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Programme

8.45 09.05: Opening address d Professor Stephen Conway, Leader of Wokingham Borough Cou
9.05 09.20: Introduction dWBEPNtG working group

9.20 610.50: Tom Shaw, Carr Manor Community School
10.50 611.05 COFFEE

11.05 811.25: Reflections

11.30 811.50: Bridget Reynolds, Whiteknights Primary School
11.55 812.15: Steve Jump, Maiden Erlegh School

12.20 612.25: Video-Foundry College students

12.30 812.45: Reflections

12.45 §1.00: Next steps
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White Working-Class children and

belonging

Responses to the question “I care about my marks in tests”
by different ethnic groups and year group
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Mind the Engagement Gap: A National Study of Pupil Engagement in England’s Schools
(ImpactEd, 2025)
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Secretary of State

Through our schools white paper, together we will build a school system that works for
each and every child € On e biedksthe link between background and success
once and for all.

White working -class children are less likely to enjoy school. Less likely to feel
successful at school. Less likely to feel that they belong at school.

And the links between belonging and achievement are profound dand they run both
ways.

But | et us be absolutely clear: they are not a
or the other. The only real choice, quite frankly, is both, or neither.

For that we must give them [white working class children] an education that is
academically challenging. Strong on standards. Rich in opportunity. Rooted in strong
relationships. Filled with purpose and belonging. Enrichment too. Because we know
that children with access to enrichment at school, tend to be the children who do well in
their exams.

That 6s the recipe for children who enjoy 's
who succeed at school.

Education Secretary speech at RISE attainment conference - GOV.UK



https://www.gov.uk/government/speeches/education-secretary-speech-at-rise-attainment-conference?utm_medium=email&utm_campaign=govuk-notifications-topic&utm_source=92487931-a307-4afa-8805-bcb85f39995e&utm_content=weekly
https://www.gov.uk/government/speeches/education-secretary-speech-at-rise-attainment-conference?utm_medium=email&utm_campaign=govuk-notifications-topic&utm_source=92487931-a307-4afa-8805-bcb85f39995e&utm_content=weekly
https://www.gov.uk/government/speeches/education-secretary-speech-at-rise-attainment-conference?utm_medium=email&utm_campaign=govuk-notifications-topic&utm_source=92487931-a307-4afa-8805-bcb85f39995e&utm_content=weekly

Secretary of State

How many young people in England today truly feel that they are part of

something?

Something that looks out for them. To which they can contribute. To which they
can belong.

Something to which they want to come back, day in and day out. Because it is

exciting to feel part of something.
| fear that not enough of our young people feel that way about school.

Instead of their ambition to do their best, just the suspicion somehow that school
l snot for them.

Education Secretary speech at CST Conference- GOV.UK




Sir Martyn Oliver

When | tal k about i ncl usi on, I mean it i n the

What wedre really t al.koallghildeh fealthey bebongbAedtieregi ng
children with barriers that make it harder to belong and to thrive in school? And do we
understand what can be done to remove those barriers?

Wi

And what | know to betrue dwhat | 6ve seen t hr oudidtlatihclusivg entire c
schools dschools where every child feels like they belong  dare high -achieving schools. These
two things are not in tension with each other. In fact,  being truly inclusive means setting high
standards.

It means saying to all children: you too can achieve.

| tds present in the staff who unde
opposing forcesdot hey 6r e two sides of the s

Good outcomes matter. Let me be absolutely clear about that. Qualifications open doors. Exam
results create opportunities. | am not diminishing that for one moment.

Butachi evement i s measured in more than statutory
realising potential and helping pupils to thrive.

| tds about the young person who struggled t
changes the trajectory of their life.

0) S ee

Achievement is unique to every child. And driving up standards to help them get there should be
all of our north stareée

- Sir Martyn Oliver, Ofsted's Chief Inspector, speech on 20" November 2025



Ofsted inspection toolkit

Overall inspection focus

Inspectors work with leaders to build an accurate and typical view of the quality
of the school. This includes knowing and understanding how well pupils:

u achieve dacademically and personally

u belong dfeel that they belong to, and are valued as part of, the school
community, so that they attend, behave and contribute positively to what
the school offers

u thrive obenefit from the right systems, processes and levels of oversight, so
that they are kept safe and are able to flourish, whatever their background
or individual needs




Ofsted inspection toolkit

Inclusion
This evaluation area considers how leaders and staff identify and support:
A socioeconomically disadvantaged pupils (those eligible for the pupil premium)

A pupils with SEND; this means pupils receiving special educational needs (SEN)

support, and those with an education, health and care (EHC) plan
A pupils who are known (or previousdushaknown)
children in need and looked -after children
A pupils who may face other barriers to their learning and/or well -being, which

may include pupils who share a protected characteristic

Exceptional
Leadersdo actions have a transformati ona

and thrive across all areas of school life and have ensured that they feel they belong
within the school community.




Who are our
oOovul ner a
children?

NATIONAL

research CHILDREN’S

in practice |BUReY

Part of the family

From trait to state:

how Ofsted might consider
conceptualising vulnerability for
inspection and regulation

A proposed definition of vulnerability
Vulnerability is about how likely someone is to experience negative outcomes.
It is a state not a trait.

Many things contribute to vulnerability, including:

B big systems and structures (like government or services, poverty, prejudice and
discrimination)

® things about a local area like how safe it is, how easy it is to get a good job, or
whether a person has a sense of belonging to the community

® relationships with family and friends, and professionals
® individual circumstances (age, income, health, home, and identity).

People experience vulnerability in different ways. This can change over time, even if an
issue causing vulnerability is a permanent part of our lives. Experiencing vulnerability may
lead to more negative experiences. Lots of things can help to avoid this happening.

The things that help us are called *protective factors’, and just like the things that can make
us vulnerable, these protective factors can happen at different levels, from individual things
within us and around us (like feeling confident and cared for) through to things that society
and government can do to make life easier (like tackling discrimination and ensuring our
neighbourhoods and homes are enjoyable to live in).

While everyone can experience vulnerability, it's important that the needs of children and
young people experiencing the greatest vulnerability continue to be prioritised by settings
and services.




OFrom trail- t t o st at

Many focus group participants advocated for a whole -setting approach that
foregrounds nurture and belonging, rather than discrete interventions.

This ensures no child is overlooked simply because they do not fit predefined
categories of vulnerability.

A universal approach could help to avoid stigma, and reflects the principle of
proportionate universalism:

Focusing solely on the most disadvant alg
sufficientlyée

Actions must be universal, but with a scale and intensity that is
proportionate to the level of disadvantage.

We call this proportionate universalism.




Marc Rowland: Tackling
disadvantage

‘How can we better
include ALL of our
pupils in school life
and challenging
learning?’

‘What are the
problems with our
disadvantaged
pupils?’



https://researchschool.org.uk/unity/news/reviewing-and-refining-your-pupil-premium-strategy-seven-steps-and-helpful-evidence-informed-resources
https://researchschool.org.uk/unity/news/reviewing-and-refining-your-pupil-premium-strategy-seven-steps-and-helpful-evidence-informed-resources
https://researchschool.org.uk/unity/news/reviewing-and-refining-your-pupil-premium-strategy-seven-steps-and-helpful-evidence-informed-resources

WBEPNtG Working
Group




Provisional Title:
Equity (or Belonging) in Practice: Provision and Strategies
for Supporting Vulnerable Learners in Mainstream Schools

Subtitle: Guidance for Wokingham Primary and Secondary
Schools

A document to support schools in their work to ensure strong inclusive practice
and good outcomes for vulnerable pupils.

Foreword

Introduction

Section 1: Universal Strategies and Provision for All Vulnerable Learners
Section 2: Targeted Support for Key Vulnerability Areas

Section 3: Directory of Services

Section 4: References and Research Base




Foreword

This document aims to complement the existing Ordinarily Available Provision for SEND
by focusing on non-SEND vulnerabilities such as disadvantage, social care involvement,
emotional needs, and contextual safeguarding.

It reflects the values and findings of the Belonging Schools report (2023), the
Education Endowment Foundationds (EEF) res
wider evidence from Ofsted and best practice nationally.

Introduction

Inclusion is about more than access; it is about belonging. Vulnerable pupils are
disproportionately at risk of poor outcomes. This document helps schools embed
practical and sustainable approaches to improve belonging, equity, and success for all
learners.

This guidance emphasises:

u Whole-school approaches grounded in relationships and restorative practice.

u Leadership that champions inclusion and equitable outcomes.

u Afocus on attendance, wellbeing, and engagement as precursors to learning.

u Multi-agency collaboration and community connection.

This document could be used by schools to support self -evaluation and development



Section 1: Universal Strategies and
Provision for All Vulnerable Learners

Leadership and Culture

Inclusive Teaching and Learning
Assessment and Feedback

Pastoral Support and Attendance
Family and Community Engagement
Transition

Inclusive Physical, Sensory and Social Environments

N o Ok owdhPE




Example 0 Section 1

|| Section 1: Universal Strategies and Provision for All Vulnerable Learners

1. Leadership and Culture

Strong. inclusive leadership 1s the foundation of effective provision for vulnerable learners. Leaders at all
levels must model inclusive values, ensure high expectations for all pupils, and create a culture of belonging_

Key Principle

Example Strategies

pupil 15 "seen. known, and valued." (Greany et
al., 2023)

Weekly celebration assemblies; staff briefing moments

focused on individual pupil successes; visible SLT
presence at key times.

Understand inclusion as "equity” not
‘uniformity (EEF, 2020)

Staff training on equity vs equality; differentiated

:behaviour policy applications with pupil voice
texplanations.

Audit school policies (behaviour, curniculum,
safeguarding) for equity language and reference to
vulnerable learners.

attendance

LAC/PLAC and SEMH strategy.

Create an SLT role overseeing Pupil Premium, attendance,

Ensure all middle leaders and staff understand
wvolnerablegroups

ibriefings on vulnerable pupil data.

CPD on pupil premium, EBSA safeguarding; regular

E-TI_TS& CPD to embed relational and trauma-
informed practice

‘Whole-staff RP training; coaching model for difficult
conversations; trauma-informed walkthroughs.




Section 2: Targeted Support for Key
Vulnerability Areas

Disadvantaged and Pupil Premium

Social, Emotional and Mental Health (SEMH) and EBSA
Looked After and Previously Looked After Children (LAC/PLAC)
Children with a Social Worker

Young Carers

Persistent Absence and Attendance Risk
Pupils at Risk of Exclusion

N o g~ wWw Dd e




Example 0 Section 2

Young carers may experience significant responsibilities at home that affect their wellbeing, attendance,
engagement, and ability to fully participate in school life. Schools should ensure proactive identification,
flexible support, and a nurturing environment that recognises and reduces the pressures these pupils face

while promoting equity and belonging.

Key Principle

Example Strategies

Identify young carers early through

clear and proactive systems

Staff training on common indicators (tiredness, lateness, reduced concentration); discreet

pastoral data flags; wellbeing surveys including caring-responsibility prompts.

Reduce learning barriers through

flexible academic support

Flexible deadlines; access to a quiet space before/after school; structured check-ins with a

known adult; support with organisation and planning.

strengthen attendance and
engagement through relational

approaches

MNon-punitive attendance conversations; personalised attendance plans; temporary

timetable adjustments during family illness or crisis periods.

Build collaborative, trusting

relationships with families

Reqular strengths-based communication; signposting to local Young Carers services; multi-

agency meetings where appropriate, ensuring pupil voice is central.

support emotional wellbeing and

self-regulation

Access to ELSA/MHST; regulated spaces or "pause passes’; explicit teaching of coping and

resilience strategies in futor/PSHE sessions.



Conference aims

u To learn from Carr Manor Community School and Wokingham schools about
belonging, in order to further develop practice in the borough.

u To share and capture existing local good practice in relation to belonging.

u To gather headteachersodo thoughts about
share practice, and to build on and develop existing practice in relation to
belonging.

u To gather information from headteachers about practice they would like to
share in the document to be created by the NtG working group, and their
ideas about the nature of this document.




Belonging;
‘Schools

& 4

Tom Shaw, Carr Manor |
Community School




Tom Shaw
Director of Research and Development

shawtOl@carrmanor.org.uk

Twitter @CarrManorRP
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Bridget Reynolds, Whiteknights Primary
School
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Growing Greatness




GROWING
5 / T OO
GREATNESS
By embracing challenge,
nurturing wonder an
aspiring to new heights,
we Grow in Greatness.
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- Pedagogical Approach is
: based around Cognitive
. Load Theory

o

(o] a. rall unt of sensitive data which is essential to communicate with an individual but doesn’t require to be sent via secure methods.
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OThepurposeof instruction isto
Increasethe store of knowledge In
long-term memory. If nothing has
changed in long term memory, N T
nothinghasbeent S I N3/ SR T e

- Sweller-

Private: Information that contains a small amount of sensitive data which is essential to communicate with an individual but doesgftreg



Extraneous Load
Intrinsic Load
Germane Load

Private: Information that contains a small amount of sensitive data which is essential to communicate with an individual but doesn’t require to be sent via secure methods.



A Mental effortc way new
Information Is presented rather
than the difficulty of the

‘ material.
A It consumes valuable working

memory¢ distractions,
confusing layouts, poorly
designed instructional ma
Or unnecessary informati

Extraneous

Load

)
Private: Information that contains a small amount of sensitive data which is essential to communicate with an individual but doesn’t require to be sent vi yéure et
N l&



A Inherent difficulty or complexity of
the information or task
A Breaking a complex task into small
‘ steps and practising each logical ,
steps reduces intrinsic load

A Small steps allows pupils to mo
from a Novice to expert over ti

) -
Private: Information that contains a small amount of sensitive data which is essential to communicate with an individual but doesn’t require to be sent v §e{ure et
N .ﬂ_



A The mental effort and working
memory resources dedicated to
processing information and
integrating it into existing knowledge
to build mental schemas, or

Germane Load frameworks for understanding.

A It's the constructive and desirable :
form of cognitive effort that leads to
deep learning and lonterm retents
by connecting new information f
prior understanding




S

Reducing Extraneous load involves:

EXTRANEOUS LOAD

* Clutter Free Environments

* Presenting only information
related to the LO

* Routines and structures
routines and structures at
school significantly reduce
cognitive load by creating
predictability and freeing up
working memory for learning
eg master readers, structure of
maths lessons

* Effective phonics teaching,
maths fluency, recapping and
reviewing prior learning

* Reducing teacher talk

mall amount of sensitive data which is essen

1al to communicate with an individual but doesn’t require to be sent via secure methods.



Reducing Intrinsic load involves:

A Curriculum is well sequenced so that each

' lesson builds on prior knowledgereferred

, back to

£ ARecap of learning is at different time lapses

A Small steps teaching sequences within lessons
ensures keep up

A Stick to the information being taught and is
linked to LO

AVocabulary is taught in every lessppupils
need to know and understand 40 000 words by
Year 6

AWW up to datec in classroomg, like an extra
TA

ATalk Partners

A Questioning 50% aimed a#t20% and
disadvantaged no hands up

AMarking and feedback next steps

in . 1 uni :nsitive data which is essential to communicate with an individual but doesn’t require to be sent via secure methods.



Increasing Germane Load includes:

GERMANE LOAD

AAIl of the approaches in Intrinsic and
Extraneous

AOverc learning techniguegg
phonics taught daily with regular
practise of new sounds

AMultiplication practise daily

AMaths fluency

ADaily Reading/ priority reading

ADaily spelling practise

All of the above make reading words,
times tables, spellings automatic
limited space used

I Udld WIHICTTTS €55€CTTllidl LO COTTITuriicate Wit dari m



Steve Jump, Maiden Erlegh School




% MAIDEN ERLEGH

Building belonging through
enrichment

Steve Jumg Headteacher




% MAIDEN ERLEGH

Maiden Erlegh School

A Comprehensive Secondary School
A 1840 students including 440 in the sixth form
A 231 staff

A SLT¢ Headteacher, 2x Deputy Headteachers and 7x Assistant Headteachers (two part time)

GCSE results A Level Results
A P8 between 0.70 and 1.1 L3 VA between 0.40 and 0.75
A A8 between 56 and 59 A* - A is 32%+

A* -B is 61%+

A Pupil Premium 7.2%
A SEND 20%

[ YTy Uy SOt} Y] I U P JUpp Ry | [P S -SPRGRp Y PR [P P I g I PGS Py [ SR e P 1Y) PRGNS JURN § N D PRy [ PR TP [P RRgURg AP SO P U S PPty PR Py



Aim High Be Inclusive

@ @ s";i{ MAIDEN ERLEGH

You're going to have Or how about you
.1'0 change to fit change the system
into the system. = so we can all fit?




% MAIDEN ERLEGH

Our Culture
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What we offer:

Extra-Curricular Timetable Autumn 2025

Y

o Y O g o) 1] g e S,

Club Year Group |[Time Room |Staff Member Club Year Group |Time Room [Staff Member Club Year Group |Time Room |Staff Member
The Actor's
Badminton 7 7:45-8:30am PE PE Staff Badminton 8and 9 7:45-8:30am PE PE Staff Studio 9and above |8-8:25am D1 J Ratcliffe
3-dpm (until Oct
KS3 Drama Club |7 and 8 8-8:25am D1 ) Whorriskey Brass Band All 8-8:25am D3 M Bell Basketball 7-9 (boys) |half term) PE S Pringle
Christian Explore 3-4pm (after Oct
Club All 3-3:45/4pm L1 A Finlason String Group All 8-8:25am D4 J Pitman Basketball 9-11 (girls) |half term) PE S Pringle
Rugby 9 (boys) 3-4pm PE Mr Bryant Eco-Committee |All 3-4pm H6 R Teale Netball 7 (mixed) 3-4pm PE Miss Avery
10 and above |3-4pm (after Oct KS5 Drama
Basketball (boys) half term) PE Mr Mackie Senior Band Grade 3+ 3-3:45pm D4 M Bell Society 12 and 13 3-3:45pm D1 J Pitman
Rugby All (girls) 3-4pm PE Mr Flynn Hockey All (mixed) |3-4pm PE Mr Perkins Maths Drop-in All 3-4pm M1 Dr Dearman
Mrs Collins and
Multi-skills Invite only |3-4pm PE Mrs Blake Club Inc All 3-3:45pm D7 Miss Jemmott
Rughy 8 (boys) 3-4pm PE  |Mr Crockford
Club Year Group [Time Room |Staff Member Rugby 10 (boys) 3-4pm PE Mr Flynn
7and8
Choir All 3-3:45pm D4 J Pitman Basketball (boys) 3-4pm PE Mr Stringer Club Year Group |Time Room |Staff Member
Mr Pringle and Mr
Rughy 7 (boys) 3-4pm PE Smith Netball 10 (mixed) |3-4pm PE Mrs Whiteman Badminton 10and 11 7:45-8:30am PE PE Staff
Netball 9 (mixed) 3-4pm PE Miss Young Netball 11 (mixed) |3-4pm PE Mrs Blake Junior Band 7and 8 8-8:25am D4 M Bell
3-4pm (before 3-4pm (letter Mr Pringle and Mrs
Netball 8 (mixed) half term) PE 6th Formers DofE Bronze 9 home in Nov) M5 M Longdon Football All (girls) 3-4pm PE Blake
3-4pm (letter KS3 Science 3-4pm (not every
DofE Silver 10 home in Nov) M5 M Longdon Chess Club All 3:05-3:45pm L8 Mr Raso Club 7and 8 week - check GC) |P3 C Barbu
KS5 and Staff 12,13 and 3:10-4pm (dates
Book Club staff on GC) F10 Miss Shepherd Coding Club All 3-4pm C20 |SBlight
Creative Writing
Club All 3-4pm F1 |G Cato
Art Club 7 3-4pm Cc8 C Candler Club Year Group |Time Room |Staff Member
3-4pm (first Tues Ms Mash and Ms
Before School|After School KS3 Book Club  [7and 8 every month) N3 Mrs Collins Homeworkclub |All 3-4pm G1 Breadmoore
KS4 Art Drop-in |9, 10 and 11 |3-4pm Art Art Staff

MAIDEN ERLEGH




What we offer:

% MAIDEN ERLEGH

“6:1 House Points

Music lessons

Awards Evenings

Celebration calendar

Sports' Day

PRAISE HOUSE SYSTEM

House events

Sports' Personality

. EXTRACURRICULARTHPS )

(Bronze, Silver and Gold)

Year 7 welcome events

Prefects

Student voice

( Chessington; Disco; PGL ) (senior team; student council)

House competitions Intra - trust MEPA
( Eg) Photography,  MfL bakes, Eco Club, PE) competitions productions
Mentoring Promotion of 6 school values Silver, Gold and Platinum Enrichment
ullivie ey . programmes signposts in  SoL
Community Work Experience (v10)
Service (v12) CULTURE HWK club CURRICULUM Careers

@The BridD Dept. drop -ins

Homework: 4 Rs SEN resource base trips
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% MAIDEN ERLEGH

Enrichment - the action of improving or enhancing the
guality or value of something / someone




