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	Pupil name:
	James Brown

	Year group:
	9

	Class:
	9F



	Question 
	Details 

	Clearly identify and describe the detrimental behaviour.
What is the child doing, including frequency and severity?
	Absenting themself from academic lessons and wandering the corridors.

	What is the detriment?
Describe all resulting harm to the child, other children, staff, other adults and property.
	Child – 


Staff –




	Who is it detrimental to?
Consider all potential impact on the child and their future, other children, staff, other adults and property.
	








	Is the behaviour dangerous / difficult / inconvenient?
Inconvenient behaviour: Causing trouble, occasional difficulty or bother
Difficult behaviour: When inconvenient behaviour becomes frequent or persistent. 
Dangerous behaviour: Difficult behaviour with high severity outcomes. Behaviour which will imminently result in injury to self or others, damage to property or the committing of a criminal offence.
	Inconvenient 

	Is a protective consequence needed?
Is immediate action necessary to limit the child’s access to staff, peers, environments or resources for part or all of the school day?
	No

	Who or what needs protecting?
The child (from emotional or physical harm), peers (from emotional or physical harm and loss of learning), staff (from emotional or physical harm or workload), other adults or children (from emotional or physical harm) equipment or property (from damage).
	N/A

	How will this protection be achieved
Differentiation to times, resources, locations, groupings, staffing.
	N/A 

	Is the detriment physical / emotional / reputational / educational / financial?
	Child – educational
Staff – financial cost of supervision
Other learners – emotional – feeling pressurised, inspired, injustice

	Do you believe the driver is dysregulation or values and beliefs or both?
Further analysis may be required using the dysregulation and values and beliefs checklists. 
REMEMBER if predominantly dysregulation the child can not choose to behave differently.
	Values and belief
He values his own hobbies and his own way of learning (learning from doing). He believes the lesson is boring and that what he is learning is not important. 
He likes time on his own.
He doesn’t believe he will ever succeed and therefore this learning has no long-term benefit for him. 

	Does the child have a justification or values and beliefs that are logical to them relating to their behaviour?
Consider this from the child’s perspective even if it is not a belief shared by staff. 
	The work is always delivered in a talk and scribe style. Collaboration is not allowed. The work is not adapted. The value of the learning outcomes is not communicated. 
Small successes are not celebrated.
There is no process of completing missed learning. 

	Would the child acknowledge the harm?
Do they acknowledge the harm without staff support or are they able to acknowledge the harm with staff support for refection?
	No – his beliefs justify his action.
This action is logical and successful.
He does not feel he needs to be supervised.

	Would the child agree the harm is unacceptable?
Consider this from the child’s perspective even if it is not a belief shared by staff.
	At times. He does want to get an education.

	What would our previous response have been and why?
Include staff verbal responses, staff instinctive responses, staff policy driven responses, any use of punishment or sanction, any change in access to staff, resources, environments or privileges.
	Response
· Demand he stays
· Then notify on-call
· On-call will give 2 options: return or isolation. 
· Refusing isolation leads to suspension.
Reason
These are all policy driven.



	What would our response have taught the child?
What values and beliefs would have been created or reinforced?  What feelings would be experienced or reinforced?
Note: consider helpful and unhelpful values and beliefs and helpful and unhelpful feelings.
	












	What does the child need to learn?
What skills does the child need to develop if the behaviour is a result of dysregulation?
What knowledge does the child need to gain if the behaviour is driven by values and beliefs? 
	Skills (self-regulation and empathy)











Knowledge (values and beliefs)










	What is our new teaching strategy?
Consider prevent and progress strategies, this may require further analysis.
The headlines for behaviour consequences. Each area may need to be built into planning. The teaching strategies may need to be considered over a significant period to acknowledge behaviour progression may be incremental. 
	













	What resources will we use?
Differentiated activities, staffing, grouping, environments.
The use of videos, internet searches, reading materials, experiences, conversations. 
	










	How will we monitor progress?
	Incident logs,
Weekly planned check-ins on Friday afternoon with head of year (celebrating and supporting).

	How will me measure success?
What would we hope to see in terms of behaviour outcomes?
Over what period of time would we expect to evidence progress?
	More time in class.
Less time in isolation.
Increased academic progress.
Interest and engagement with the content of lessons. 
Reduction in support resources (behaviour team).

	Is the result behaviour change or behaviour suppression.
	Behaviour change. 
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