tracks adult when the make exaggerated movements and noises
	

	5.
	Child gives fleeting eye contact when adult makes exaggerated movements and noises
	

	6.
	Child gives sustained eye contact when adult makes exaggerated movements and noise
	

	7.
	Child gives fleeting eye contact to request more of adults actions
	

	8.
	Child gives sustained and alternated eye contact to continue interaction
	

	
	Additional comments:





	



2. Enjoyment of Engaging with Another Person
2.1 Child’s responses to Adult
	1.
	Tolerates adult within room when child is engaged
	

	2.
	Tolerates adult within play space
	

	3.
	Tolerates adult playing alongside
	

	4.
	Tolerates adult joining in with their play
	

	5.
	Tolerates increasing person to person engagement with adult
	

	
	Additional comments:

	


2.2 Child Initiated
	1. 
	Initiates engagement by placing themselves next to adult
	

	2.
	Initiates engagement by physical means e.g. holding out hand
	

	3.
	Initiates engagement by eye contact
	

	4.
	Initiates engagement by vocalizing
	

	5.
	Initiates engagement by use of speech/symbol/photo/OOR
	

	
	If yes, How?



	6.
	Requests repeat of engagement
	



	
	Additional Comments:









3. Turn-Taking
3.1 Child’s Response
	
	
	How?

	
	
	Physical
	Eye Contact
	Vocalising
	Other

	1.
	Reacts to adult when copied
	
	
	
	

	2.
	Reflects back to adult for one turn
	
	
	
	

	3.
	Reflects back to adult for increasing number of turns in sequence
	
	
	
	

	
	Additional Comments:







3.2 Child Initiated
	
	
	How?

	
	
	Physical
	Eye Contact
	Vocalising
	Other

	1.
	Initiates interaction in structured and predictable context, and waits briefly for response (e.g. adult waiting expectantly with hand held out)
	
	
	
	

	2.
	Initiates interaction with adult looking expectantly, and waits briefly for response
	
	
	
	

	3.
	Initiates interaction spontaneously and waits briefly for response
	
	
	
	

	4. 
	Initiates interaction spontaneously and waits for longer periods of time
	
	
	
	

	
	Additional Comments:








4. Facial Expression
4.1 Child’s Response
	1.
	Some reaction shown to adults exaggerated facial expression and vocalization e.g. in anticipatory games
	

	2.
	Reaction shown to exaggerated expression alone
	

	3.
	Reaction shown to look of surprise e.g. open mouth and raised eyebrows
	

	4.
	Reaction shown to smile
	

	
	Additional Comments:




	





4.2 Child’s Use of facial expression
	1. 
	Used in response to adult action
	

	2.
	Used in anticipation of adult’s action
	

	3.
	Used to initiate interaction e.g. smile to gain adult’s attention
	

	
	Additional Comments:





	



5. Attention

	1. 
	Attention is held momentarily by whatever is the dominant stimulus in the environment
	

	2.
	Directs own attention for brief periods
	

	3.
	Directs own attention for increasingly sustained periods
	

	4.
	Can be focused by an adult for short specified activity – needs constant help from the adult to transfer attention from instruction to activity
	

	5.
	Can be focused by an adult for a short specified activity – able to alternate attention between instruction and activity
	

	6.
	Attention can be sustained for increasing periods of time (i.e. for part of a task within an adult-directed activity)
	

	7.
	Attention can be sustained for the majority of the period of the task with minimal adult support
	

	8.
	Attention can be sustained for the entire task with minimal adult support
	

	9.
	Attention for the entire task with no adult support
	

	
	Additional Comments:


	








6. Additional comments to be made about the following with regards to progress within therapy

	Length of interaction sequences and frequency
	

	Level of participation
	

	Variation in interaction
	

	Amount of imitation
	

















Appendix 8: PECS Reinforcer Hints
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Speech sounds normal

By two

Sounds typically used:

May have difficulties with:

* Tendtouse: b, d, m, n, w.
+ Range of vowel sounds

« Allother sounds ncluding: k, g, 5, , sh, I, 7, etc
« May miss consonants of at the ends of words
+ Long complex words are dificult e.g: helicopter

By two-and-a-half

Sounds typically used:
May have difficulties with:

* Tendtouse: p, b, t,d, m,n, w

« Allother soundsincluding: k, g, 5., sh, |, T, etc
+ Long complex words are difficut

By three

Sounds typically used:
May have difficulties with:

* Tendtouse: p, b, t,d, m,n, w, h

« Allother sounds ncluding: k, g, 5,, sh, |, 7, etc
+ Long complex words

By three-and-a-half

Sounds typically used:

May have difficulties with:

* Tendtouse: p, b, t,d, m.n, w, h

« Possibly starting to use k, 9,5, f

o shzvchjlrth

+ 2 consonants together,like l, 5, sm, r, tr
+ Long complex words

By four

Sounds typically used:

May have difficulties with:

* Using: k, g5, f, p, b, t.d, m,n, w, h

* Using 's’ clusters: sm, sp, sn, st, sk

o sh,zvch,jlrth

« Difficulty with other consonant clusters: 1, r, r, g, str,spl
+ Some long complex words

By four-and-a-half

Sounds typically used:
May have difficulties with:

* Now using: sh, ch, j (in addition to other sounds listed above)
it
+ Clisters ., ar. gl s, 5pl
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five

Sounds typically used:

May have difficulties with:

« Now using | (in additon to other sounds listed above)
et
« Consonant clustesinvohing ror I f, g, etc

six

Sounds typically used:

May have difficulties with:

+ Using all sounds except ‘th"
+ Using 3~consonant dusters: spr, st spl

o th

Sounds typically used:

« Using all sounds except for regional accent variations
(eg: think - "fink")
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Helpful Handy Hints®
Finding Reinforcers

‘This is an area that s often problematic for many of our students. The key is to observe their behaviours when left
o their own devices and then to use these as a starting point. Remember that a student’s reaction o sensory
input can vary between days and even within a day. Therefore, whenever sensory strategies are being used,
careful observation of the student's reactions is advised. For students with variable or inconsistent reactions to
sensory input, an assessment with an Occupational Therapist may be advisable.

Behaviours Observed The student gazes at lights or out of the window, fixates at rotating objects, looks
at his hands or flaps his fingers in front of his eyes.
Type of self-stimulation Visual
Spinning discs Light toys (such as spinning [ Executive toys (such as Useful websites
Laser discs fanorbal) swinging balls) SEN Swicher
Spinning toys Fiashing toys (such as Sparking toys (such as toy | it northerngrid g/
Sand egg timers o of droppers | bouncing ballr stresstoy) | gun or spinning oy ngfhwebste/seninto him
Snow globes Spinning tops Kaledoscope
TV or video Wind-up toys View Master Priory Woods School
‘Computer screensaver Goloured acetate sheets | Col toys it/ priorywoods mid
programmes desbrough'sch Uk
Behaviours Observed The student vocalises, hums, dlicks his tongue, taps fumiture or dlicks fingers
Type of self-stimulation “Auditory (Sound)
Dum Toys that make noise ‘Talking toys (such as Stethoscopes.
Triangle Clackers Furbies ) Music
Wusica nstruments Bells Buzztoys Conversation vith another
Radio Whistles Toy piano or keyboard person
Push-pulltoys that make nose | Tambourine, Music boxes Taling books
Hairdners TV or video Waliman or CD player
Behaviours Observed The student touches his own or another person’s body parts, pinches himself;
places his fingers or objects in his mouth.
Type of self-stmuiation | Tactile (Touch)
Shower scrunches Tems hat ouch the Hand panting Sand or water pay
Soft toys students’ body Face painting Offcuts of different textured
Puppels Koosh ball Blankets materals (such as fur e,
Take Silly putty Make up brush ‘cotton, nylon etc)
Electic fan Vibratig or buzz toys Hand o foot massage Serubbing brush
Shaving cream Massager Hand otion Pan scourers
Behaviours Observed The student rocks, bounces or spins his body. He has strange postures (such as
head stands or upside-down). toe walks, holds head on one side or head bangs.
Type of soffstmulation | Vestibular (Movement) or Proprioceptive (Body Sense)
Tiems halrecreats moton or | Therapy or ites bal Barreh to olinoron Sie
body positon Hammock Pedal cars Roundabouts
Rocking horse Swing Spinning offce chair Trampolnes
Rocking chalr Adion ymes Balance ball PushiPul games against
Firm stroking or patting of body Vibration or buzz toys resistance (such as another
parts student allows or seeks person)
Behaviours Observed The student smells self, other people, items or equipment
Type of self-stimulation Smell
Tems tatsmell Aromatherapy | Py dough Fovers
Scened pens and crayons ols Scented candles Make a ‘SmelKi
incense
To make a “Smell kit" use some small ‘Some ideas could be - p or Washing up liquid
‘containers with lids (such as empty camera film »  Herbs and Spices. I3 e essences (such as vanilla,
containers) place some scented s inthe ~ Peppermint coffee, coconut etc)
container and top with ction woal. Kesp I3 ~ onen
closed unt needed ©_Gitns ol extracts
Behaviours Observed ‘The student licks himself or other people. He may lick objects or put them in his’
mouth.
Type of self-stimuation Oral-motor or Taste
Sweel and sourcontasts (such | Hems that have diferent | PUlIols of o0 o col Fororstimuaton iy
as lemon or lime juice) tastes drinks Aquarium air tubing to chew
Hotand cold contasts (such as | Strong flvoured risps or | Thick shakes through a | Teething ings and toys
fried ce cream) sweels straw Chening gum or swests
Toxtes o chew
Tooth and tongue brushing
Ty an elctrc oothbrush
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